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Abstract 
While it were women who put the issue of gender equality on the political agenda, it are 

men who also need to be included in the process of empowerment and behavioural change. 

Research shows that when boys and men hold more equitable values and are more 

committed to equality in their relationships and within institutional structures, an enabling 

ŜƴǾƛǊƻƴƳŜƴǘ ŦƻǊ ǿƻƳŜƴΩǎ ŜƳǇƻǿŜǊƳŜƴǘ ƛǎ ŎǊŜŀted. However, little is known about how to 

engage boys and male youth to strive towards gender equality in several life domains and 

what the consequences of this engagement are. Hence, this thesis asks what the effects are 

of the engagement of boys and male youth in building child marriage free communities, on 

their perceptions and practices of gender equality in intimate and marital relationships. 

Mixed-method primary data collection was conducted in Debre Tabor, Ethiopia in 

collaboration with a local non-governmental organization amongst boys participating in a 

community wide child marriage sensitisation and training programme, their educators and 

programme staff, compared to a control group of boys non-participating. Secondary data 

analysis was conducted on programme documents. Overall quantitative results show a 

positive relation between the programme and gender equal perceptions and practices in 

intimate and marital relationships of boys and male youth. More specifically, the 

programme is shown most effective when boys are in secondary education and engaged in 

at least two forms of engagement. Findings support that final perceptions and practices of 

gender equality in intimate/marital relationships are dependent on the influence of oneΩs 

social and non-social beliefs. Insights in the processes that maintain and shape these 

perceptions and practices can be used to change dominant perceptions and practices. The 

effect of oneΩs social beliefs can differ, depending on oneΩs level of autonomy. This thesis 

concludes that positive behavioural and attitudinal change towards gender equality in 

intimate/martial relationships is found once boys and male youth are engaged. Furthermore 

can perceptions and practices be influenced by either changing their underlying motives or 

by changing the process that maintain and shape these perceptions and practices. Based on 

these findings, I argue for the need to include sexual and reproductive health and rights 

programmes in the standard curriculum and to increase boys and male youthΩs autonomy. 

Keywords: male engagement; gender equality; Ethiopia; child marriage; sexual and 

reproductive health and rights; community wide programming 
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1. Introduction 

1.1 Background  

Child marriage (from now on referred to as CM) occurs in both the developed and the 

developing world, making CM a worldwide problem. CM affects millions of children and only 

recently has found a place on the international agenda (Hodgkinson, Koster, & Miedema, 

2016). Despite the near universal commitment to end child marriage, rates of CM remain 

consistently high with 12 million girls each year (Girls Not Brides, n.d.). Worldwide, more 

than 650 million women, and over 150 million men have already endured the consequences 

of CM (Girls not Brides, n.d.). CM rates however vary drastically both within and across 

countries (Hodgkinson, Koster, & Miedema, 2016). 

Although it is difficult to determine what reasons constitute the biggest factor influencing 

child marriage, Hodgkinson, Koster and Miedema (2016. p. 18) note that unequal gender 

norms and gender hierarchies are suggested to be the overarching reason in literature (e.g. 

Ghimire & Samuels, 2014; Harper et al, 2014) for the existence and persistence of child 

marriage. The second biggest reason, often described as deeply connected with norms and 

gender hierarchies (Harper et al, 2014), is economic context, which includes income poverty 

(Yarrow et al, 2015) and the economic dependency of girls (Ghimire & Samuels, 2014). 

Other reasons mentioned are the lack of alternatives (Yarrow et al, 2015), religion (Walker, 

2012; Sah, 2008) and securing honour (Samuels & Ghimire, 2014), often closely linked to 

religious norms. Although research often separates different reasons behind CM quite 

distinctly, it is evident throughout literature that the causes of CM can be seen as an 

interplay of these reasons combined. However, some reasons are more overt, whilst others 

are more hidden. 

The path towards gender equality is a path mainly explored by and for women (Connell, 

2003). Over the past 20 years, however, an increasing consensus to challenge and transform 

dominant forms of masculinity and to engage boys and men in the process towards gender 

equality to achieve sustainable gender transformation efforts has arisen (Jewkes, Flood & 

Lang, 2015; Esplen, 2006; Connell, 2003). While women put the issue of gender equality on 

the policy agenda, as they are the ones who are disadvantaged most by gender inequality, 

men also need to be included in the process of empowerment and behavioural change. Men 
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benefit from gender equality, by what more equitable families and societies have to offer 

(ICRW, 2018). Connell (2005, p. 1801) argues that gender inequalities are ingrained in the 

multidimensional relationship between men and women, a relationship prevalent at every 

level of human experience. Examples she mentions are economic arrangements, culture and 

the state, but also interpersonal relationships and individual emotions. Since moving 

towards a gender-equal society involves great social, structural and institutional changes, 

widespread social support is required. Thus, the inclusion of boys and men benefits both the 

process and the men. 

1.2 Problem statement 

Although the transformation of dominant masculinities and the inclusion of men and boys in 

working towards gender equality is increasingly agreed upon (Jewkes, Flood, & Lang, 2015; 

Esplen, 200сΤ /ƻƴƴŜƭƭΣ нллоύΣ ǘƘŜ ΨǎǿŜŜǇƛƴƎ ŎƘŀƴƎŜΩ everyone is hoping for has stayed out 

(Ratele, 2015ύΦ !ǎ wŀǘŜƭŜ όнлмрΣ ǇΦ мппύ Ǉǳǘǎ ƛǘΥ ά¢ƘŜ ǘǳǊƴ ǘƻ ōƻȅǎΣ ƳŜƴ ŀƴŘ Ƴŀǎculinities has 

ƴƻǘ ƎƻƴŜ ǿƛǘƘƻǳǘ ǊŜǎƛǎǘŀƴŎŜΣ ŎƻƴǘŜǎǘŀǘƛƻƴ ŀƴŘ ŎƻƴǘǊŀŘƛŎǘƛƻƴǎέΦ ¢ƘŜǊŜ ƛǎ ǎǘƛƭl relatively little 

known about how to engage boys and men to achieve gender equality in different life 

domains and what its consequences are. Dominant masculinities are deeply rooted in 

existing patriarchal structures and although change is proven possible, the process towards 

engaging boys and men is a challenge (Ibid). The lack of knowledge surrounding the 

multifaceted struggle of engaging boys and men is an area where a lot of significant steps 

can and have to be made.  

The International Centre for Research on Women (ICRW) (2018, p. 13) points out that the 

transformation of perceptions and practices of boys and men can lead to more gender-

responsive laws and policies which create opportunity for girls and women to participate, 

speak up and engage in decision making processes. It is thus important to gain more insights 

in the way perceptions and practices of boys and men can be transformed. A knowledge gap 

exists regarding how more equitable values are obtained. No research has addressed the 

impact that programmes engaging men in building child marriage free communities (from 

now on referred to as BCMFC) have, on their perceptions and practices of gender equality. A 

research gap this thesis addresses by exploring the different ways boys and male youth are 

engaged in the HC programme, how these forms of engagement affect their perceptions 
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and practices of GEIMR and by exploring the relationship to the underlying motives of these 

perceptions and practices.  

Unequal gender norms and gender hierarchies are the main drives of CM, if these can be 

transformed, they can help build CM free communities. By studying the effects of the 

engagement of boys and male youth in BCMFC  on their perceptions and practices of gender 

equality in intimate/marital relationships (from now on referred to as GEIMR), more insight 

in the processes behind the changes of these perceptions and practices are obtained. These 

insights can bring us closer to meet one of the sustainable development goals; gender 

equality, a necessary foundation for a peaceful, prosperous and sustainable world (UN, 

n.d.).  

This thesis looks specifically at Ethiopia, one of the countries in which a community wide CM 

sensitisation and training programme is implemented. In Ethiopia, two in every five girls are 

married before the age of 18 and almost one in five girls is married before the age of 15 

(GNB, n.d.). Prevalence rates differ per region, with the Amhara region, the place this 

research is conducted, having the highest rate of CM with nearly 45 percent of girls married 

before the age of 18 (Girls not Brides, n.d.). This thesis focuses on the engagement of boys 

and male youth in BCMFC in Ethiopia as a case study that uncovers the gender inequalities 

in place. More specifically, this thesis looks at the influence that the engagement of boys 

and male youth in BCMFC has on their perceptions and practices of gender inequality in 

intimate/marital relationships. This is done by answering the two main research questions: 

(1) How does engagement of boys and male youth in building CM free communities in 

Ethiopia affect their perceptions and practices of gender equality in intimate/marital 

relationships? and (2) What are the underlying motives that affect their practices of gender 

equality in intimate/marital relationships?  

1.3 Research approach 

A convergent design within a mixed methodology was conducted based on a critical realist 

rationale, in which the quantitative and qualitative data was collected alongside each other. 

Fieldwork was conducted in Debre Tabor, Ethiopia, between mid-September and December 

2018.  
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This research is conducted in conjunction with Her Choice (from here on referred to as HC), 

a Dutch alliance that strives towards BCMFC in 11 countries, by implementing a community 

wide CM sensitisation and training programme. The programme is developed by HC, and 

implemented, amongst others, ōȅ I/Ωǎ ƭƻŎŀƭ ƛƳǇƭŜƳŜƴǘƛƴƎ ǇŀǊǘƴŜǊΣ ²ŀōŜ /ƘƛƭŘǊŜƴΩǎ !ƛŘ ŀƴŘ 

Training (WCAT). WCAT assisted in the realization of this field study. This study has taken 

place in South Gondar Zone, Amhara regional state; ƻƴŜ ƻŦ ²/!¢Ωǎ intervention sites.  

The purpose of this thesis is first and foremost filling the observed knowledge gap and study 

the effect of engaging boys and male youth in BCMFC on their perceptions and practices of 

GEIMR. From the knowledge gained, theoretical and practical lessons can be obtained. This 

can benefit further development of programmes engaging boys and male youth in gender 

equality or more specifically in BCMFC. 

1.4 Thesis outline 

This thesis encompasses eight chapters. Firstly, the theoretical framework in Chapter 2 

discusses the topics child marriage, gender equality, (hegemonic-/) femininity and 

masculinity, and engaging boys and male youth, along with recent debates surrounding 

these topics. Chapter 3 elaborates on the research framework in which the research 

questions, conceptualization, operationalization, epistemology, methods of data collection 

and ethics are discussed. Chapter 4 describes the research location, HC, WCAT and the 

community wide CM sensitisation and training programme. Chapter 5, 6, 7, and 8 elaborate 

on the results of this thesis, in which Chapter 5 explains the specific way boys and male 

youth are engaged in BCMFC. Chapter 6 looks into the effect the HC programme has, by 

discussing the perceptions and practices of GEIMR amongst boys and male youth and the 

role of HC in shaping these perceptions and practices. Chapter 7 elaborates on underlying 

motives and hegemonic masculinity and femininity present in Amharic culture. Chapter 8 is 

the final result chapter and discusses the implications and limitations of gender 

transformative work. Lastly, Chapter 9 entails the conclusion of this thesis in which the main 

research questions are answered, followed by a critical reflection of the theoretical 

framework, methodology and implications for further research and policy. 
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2. Theoretical framework 

2.1 Introduction 

This chapter provides an overview of all major concepts, theories and previous research that 

underpin this thesis. Major theories that are discussed include the Theory of Gender and 

Power, the Equity Model of Sexuality, and Hegemonic Masculinity and Hegemonic 

Femininity and a general framework around child marriage. In Section 2.2, the concept of 

CM is discussed, in which CM is defined, and prevalent theories and their contradictions are 

reviewed. Section 2.3 explores the concept of gender equality, moving from the broad 

definition of gender equality on to perceptions and practices of GEIMR. Section 2.4 

elaborates on the concepts of femininities and masculinities, and subsequently presents an 

alternative model. Section 2.5 discusses the engagement of boys and male youth, in which 

three different frameworks are presented, to understand the role of boys and men in 

ƎŜƴŘŜǊ Ŝǉǳŀƭƛǘȅ ŀƴŘ ǿƻƳŜƴΩǎ ŜƳǇƻǿŜǊƳŜƴǘΦ Section 2.6 provides a conceptualization of 

key concepts and their relationships are explored. Lastly, Section 2.7 concludes by 

connecting all concepts that are used to frame this research. 

2.2 Child marriage 

This section provides an overview of the concept of child marriage. A general definition is 

provided, followed by drivers of CM and its consequences. Subsequently, a general 

framework is presented in which all drivers can be placed.  

The specific term CM is chosen instead of the term early marriage due to its more concrete 

definition. Where Ψearly marriageΩ ǊŜƳŀƛƴǎ ǉǳƛǘŜ ǾŀƎǳŜΣ ΨŎƘƛƭŘ marriageΩ is a definition 

defined by many international organizations, such as UNICEF, Save the Children, UNFPA, HC, 

and the international community more generally (e.g. UN and African Union), ŀǎ άƳŀǊǊƛŀge 

entered ƛƴǘƻ ǿƘŜƴ ƻƴŜ ƻǊ ōƻǘƘ ǎǇƻǳǎŜǎ ŀǊŜ ǳƴŘŜǊ ǘƘŜ ŀƎŜ ƻŦ муέ όIƻŘƎƪƛƴǎƻƴΣ YƻǎǘŜǊ ϧ 

Miedema, 2016. p. 7). This definition however, can differ on a national level, depending on 

ǘƘŜ ŎƻǳƴǘǊȅΩǎ ƭŜƎŀƭ ƳŀǊƛǘŀƭ ŀƎŜΦ In Ethiopia, the law states the legal age of marriage is 18, 

therefore holding the same definition of CM as the international community (Kedir, 2016). 
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2.2.2 Drivers of child marriage 

There is an abundance of literature debating the reasons behind child marriage. Although 

most factors are displayed quite distinctly, it is also seen throughout literature that CM 

involves an interplay of social norms, economics, structures and familial motivations 

(Hodgkinson, Koster, & Miedema, 2016). Hodgkinson, Koster and Miedema (2016) provide 

two main economic factors behinŘ ŎƘƛƭŘ ƳŀǊǊƛŀƎŜΦ CƛǊǎǘƭȅΣ ƳŀǊǊȅƛƴƎ ƻƴŜΩǎ ŘŀǳƎƘǘŜǊ Ŏŀƴ ōŜ 

seen as the primary way of securing the future of their daughter. Secondly, the daughter 

can be seen as a financial burden to the family which they can relieve themselves of by 

marrying her for profit. However, most literature suggests that gender inequality is the main 

factor for the existence of CM (Ghimire, Samuels, Adhikari, 2014; Harper, Jones, Presler-

Marshall & Walker, 2014; Watson, 2014). The ruling norms and hierarchies place power into 

the hands of men, enabling them to exercise power over many important decision-making 

ǇǊƻŎŜǎǎŜǎΦ άLƴ ǘŜǊƳǎ ƻŦ ŦŀǘƘŜǊǎΣ ǘƘerefore, (child) marriage can be seen as a way of 

transferring their patriarchal rights to their daughter ovŜǊ ǘƻ ŀƴƻǘƘŜǊ Ƴŀƴέ όHodgkinson, 

YƻǎǘŜǊΣ ϧ aƛŜŘŜƳŀΣ нлмсΣ ǇΦ муύΦ ¢Ƙƛǎ ǇǊƻŎŜǎǎ ƛƴ ǘǳǊƴ ǎŜŎǳǊŜǎ ǘƘŜ ŦŀǘƘŜǊǎΩ ǎƻŎƛŀƭ ǎǘŀǘǳǎ ŀǎ 

dominant male and protects their property from being obtained by a female (Walker, 2012).  

2.2.3 Consequences of child marriage 

The consequences of CM are, like the driving factors, plentiful and vary depending on the 

ŎƘƛƭŘΩǎ ŀƎŜΦ DŜƴŜǊŀƭƭȅΣ ǘƘŜ Ŏƻǎǘ ƻŦ CM for the health, education and well-being of a child are 

higher the earlier a child marries (Bicchieri, Jiang, & Lindemans, 2014, p. 399). While it is not 

proven whether CM causes school dropout or the other way around, CM often means the 

ŜƴŘ ƻŦ ŀ ƎƛǊƭΩǎ ŜŘǳŎŀǘƛƻƴ όDƛǊƭǎ ƴƻǘ .Ǌƛdes, n.d.). Practical and legal obstacles make it difficult 

for married girls to go back to school (e.g. stigma of pregnancy, children to look after) (Ibid). 

Lack of education, in turn, traps a child in a cycle of poverty. Without any education, girls 

are less likely to earn an income to break this cycle (Ibid). CM furthermore negatively affects 

a cƘƛƭŘΩǎ health. CM encourages the initiation ƻŦ ǎŜȄǳŀƭ ŀŎǘƛǾƛǘȅ ǿƘŜƴ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ōƻŘƛŜǎ 

are often still developing and they know little about SRHR (Ibid). The well-being of the child 

is also at risk. Girls not Brides (n.d.) states that child marriages expose girls to intimate 

partner violence, including sexual, physical, psychological and emotional violence. Next to 

the physical and emotional costs, are trade-offs made with social and financial costs. Costs 

and gains can be opposite on different levels, making CM a complex phenomenon. 
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2.2.4 An all-encompassing framework on child marriage 

There is a lot of empirical and theoretical research about CM and its origin. Moreover, many 

different monitoring and evaluation processes have been developed. However, Bicchieri, 

Jiang and Lindemans (2014, p. 2) identified three problems in the existing research: (1) there 

are too many explanations of child marriage, while it is not clear how these explanations fit 

together, (2) explanations of CM often lack theoretical rigor, and (3) the measurement tools 

available for monitoring and evaluation also lack theoretical backing.  

Bicchieri, Jiang and Lindemans (2014) propose a framework namŜŘ Ψŀ ƎŜƴŜǊŀƭ ŦǊŀƳŜǿƻǊƪΩ. 

This framework is based on insights into how individuals make decisions, taking into account 

that this behaviour is often influenced by what other people do and think. The framework 

explains the behaviour of individuals in terms of the preferences and options they have and 

the beliefs (non-social and social) about these options they hold. Non-social and social 

beliefs are differentiated by the belief being about other people (social) or not (non-social). 

Normative beliefs are guided by norms either set by yourself or by others, while non-

normative beliefs do not conform to a certain norm. Table 2.1 and 2.2 provide an overview 

of the different kind of beliefs with corresponding examples. A normative social belief 

(normative expectation) is thus a belief about what other people think one should do, while 

a non-normative social belief (empirical expectation) is a belief about what people actually 

do. Furthermore is a normative non-social belief (personal normative belief) a belief about 

what one should do, while a non-normative, non-social belief (factual belief) is a belief 

about reality other than about ǇŜƻǇƭŜΩs behaviour and thought. 

Table 2. 1 Non-social, social, non-normative and normative beliefs 

 Non-social beliefs Social beliefs/expectations 

Non-normative beliefs Factual beliefs Empirical expectations 

Normative beliefs Personal normative beliefs Normative expectations 

Source: Bicchieri, Jiang & Lindemans, 2014, p. 9 

Table 2. 2 Different kinds of beliefs with examples 

 Definition Examples 

Factual beliefs Beliefs about reality other 

than about ǇŜƻǇƭŜΩs 

An older girl will not find a good 

husband. 
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behaviour and thought 

Personal 

normative beliefs 

Beliefs about what one 

should do 

I should marry my daughter as soon as 

she reaches puberty. 

Empirical 

expectations 

Beliefs about what people 

do 

All my neighbours marry their daughters 

as soon as they reach puberty. 

Normative 

expectations 

Beliefs about what other 

people think one should do 

My neighbours think that one should 

ƳŀǊǊȅ ƻƴŜΩǎ daughter as soon as she 

reaches puberty.  

Source: Bicchieri, Jiang & Lindemans, 2014, p. 9 

This thesis adheres to the general framework proposed by Bicchieri, Jiang and Lindemans 

(2014). This framework is used and adapted to analyse how gender roles and hegemonic 

femininity and masculinity are kept in place or broken, and with this, perceptions and 

practices of GEIMR. 

2.3 Gender equality 

This section first defines gender equality, followed by an in-depth elaboration on relevant 

theories and current debates regarding gender equality and the perceptions and practices 

of GEIMR.  

2.3.1 Defining gender equality 

Most research on gender equality-related topics, fails to define gender equality. Definitions 

found, mainly in (non-κύ ƎƻǾŜǊƴƳŜƴǘŀƭ ƻǊƎŀƴƛǎŀǘƛƻƴǎΩ ŘƻŎǳƳŜƴǘǎκǿŜōǎƛǘŜǎΣ ǎƘŀǊŜ ǘƘŜ ǎŀƳŜ 

overall main definition, but differ in the amount of specification.  

This thesis adheres mainly to the definition of gender equality given by UNICEF (2017):  

ά¢ƘŜ ŎƻƴŎŜpt that women and men, girls and boys have equal conditions, 

treatment and opportunities for realizing their full potential, human rights and 

dignity, and for contributing to (and benefitting from) economic, social, cultural 

and political development. Gender equality is, therefore, the equal valuing by 

society of the similarities and the differences of men and women, and the roles 

they play. It is based on women and men being full partners in the home, 

ŎƻƳƳǳƴƛǘȅ ŀƴŘ ǎƻŎƛŜǘȅΦ ώΧϐ DŜƴŘŜǊ Ŝǉǳŀƭƛǘȅ ƛƳplies that the interests, needs 
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and priorities of both women and men and girls and boys are taken into 

consideration, recognizing the diversity of different groups and that all human 

beings are free to develop their personal abilities and make choices without the 

limitatioƴǎ ǎŜǘ ōȅ ǎǘŜǊŜƻǘȅǇŜǎ ŀƴŘ ǇǊŜƧǳŘƛŎŜǎ ŀōƻǳǘ ƎŜƴŘŜǊ ǊƻƭŜǎΦέ1 

This specific definition is chosen due to its comprehensive nature and its inclusion of not 

only male and female, but also the roles they play. Another reason this definition is chosen 

is its emphasis on women and men being full partners, thus covering explicitly the topic of 

this research. 

This thesis however, adds a component of the shared definition of gender equality by the 

UN Entity for Gender Equality and the Empowerment of Women (UN Women, n.d.) and the 

European Institute for Gender Equality (n.d.), from its online glossary of gender 

mainstreaming concepts and definitionsΦ bŀƳŜƭȅ ǘƘŀǘΤ άDŜƴŘŜǊ Ŝǉǳŀƭƛǘȅ ƛǎ ƴƻǘ ŀ ǿƻƳŜƴΩǎ 

issue but should concern and fully engage men as well as wƻƳŜƴέΦ ¢Ƙƛs part is added due to 

its importance to this research as one of the fundamental pillars this thesis is built upon. 

2.3.2 Theory of gender and power 

This section elaborates on the theory of gender and power, originally developed by Robert 

Connell (1987). The theory of gender and power states that the gendered relationships 

between men and women are characterized by three major structures; (1) the sexual 

division of labour, examining economic inequalities favouring males; (2) the sexual division 

of power, examining inequalities and abuse of authority and control in relationships and 

institutions favouring males; and (3) cathexis, examining social norms and affective 

attachments. These three major structures serve to explain the gender roles assumed by 

men and women (Wingood, DiClemente, DiClemente, Crosby, & Kegler, 2002).  

The three major structures operate on two different levels; societal and institutional. The 

highest level is the societal level, which sees society through numerous historical and socio-

political forces, that on the basis of gender-determined roles, consistently segregate power 

and ascribe certain social norms (Wingood et al. 2002). The lower level is the institutional 

level in which social structures are evident in schools, works sites and industries, families, 

                                                           
1 Lǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƴƻǘŜ ǘƘŀǘ ǘƘŜ ŎŀǘŜƎƻǊƛŜǎ ƻŦ ΨƳŜƴΩΣ ΨǿƻƳŜƴΩΣ ΨƎƛǊƭǎΩΣ ŀƴŘ ΨōƻȅǎΩ ƛƴ ǘƘƛǎ ŘŜŦƛƴƛǘƛƻƴ ǊŜŦŜǊ ǘƻ ǘƘŜ 

ōƛƻƭƻƎƛŎŀƭ ǎŜȄ ƻŦ ƻƴŜΩǎ ǇŜǊǎƻƴΦ 
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relationships, religious institutions, etc. Through, for example, unequal pay and 

discriminatory practices, the three structures (mentioned in the previous paragraph) are 

maintained within institutions (Wingood et al. 2002).  

The three major structures in the theory of gender and power are used as pillars to analyse 

the gendered relationships between men and women in this thesis as they form a 

framework that serves to explain, identify and analyse the gender roles assumed and acted 

upon. Overall structures are analysed mainly within the institutional level. However, the 

societal level will be taken into account as the overarching structure the institutional level 

manifests itself in. 

2.3.3 Intersectionality 
While the theory of gender and power is useful for analytical purposes of this thesis, it is 

important to also look beyond gender inequality alone. Intersectionality is a theory rooted 

in black feminism and critical race theory and followed as a critique to western feminism 

that only focused on gender differences (Carbado, Crenshaw, Mays & Tomlinson, 2014). 

Intersectionality can be seen as a work-in-progress and moves in relation to shifting 

subjects. More broadly, intersectionality links and engages scholarly subfields and research 

methodoloƎƛŜǎ όLōƛŘύΦ aŎ/ŀƭƭ όнллуΣ ǇΦ мттмύ ŘŜŦƛƴŜǎ ƛƴǘŜǊǎŜŎǘƛƻƴŀƭƛǘȅ ŀǎ άǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

among multiple dimensions and modalities of sociŀƭ ǊŜƭŀǘƛƻƴǎ ŀƴŘ ǎǳōƧŜŎǘ ŦƻǊƳŀǘƛƻƴǎέΦ  

When engaging African black men in gender equality and BCMFC, it is important to 

recognize the other structural inequalities they face. Roberts and Jesudason (2013) argue 

that an intersectional lens can identify both privilege and victimhood, creating a connection 

around shared experiences. Intersectionality is thus a useful tool that can facilitate cross-

movement building, by promoting commonalities and acknowledging differences. A 

necessary approach when dealing with a complex phenomenon such as child marriage. This 

thesis therefore includes an intersectionality framework, looking beyond only issues 

regarding gender equality. 

2.3.4 Perception and practices of gender equality in intimate/marital relationships 

The next section elaborates more specifically on the perceptions and practices of GEIMR. 

This is done to demarcate and define this otherwise abstract concept and place the concept 

within the theoretical framework. 
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The sexual double standard is a theory that states that men and women hold different 

standards of sexual behaviour in which men are rewarded and women socially derogated 

for sexual activity (Marks, & Fraley, 2005). Although there is no theoretical or empirical 

support for this model (Marks, & Fraley, 2005; McCarthy, & Bodnar, 2007), mainstream 

theories still recognize and include the traditional male-female double standard (McCarthy, 

& Bodnar, 2007). McCarthy and Bodnar (2007) however, state that the contrary might even 

be true as there is increasing evidence of more similarities than differences among women 

and men, including sexual capacities, responses and values. 

McCarthy and Bodnar (2007) introduce the equity model of sexuality. The equity model of 

sexuality provides a comprehensive framework with clear guidelines (see Box 2.1) that 

promote individual as well as cultural flexibility (McCarthy & Bodnar, 2005. p. 229). One of 

the core themes in these guidelines is the establishment of male-female roles, that promote 

healthy psychological, relational and sexual functioning and satisfaction.  

Box 2.1 The equity model of sexuality  

1. Base relationships between men and women on respectful attitudes that 

promote, and even demand, equity.  

2. Maintain open and flexible attitudes toward female ς male roles.  

3. Work toward an acceptance and security about yourself and your femininity/ 

masculinity so that you do not need the approval of the opposite sex nor are you 

intimidated by same-sex peer pressure.  

4. Be aware that intellectually, behaviourally, emotionally and sexually there are 

more similarities than differences between women and men.  

5. Encourage personal and/or professional friendships with the other sex, but resist 

the pressure to sexualize these relationships. 

6. Be comfortable and confident in your femininity or masculinity so that activities 

or interests that have been labelled as belonging to the other sex can be 

integrated into your life.  

7. Understand that an intimate sexual relationship will be more satisfying if both the 

woman and man can initiate, say no, request and enjoy a range of sexual 

pleasures.  

8. Acknowledge that conception, contraception and children are as much the 

responsibility of men as women.  

9. Cultivate a marriage based on respect, equity, trust and intimacy, which increase 

satisfaction for both women and men.  

10. Promote a communicative, sharing and caring relationship for emotional and 

sexual satisfaction. 
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Source: McCarthhy & Bodnar, 2005. p. 228-229 

The equity model of sexuality is one of the few models looking specifically at gender 

equality within sexual relationships and thus is also one of the few models that 

encompasses GEIMR specifically. Next to this model, there is a lack of theoretical 

frameworks providing structural support to analyse GEIMR. Due to the nature of this model 

to guide, rather than set rigid rules, this model is used in an exploratory way as a tool to 

conceptualize GEIMR. The model is said to be sensitive to cultural, religious and class 

preferences while at the same time taking into account and respecting individual differences 

(McCarthy & Bodnar, 2005. p. 229). Therefore, making this model applicable to Ethiopian 

context. 

2.4 Femininity and masculinity 
In order to study the perceptions and practices of GEIMR, it is also of high importance to 

study the possible motivations behind these perceptions and practices. For this reason, I 

explore the concepts of femininity and masculinity. 

The field of men and masculinities studies views gender as relational and structural, where 

emphasis is put on the changing nature of understanding men and masculinities in social 

and historical context. This field sets out to understand how masculinities are socially 

constructed, taking into account the constant interaction with women (Kimmel, 1987). This 

perspective sees masculinities as changeable (Levtov, Barker, Contreras-Urbina, Heilman & 

Verma, 2014), a perspective also adhered to by this thesis.  

{ǘŜǘǎ ŀƴŘ .ǳǊƪŜ όнллнύ ŘŜŦƛƴŜ ŦŜƳƛƴƛƴƛǘȅ ŀƴŘ ƳŀǎŎǳƭƛƴƛǘȅ ƻǊ ƻƴŜΩǎ ƎŜƴŘŜǊ ƛŘŜƴǘƛǘȅ ŀǎ ǘhe 

degree to which persons see themselves as masculine or feminine given what it means to be 

a man or woman in society. Emphasis is put on ǘƘŜ ǎƻŎƛŀƭ όƻƴŜΩǎ ƎŜƴŘŜǊύ ǊŀǘƘŜǊ ǘƘŀƴ ǘƘŜ 

ōƛƻƭƻƎƛŎŀƭ όƻƴŜΩǎ ǎŜȄύΦ aŜƳōŜǊǎ ƻŦ ǎƻŎƛŜǘȅ ŎƻƭƭŜŎǘƛǾŜƭȅ ŘŜŎƛŘŜ ǿƘŀǘ ōŜƛƴƎ Ƴale or female 

means. As Stets and Burke (2002, p. 1) rightfully point out, it is important to distinguish 

gender identity as described abovŜΣ ŦǊƻƳ ƎŜƴŘŜǊ ǊƻƭŜǎΣ ǿƘƛŎƘ ŀǊŜ άǎƘŀǊŜŘ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻŦ 

ōŜƘŀǾƛƻǳǊ ƎƛǾŜƴ ƻƴŜΩǎ ƎŜƴŘŜǊέΦ  

This thesis follows Stets and Burke (2002), in putting emphasis on the social, rather than the 

biological. Researching change in perceptions and practices of GEIMR, it is important to 
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define and understand the social dynamics that shape gender roles and identities. Since 

harmful gender roles and identities are a cause of gender inequalities in the first place.  

2.4.1 Hegemonic masculinity 

This paragraph introduces and elaborates on the concept of hegemonic masculinity and 

presents its main critique, followed by an alternative in the next section.  

Hegemonic masculinity is understood as a pattern of practices that enabled ƳŜƴΩǎ 

dominance over women. Hegemonic masculinity can be distinguished from other 

masculinities (especially subordinate masculinities) as hegemonic masculinity is normative. 

άIt embodied the currently most honoured way of being a man, it required all other men to 

position themselves in relation to it, and it ideologically legitimated the global subordination 

ƻŦ ǿƻƳŜƴ ǘƻ ƳŜƴέ ό/ƻƴƴŜƭƭ ϧ aŜǎǎŜǊǎŎƘƳƛŘǘΣ нллрΣ ǇΦ уо2). Although the concept of 

hegemonic masculinities is widely used in gender studies, femininity is still decidedly under-

theorized. 

This thesis shares the same critique as stated above. While the concept of hegemonic 

masculinity is highly relevant, the theory is incomplete, and therefore not used on its own in 

this thesis. Rather, this thesis adheres to an alternative model created by Schippers (2007), 

including the concept of hegemonic masculinity, but broadening the framework and 

overcoming its main critiques. The alternative model created by Schippers (2007) is further 

elaborated on in the next section. 

2.4.2 Hegemonic femininity and hegemonic masculinity ς an alternative model 

Due to the critique on hegemonic masculinity as explained in the previous paragraph, 

Schipperǎ όнллтΣ ǇΦ уфύ ǇǊƻǇƻǎŜǎ ŀƴ ŀƭǘŜǊƴŀǘƛǾŜ ƳƻŘŜƭ ƻŦ ǿƘƛŎƘ ǘƘŜ Ǝƻŀƭ ƛǎ ǘƻ άǊŜŎƭŀƛƳ ŀnd 

re-ǿƻǊƪ /ƻƴƴŜƭƭΩǎ ǘƘŜƻǊȅ ƻŦ Ƴŀsculinities and gender hegemony in a way that 1) offers a 

conceptualization that does not reduce masculinities to the behaviour of boys and men or 

femininity to the behaviour of girls and women, 2) provides a definition of femininity that 

situates femininity, along with masculinity, in gender hegemony and allows for multiple 

configurations, and 3) is empirically useful for identifying how masculinity and femininity 

ŜƴǎǳǊŜ ƳŜƴΩǎ ŘƻƳƛƴŀƴŎŜ ƻǾŜǊ ǿƻƳŜƴ ŀǎ ŀ ƎǊƻǳǇ ƭƻŎŀƭƭȅΣ ǊŜƎƛƻƴally, and globally, and how 

they legitimate and perpetuate race, class, ethnic, and sexual inequalityΦέ  
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Schippers (2007) argues, against Connell and Messerschmidt (2005), that we find the 

hegemonic significance of masculinity and femininity in the idealized quality content of the 

categoǊƛŜǎ άƳŜƴέ ŀƴŘ άwƻƳŜƴέΦ Lƴ ŀ ǎƻŎƛŜǘȅ ǿƘŜǊŜ ǎȅǎǘŜƳǎ ŀǊŜ ōǳƛƭǘ ǳǇƻƴ ǊŜŎǳǊǊƛƴƎ 

patterns of social practices, the quality content of masculinity and femininity is not just 

restricted to gender identities or gender displays of individuals. Rather, this quality content 

becomes a collective iteration displayed through culture, social structure and social 

organization (Schippers, 2007, p. 91). Seeing these idealized features as hierarchical and 

complementary supports a rationale for social relations embedded in all levels of social 

organization. Individuals, groups, and societies justify and shape their actions through 

masculinity and femininity. By collectively doing so on a recurring basis in different settings 

and levels of institutions, gender differences and the implicit relation between these gender 

differences shift to a taken-for-granted feature in interpersonal relationships, cultures and 

social structures (Schippers, 2007, p. 91). 

{ŎƘƛǇǇŜǊǎΩ όнллтύ ŀƭǘŜǊƴŀǘƛǾŜ ƳƻŘŜƭ ŦƻŎǳǎŜǎ on relationality when looking at masculinity and 

femininity and their role in gender hegemony. Focusing on relationality is highly relevant 

and necessary when looking at GEIMR as is its empirical usefulness for identifying how 

masculinity and femininity eƴǎǳǊŜ ƳŜƴΩǎ ŘƻƳƛƴŀƴŎŜ ƻǾŜǊ ǿƻƳŜƴΦ Therefore this thesis will 

adhere to the theoretical framework Schippers (2007) proposes.   

2.5 Engaging boys and male youth 
This section discusses the concept of engaging boys and male youth in gender equality, by 

presenting the theories and current debates that shape this research. 

Overall three major frameworks can be distinguished when it comes to the role of boys and 

men in gender equality anŘ ǿƻƳŜƴΩǎ ŜƳǇƻǿŜǊƳŜƴǘ ǇǊƻƎǊŀƳmes: (1) as gatekeepers, (2) as 

allies or partners and (3) as stakeholders and co-beneficiaries. The ICRW (2018, p. 23) states 

ǘƘŀǘ ǎŜŜƛƴƎ ƳŜƴ ŀǎ ƎŀǘŜƪŜŜǇŜǊǎ ƘƻƭŘƛƴƎ ǇƻǿŜǊ ƛƴ ǎƻŎƛŜǘȅ ǊŜŎƻƎƴƛȊŜǎ άǘƘŀǘ ƳŜƴ ƘƻƭŘ ǘƘŜ Ǿŀǎǘ 

majority of positions of power and have, to date, largely upheld inequitable patriarchal 

norms and protected their traditional prerogatives rather than seek more universally 

ōŜƴŜŦƛŎƛŀƭ ǎǘŀƴŘŀǊŘǎ ƻŦ ŜǉǳŀƭƛǘȅέΦ {ŜŜƛƴƎ ƳŜƴ ŀǎ ŀƭƭƛŜǎ ƻǊ ǇŀǊǘƴŜǊǎ ƛƴ ǘƘŜ ōŀǘǘƭŜ for gender 

equality is a more inclusive framework and envisions boys and men as having a positive and 

culturally transformed role. This framework however mainly focuses on how it can benefit 

ǿƻƳŜƴΩǎ ŜƳǇƻǿŜǊƳŜƴǘ ǿƛǘƘƻǳǘ ŀ ŎƻƳǇŜƭƭƛƴƎ ƴŀǊǊŀǘƛǾŜ ƛƴ ǿƘƛŎƘ ōƻȅǎ and men achieving 
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gender equality would lead to an improvement in the lives of men and boys themselves. The 

last and most current framework sees men and boys as stakeholders or co-beneficiaries. 

¢Ƙƛǎ ŦǊŀƳŜǿƻǊƪ ŎƻƴŎŜǇǘǳŀƭƛȊŜǎ ƳŜƴ ŀǎ άǇŀǊǘƛŎƛǇŀƴǘǎ ŀƴŘ ǇǊƻƳƻters in the process of 

creating progressively increasing standards of gender equality ŀƴŘ Ŝǉǳƛǘȅέ όL/w²Σ нлму, p. 

11). This framework also encompasses men as benefitting from this process by what more 

equitable families and societies have to offer.  

Although this last framework is not explicitly used as a tool for analysis, this framework does 

function as an underlying foundation of this thesis. Furthermore, it is this framework that 

led to the increasing focus to include boys and men in the HC programme. 

2.6 Conceptual framework 

This section elaborates on the key concepts within this thesis and their interplay derived 

from secondary literature. These interrelations of the key concepts are visualised in a 

conceptual scheme, displayed in Figure 1. 

Perceptions and practices of GEIMR are displayed in the middle due to their predominant 

position in this study. Masculinity, femininity, their interrelatedness and their role in gender 

hegemony affect the perceptions and practices of GEIMR. The engagement of boys and 

male youth in BCMFC affect their perceptions and practices of GEIMR. However, this 

relation is, next to a direct relation, also mediated through gender hegemony. All key 

concepts in turn, directly and indirectly influence the prevalence of child marriage.  
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Figure 2. 1 Conceptual Scheme 

Source: Constructed by Pijnenburg, based on secondary literature  

2.7 Conclusion 

This chapter has outlined the theoretical framework that forms the foundation of this thesis. 

The general framework proposed by Bicchieri, Jiang and Lindemans, originally developed to 

understand child marriage, serves to explain how gender roles are shaped and reinforced, 

shaping expectations of how men and women are supposed to behave according to their 

gender. These gender roles are analysed in this thesis using the theory of gender and power 

as a framework, distinguishing the sexual division of labour, the sexual division of power and 

cathexis.  
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These gender roles, combined with the processes that reinforce these gender roles, form 

expectations of certain behaviour. These expectations shape what it means to be a man or a 

women. Hegemonic masculinity and femininity in turn is the degree to which a person sees 

him/herself as masculine or feminine, given what it means to be a man or women in society.  

Emphasis is put on gender hegemony. Focusing on relationality is highly relevant and 

necessary when looking at GEIMR as is its empirical usefulness for identifying how 

ƳŀǎŎǳƭƛƴƛǘȅ ŀƴŘ ŦŜƳƛƴƛƴƛǘȅ ŜƴǎǳǊŜ ƳŜƴΩǎ ŘƻƳƛƴŀƴce over womŜƴΦ {ŎƘƛǇǇŜǊǎΩ όнллтύ 

proposed alternative model is therefore used to analyse the underlying motives of GEIMR.  

While the framework of seeing men and boys as stakeholders and co-beneficiaries is not 

directly used for analytic purposes, it is important to note that this framework is one of the 

underlying assumptions that this thesis builds upon. Likewise, it is this framework where the 

growing inclusion of boys in the HC programme is grounded in. 
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3 Research methodology 

3.1 Introduction 
This chapter outlines the research questions, research methodology and limitations. Section 

3.2 elaborates on the ontological and epistemological assumptions that form the foundation 

of this research. Section 3.3 presents the research questions, followed by the 

operationalization of concepts in Section 3.4. Section 3.5 offers an overview of the research 

methodology, followed by the sampling methods and research population in Section 3.6. 

Section 3.7 consequently describes the quantitative strand of this research, alongside the 

qualitative strand in Section 3.8. This chapter furthermore discusses its ethical 

considerations in Section 3.9, and the limitations of this thesis in Section 3.10. This chapter 

concludes in Section 3.11 by giving an overview of the research methodology. 

3.2 Epistemology and theoretical perspective 
This section elaborates on the epistemological assumptions underlying this research and 

how they align with the purpose of the research and the research questions. 

Critical realism is the philosophical approach that underpins and guides this research. 

McEvoy and Richards (2006, p. 69) explain that critical realists distinguish three different 

ƻƴǘƻƭƻƎƛŎŀƭ ŘƻƳŀƛƴǎ ƻŦ ǊŜŀƭƛǘȅΤ άǘƘŜ ŜƳǇƛǊƛŎŀƭ όǘƘƻǎŜ ŀǎǇŜŎǘǎ ƻŦ ǊŜŀƭƛǘȅ ǘƘat can be 

experienced either directly or indirectly); the actual (those aspects of reality that occur, but 

may not necessarily be experienced); and the reŀƭ ƻǊ ΨŘŜŜǇΩ ǎǘǊǳŎǘǳres and mechanisms that 

ƎŜƴŜǊŀǘŜ ǇƘŜƴƻƳŜƴŀέΦ !ǎ ƻǳǊ ǇŜǊǎǇŜŎǘƛǾŜǎ ŎƘŀƴƎŜΣ ƻǳǊ ǾƛŜǿ ƻƴ ǊŜŀƭƛǘȅ ŎƘŀƴƎŜǎΦ άhǳǊ 

knowledge of the world is always mediated by the discourses available to us, but we can get 

empirical feedback from those aspects of the world that arŜ ŀŎŎŜǎǎƛōƭŜέ ό{ŀȅŜǊ ƛƴ aŎ9ǾƻȅΣ ϧ 

Richards, 2006, p. 69). By distinguishing three different ontological domains, critical realists 

aim to develop a deeper level of understanding and explanation (McEvoy & Richards, 2006). 

which is the exact goal of this research. 

Retroduction is the logic that underpins critical realism and this research. Retroduction 

involves moving from the observational level and lived experiences to speculate about the 

possible underlying structures and mechanisms (McEvoy & Richards, 2006, p.69). This is also 

displayed in the two main research questions of this thesis. The first research question aims 
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to observe an actual empirical phenomenon, while the second aims to understand the 

underlying motives and structures that affect the observation of the first question. 

Critical realism suggests that the choice of methods should be dictated by the nature of the 

research problem, which, like in this research, is often the combination of both quantitative 

and qualitative methods. The strength of the quantitative strand can be found in its ability 

to develop reliable descriptions and provide accurate comparisons, while the qualitative 

strand enables for open ended questions, allowing themes to emerge that could not have 

been anticipated (McEvoy & Richards, 2006, p. 69). Due to the exploratory nature of this 

research, the qualitative strand enables to further explore and support the overarching 

mechanisms detected through the quantitative strand. 

Furthermore, elements of a transformative approach are adopted in the methodology, to 

understand and at the same time facilitate social change. In a transformative approach, the 

method should support people to contribute to their society. A photo voice method is used 

to actively engage boys to research perceptions of GEIMR of their own and of the 

community. This allows for participants to acquire new knowledge and develop a critical 

awareness of their community (Budig et al. 2018).  

3.3 Research questions 

3.3.1 Main research questions 
The main research questions are: 

1. How does engagement of boys and male youth in building child marriage free 

communities in Ethiopia affect their perceptions and practices of gender equality in 

intimate/marital relationships? 

2. What are the underlying motives that affect their perceptions and practices of 

gender equality in intimate/marital relationships? 

3.3.2 Subsidiary research questions 

The five subsidiary research questions that serve to unpack the two main research questions 

are: 
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1. How are boys and male youth currently engaged in building child marriage free 

communities by Her Choice? 

2. How do boys and male youth perceive gender equality in intimate/marital relations 

and how does this translate into practice?  

3. 5ƛŘ ǘƘŜ ΨŜƴƎŀƎŜƳŜƴǘΩ ƛƴ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƛƴŦƭǳŜƴŎŜ ǘƘŜ perceptions and practices of 

boys and male youth thus far? 

4. How do underlying motives of perceptions and practices of gender equality in 

intimate/marital relationships relate to hegemonic masculinity and femininity? 

5. What are the implications on gender transformative work when aiming to build child 

marriage free communities? 

3.4 Key concepts and operationalization 

This section elaborates on the key concepts used within this thesis, derived from the 

theoretical framework. The leading concepts were operationalised in a table (see Annex 1). 

Engagement in Building Child Marriage Free Communities 

aŀƭŜ ŜƴƎŀƎŜƳŜƴǘ ƛǎ ŘƛŦŦƛŎǳƭǘ ǘƻ ŘŜŦƛƴŜΦ ¢ƘŜ ǿƻǊŘ άŜƴƎŀƎŜƳŜƴǘέ ƛƴ itself is similar to that of 

participation or involvement. Male engagement however gets more complicated. The fact 

that boys and men play multiple roles in the lives of women and girls but also in society 

makes that only by unpacking and identifying these roles and looking at the power relations 

between different roles we can conceptualise and understand male engagement. The ICRW 

όнлмуΣ ǇΦ млύ ǎǘŀǘŜǎ ǘƘŀǘ άƳŀƪƛƴƎ ǘƘŜǎŜ ǇƻǿŜǊ dynamics explicitτnot only to women and 

girls through empowerment processes, but also to men and boys through male 

engagementτis a first step to understanding how power dynamics guided by gender norms 

can be transformed to become progressively more equitaōƭŜ ŀƴŘ ŜǉǳŀƭέΦ ¢ƘŜ ŘƛŦŦŜǊŜƴǘ ǊƻƭŜǎ 

combined with the different possibilities of involvement in BCMFC within these roles creates 

the definition of male engagement in BCMFC.  

The HC programme addresses men in all different levels and domains and thus in the 

different roles they portray. Since this thesis focuses on boys and male youth, this thesis 

looks at the specific strategies that involve these boys and male youth. Engagement in 
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BCMFC in this thesis means first and foremost participation in the HC programme. When 

boys and male youth are part of the HC programme, they are considered engaged in BCMFC 

and form the treatment group. When they are not part of the HC programme, they are 

considered not engaged in BCMFC and thus form the control group. 

Perceptions and practices of GEIMR 

Gender equality, as defined in Section 2.2.2, is conceptualized through the equity model of 

sexuality (see Section 3.2.4). This model originally provides guidelines by which couples can 

successfully navigate and negotiate the similarities and differences between male and 

female sexual behaviour, roles and values. However, by converting the advices into themes, 

the equity model of sexuŀƭƛǘȅ ƛǎ ǳǎŜŘ ŀǎ άŀ ōŀǎŜ ǘƻ ŜȄŀƳƛƴe the attitudes, behaviours, 

ŜƳƻǘƛƻƴǎ ŀƴŘ ǾŀƭǳŜǎ ǿƘƛŎƘ ŦŀŎƛƭƛǘŀǘŜ ŀŘǳƭǘ ǎŜȄǳŀƭƛǘȅέ όaŎ/ŀǊǘƘȅ ϧ .ƻŘƴŀǊ нллтΣ ǇΦ ннфύΦ ¢ƘŜ 

themes extracted from the equity model of sexuality are: attitudes, behaviours, emotions, 

values and motives. Combined, these themes aim to map ƻƴŜΩǎ ǇŜǊŎŜptions and practices of 

gender equal intimate and marital relationships.  

Masculinity and femininity 

This thesis subscribes to SchƛǇǇŜǊǎΩ (2007, p. 102) definition of hegemonic masculinity; 

άIŜƎŜƳƻƴƛŎ Ƴasculinity is the qualities defined as manly that establish and legitimate a 

hierarchical and complementary relationship to femininity and that, by doing so, guarantee 

the dominant position of ƳŜƴ ŀƴŘ ǘƘŜ ǎǳōƻǊŘƛƴŀǘƛƻƴ ƻŦ ǿƻƳŜƴέΦ {ŎƘƛǇǇŜǊǎ όLōƛŘύ ŀƭǎƻ 

constructed a definition of hegemonic femininity, which this thesis also will adhere to: 

άIŜƎŜƳƻƴƛŎ ŦŜƳƛƴƛƴƛǘȅ Ŏƻƴǎƛǎǘǎ ƻŦ ǘƘŜ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ŘŜŦƛƴŜŘ ŀǎ ǿƻƳŀƴƭȅ ǘƘŀǘ ŜǎǘŀōƭƛǎƘ and 

legitimate a hierarchical and complementary relationship to hegemonic masculinity and 

that, by doing so, guarantee the dominant position of men and the subordination of 

ǿƻƳŜƴέΦ ¢ƘŜǎŜ ŎƻƴŎŜǇǘǳŀƭƛȊŀǘƛƻƴǎ ŀǊǘƛŎǳƭŀǘŜ ŀ ŎƻƳǇƭŜƳŜƴǘŀǊȅ ŀƴŘ ƘƛŜǊŀǊŎƘƛŎŀƭ ǊŜƭŀǘionship 

to each otheǊΣ ǿƘƛŎƘ άƻŦŦŜǊǎ ŎƻƴŎŜǇǘǳŀƭ ŀƴŘ ŜƳǇƛǊƛŎŀƭ ǎǇŀŎŜ ǘƻ ƛŘŜƴǘƛŦȅ ƛŘŜŀlized gender 

characteristics that do not perpetuate male dominance and therefore can be viewed as 

ǇƻǎƛǘƛǾŜ ŀƴŘ ǾŀƭǳŀōƭŜέ ό{ŎƘƛǇǇŜǊǎΣ нллтΣ ǇΦ фтύΦ  

3.5 Research methodology 

This study implements a mixed methodology with a critical realist rationale for the same 

reasons embedded in its definition by Johnson et al (2007. P. 123), namely, a type of 
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research in which elements of qualitative and quantitative research approaches are 

combined for the purpose of breadth and depth of understanding and corroboration. Mixed 

method data collection is considered to be a subset of multi-method research (Axinn & 

Pearce, 2006). More specifically, a fixed mixed method approach is followed in this study. 

The qualitative and quantitative methods are known from the start of the research process 

and the research design is implemented as planned (Creswell & Plano Clark, 2017).  

Critical realism suggests that the choice of methods should be adjusted to the research 

problem. In this case the research problem is best addressed in a fixed mixed method 

approach. The quantitative strand is able to provide reliable descriptions and provide 

accurate comparisons. The key strengths of the qualitative strand, according to critical 

realism, is that the qualitative strand is open-ended, allowing unexpected themes to come 

up that otherwise would not have been included. The qualitative strand is also capable of 

illuminating complex concepts and relationships that would not have been captured by 

categories or the quantitative strand (McEvoy & Richards, 2006).  

One of the main reasons for a mixed method research is the ability to triangulate (Torrance, 

2012). Triangulation is used for confirmation as triangulation uses a combination of 

methods to counteract biases that are associated with single-method studies. Qualitative 

and quantitative findings can corroborate and support each other to form a more robust 

conclusion (Risjord et al in McEvoy, & Richards, 2006, p. 72). Therefore, mixed-methods 

enhance the reliability and validity. Triangulation is also used for completeness, by obtaining 

more or complementary perspectives. In this study this is done by asking the boys and male 

youth themselves what their perceptions and practices are, while at the same time asking 

their teachers about the boys/male youthsΩ ǇǊŀŎǘƛŎŜǎΦ !ƴƻǘƘŜǊ ŜȄŀƳǇƭŜ ƛs where document 

analysis about the programme is complemented with interviews with key-stakeholders who 

have knowledge and experience in the programme, to form a coherent and complete 

overview of the programme. 

Within a fixed mixed method design, a convergent design is conducted. The convergent 

design brings together the results of the quantitative and qualitative data analysis so they 

can be compared to obtain a more complete understanding of the perceptions and practices 

of GEIMR. A convergent design enables both types of data to be collected during one phase 
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of the research and enables the researcher to give voice to participants as well as report 

statistical trends (Maiyo, 2018). 

 

Figure 3. 1 Convergent design  

Source: Made by Pijnenburg drawing on Creswell (2013) 

3.6 Sampling and research population 

3.6.1 Sampling 

HC, more specifically Stichting Kinderpostzegels and the UvA within the HC alliance, 

provided contact with WCAT, a local implementing partner organization. Through contact 

with the deputy director access was gained to the Debre Tabor based intervention site in 
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Amhara region. The HC project coordinator of the WCAT Debre Tabor coordination office in 

turn provided contact with the participants in collaboration with the designaǘŜŘ ǎŎƘƻƻƭǎΩ 

CSE trainer/SRH club coordinator.  

Selection was based on gender, grade2 and involvement in the HC programme. The 

transition from grade 8 to 9 means a change of school for most students, who often come 

from far. This means most students in grade 9 have not been part of the HC programme. 

The lower limit of grade 6 was based on the programme itself. The programme starts in 

grade 5, however the fieldwork was conducted at the beginning of the school year, meaning 

that grade 5 had not yet started the HC programme.  

As part of a scale up effort in the intervention site, more schools were included in June 

2018. Students in these scale up schools did not yet start the HC programme, making these 

schools suitable as control group. Since there was no high school included in the scale up 

effort, the control group for Fert High School was sampled in the same school as the 

treatment group. Students for the control group were selected by the CSE trainer/club 

coordinator based on the criteria that they were not involved in the HC programme. The 

possibility of a spill over effect is rather small but is further discussed in Section 3.10. An 

overview of all schools is displayed in Table 3.1, followed by an overview of participants 

according to grade in Table 3.2. 

Table 3. 1 Overview schools (N = 262) 

Woreda School Name Education Treatment or 
Control 

Grade N 

Fogera Alember Primary 
Education 

Treatment Grade 6 13 

Grade 7 15 

Grade 8 10 

Avuana Kokit Primary 
Education 

Control Grade 6 10 

Grade 7 10 

Grade 8 10 

Farta Selamco Primary 
Education 

Treatment Grade 6 20 

Grade 7 22 

                                                           
2 Grade 6, 7, 8, 10, 11 and 12 
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Maynet Primary 
Education 

Control Grade 6 10 

Grade 7 10 

Grade 8 10 

Fert Secondary 
Education 

Treatment Grade 10 22 

Grade 11 22 

Grade 12 17 

Control Grade 10 20 

Grade 11 20 

Grade 12 21 

Total 262 

Source: Fieldsurvey 2018, Debre Tabor  

 Table 3. 2 Participants according to grade and group (N = 262) 

 Source: Fieldsurvey 2018, Debre Tabor  

Key-stakeholder interviews were conducted with WCAT staff members, the HC project 

coordinator of Stichting Kinderpostzegels Nederland (SKN)Σ ŀƴŘ ǘƘŜ ōƻȅǎΩ ŀƴŘ ƳŀƭŜ ȅƻǳǘƘǎΩ 

teachers. Overall, nine key-stakeholder interviews were conducted (see Annex 3).  

Participation was voluntary and based on a purposive expert method of sampling. The 

purposive sampling technique is used when the choice of an informant is based on the 

qualities or knowledge this informant possesses (Tongco, 2007, p. 147). The researcher 

decides what information is needed and tries to find experts who can and are willing to 

provide the information needed. In this case the staff members and teachers were experts 

of the HC programme. Due to the sensitivity of the topic, an overall selectivŜ ǎŀƳǇƭƛƴƎ όάƎǳǘ 

ŦŜŜƭƛƴƎέύ ǿŀǎ ǘŀƪŜƴ ƛƴǘƻ ŀŎŎƻǳƴǘ ŀǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘween myself, the translator and the 

participant needed to be a safe space. If there was any tension, this could affect the 

reliability of the data. 

 Grade 6 Grade 7 Grade 8 Grade 10 Grade 11 Grade 12 Total 

Treatment 33 37 10 22 22 17 141 

Control 20 20 20 20 20 21 121 

Total 53 57 30 42 42 38 262 
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FGDs were aimed to consist of six participants per group. Exceptions included FGDs where a 

student was either sick or late. Another exception was made in the photo voice FGDs. Since 

going through all the pictures and discussing them was time-consuming, it was decided to 

divide these FGDs in two subsets of three.  

The average sample size of six was chosen based on numerous articles (Carlsen & Glenton, 

2011; McLafferty, 2004; Fern, 1982), where six covered a safe middle ground. Groups too 

large can be unwieldy or can preclude adequate participations by most members. Too small 

can fail to provide substantially greater coverage than that of an individual interview 

(McLafferty, 2004). The maximum amount of FGDs was based on the available time of the 

WCAT project coordinator, the translator, and the students combined with a possible point 

of saturation. In total, eight FGDs were conducted. A FGD overview can be found in Annex 4.  

3.6.2 Participants 

Participants in this study can be subdivided in three categories. The first and main group of 

participants consist of boys and male youth in grade 6, 7, 8, 10, 11 and 12 (aged 11 till 24) 

both in the HC programme (treatment group, n = 141) and not in the HC programme 

(control group n = 121). Grade 9 is excluded as explained in Section 3.6.1. 

Although most engagement programmes have focused on adult men, research proves that 

άǊeaching out to male youth is an especially productive investment because they are more 

responsive to health information and to opportunities to view gender relations differenǘƭȅέ 

(UNFPA, 2013). For this reason, boys and male youth, instead of adult men, were chosen as 

participants of this study.  

The second group oŦ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǊŜ ǘƘŜ ōƻȅǎΩ ŀƴŘ ƳŀƭŜ ȅƻǳǘƘΩǎ /{9 ǘǊŀƛƴŜǊǎκ{wI club 

coordinators. Per school, four teachers are trained to give CSE training. One out of these 

four teachers is also the SRH Club coordinator of the school. Teachers that were both CSE 

trainers and the SRH club coordinators, were selected at each school. A total of three 

teachers from three different schools were interviewed, all female. 

The last group of participants consist of the WCAT staff members. Multiple levels in the 

organizations were interviewed; two social workers (one female, one male), two project 

coordinators (both male), and the deputy director (male). Additionally, an interview was 

held with the HC project coordinator of SKN. 
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3.7 Quantitative methods 

3.7.1 Data collection 
This section discusses the data collection method used in the quantitative strand of this 

research with the accessory sub question the data seeks to answer. Although each sub-

question has a main data collection method that answers the majority of the sub question, 

all data collected is triangulated wherever possible to crosscheck results. All data is also 

used as complementary data for other sub questions to make the answers as elaborate and 

complete as possible.  

Survey data aim to answer sub-question three: ά5ƛŘ ǘƘŜ ΨŜƴƎŀƎŜƳŜƴǘΩ ƛƴ ǘƘŜ ǇǊƻƎǊŀƳ 

ƛƴŦƭǳŜƴŎŜ ǘƘŜ ǇŜǊŎŜǇǘƛƻƴǎ ŀƴŘ ǇǊŀŎǘƛŎŜǎ ƻŦ ōƻȅǎ ŀƴŘ ƳŀƭŜ ȅƻǳǘƘ ǘƘǳǎ ŦŀǊΚέ ¢ƘŜ ǎǳǊvey was 

developed in English (Annex 18) and later translated to Amharic (Annex 19). The survey 

consisted of demographic questions3, questions concerning possible previous SRHR 

education, statements concerning GEIMR, and questions to measure the engagement in the 

HC programme.  

The survey was conducted hardcopy. Answers were later manually inserted in Excel, after 

which transferred to SPSS for data cleaning and analysis. The completed hard copy surveys 

(N = 322) are kept for a year in the WCAT Debre Tabor coordination office for traceability 

purposes. 

Surveys were conducted amongst both boys and male youth in a treatment and control 

group to measure programme effects through mean difference. Originally, it was planned to 

conduct the surveys one-by-one, in an interview manner. However, the pilot test of the 

survey concluded that the students were more comfortable filling in the questions 

themselves, with support of the instructor still reading out these questions. In this way the 

students could hear the question while at the same time being able to read with the 

question and noting down the answer themselves. When each student finished the 

question, the next question followed. 

3.7.2 Data analysis 
In SPSS, the data was analysed using syntax to ensure traceability and reliability. After 

digitalizing the data, the data was cleaned. All the variables were run through descriptions, 

                                                           
3 e.g. age, grade, school, religion, ethnicity etc. 



40 
 

frequencies and crosstabs to check if the data was correctly digitalised and to look for 

ΨǿŜƛǊŘΩ ƻǳǘƭƛŜǊǎΣ ƳƛǎǎƛƴƎ ŘŀǘŀΣ ŜǘŎΦ ! tǊƛƴŎƛǇŀƭ Component Analysis (PCA) was conducted in R, 

to check for any possible dimensions within the variable GEIMR. A Factorial Between Groups 

Analysis of Variance (ANOVA) was conducted in SPSS to map the effect of the HC 

programme and level of education on the bƻȅǎΩ ŀƴŘ ƳŀƭŜ ȅƻǳǘƘΩǎ ǇŜǊŎŜǇǘƛƻƴǎ ŀƴŘ ǇǊŀŎǘƛŎŜǎ 

of GEIMR. Furthermore a one-way ANOVA was conducted to look at the effect of different 

levels of engagement on GEIMR. 

Table 3. 3 Descriptive statistics 

Variable N Minimum Maximum Mean SD 

GEIMR 262 .377 .944 .717 .109 

Engagement in building child 

marriage free communities (binary) 

262 0 1 .46 .499 

Levels (4) of engagement in building 

child marriage free communities 

257 0 3 1.28 1.352 

Education 262 0 1 .47 .500 

Source: Fieldsurvey 2018, Debre Tabor  

Engagement in building child marriage free communities 

The variable engagement in building child marriage free communities is binary, where boys 

ǿƘƻ ŀǊŜ ǇŀǊǘ ƻŦ ǘƘŜ I/ ǇǊƻƎǊŀƳƳŜ ŀǊŜ ŎƻƴǎƛŘŜǊŜŘ ΨŜƴƎŀƎŜŘΩ όǘǊŜŀǘƳŜƴǘ ƎǊƻǳǇύΣ ŀƴŘ ōƻȅǎ 

and male youth ƴƻǘ ǇŀǊǘ ƻŦ ǘƘŜ I/ ǇǊƻƎǊŀƳƳŜ ŀǊŜ ŎƻƴǎƛŘŜǊŜŘ Ψƴƻǘ ŜƴƎŀƎŜŘΩ όŎƻƴǘǊƻƭ 

group). Descriptive information of this variable and the other used variables are displayed in 

Table 3.3. 

Next to the overarching binary division between engaged and not engaged, a subdivision 

was made within the treatment group. Three specific ways of engagement could be 

distinguished. The first form of engagement wŀǎ ƳŜŀǎǳǊŜŘ ōȅ ǘƘŜ ōƻȅǎΩ ŀƴŘ ƳŀƭŜ ȅƻǳǘƘǎΩ 

participation in Comprehensive Sexual Education (CSE) training. The second form of 

engagement was measured according to their engagement in the Sexual and Reproductive 

IŜŀƭǘƘ ό{wIύκDƛǊƭǎΩ Ŏƭǳōǎ (from now on referred to as SRH clubs). The third form of 

engagement was based on their participation in peer education. All forms of engagement 

were measured binary, where participants were either engaged in a specific sub-form of 
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engagement or not. Engagement in multiple forms of engagement was possible. What the 

specific engagement in each sub form of engagement entails is elaborated on in Section 5.2. 

Education 

Education is a binary variable where boys in grade 6, 7 anŘ у ŦƻǊƳ ǘƘŜ ΨǇǊƛƳŀǊȅ ŜŘǳŎŀǘƛƻƴΩ 

group of education, anŘ ōƻȅǎ ƛƴ ƎǊŀŘŜ млΣ мм ŀƴŘ мн ǘƘŜ ΨǎŜŎƻƴŘŀǊȅ ŜŘǳŎŀǘƛƻƴΩ ƎǊƻǳǇ ƻŦ 

education. 

GEIMR 

The dependent variable perceptions of GEIMR was computed according to the 

operationalisation table found in Annex 1. The operationalization table was derived from 

the literature, where GEIMR could be subdivided in four dimension, that in turn could be 

subdivided over 15 variables. Statements representing these 15 variables were made and 

used in the survey to measure perceptions of GEIMR. Annex 2 displays the adjusted 

operationalization table in which the theoretical operationalisation is tied to the survey 

statements, forming a total of 36 indicators. These 36 indicators are all binary statements 

(see Annex 18), where participants could either agree or disagree (recoded 0 for gender 

unequal, and 1 for gender equal).  

The specific SPSS syntax used to calculate GEIMR is displayed in Annex 6. If a value was 

missing, this specific way of calculating would still calculates a mean, but then based on the 

remaining values. Other ways of calculating would result in a high amount of missing values 

due to the list wise deletion default setting of SPSS. In total, 109 out of 9432 (1.16%) cells 

related to GEIMR (Q9.1.1 till Q9.15.2) were missing.  

3.7.3 Principal Component Analysis (PCA) 
GEIMR is a very broad construct. Looking at the dependent variable in this thesis 

(engagement in BCMFC), we can see that some dimensions in both concepts are closer 

related to each other than others. It thus is possible that the dependent variable affects 

different dimensions within GEIMR in different ways. An exploratory PCA was conducted to 

see if the construct GEIMR developed in this survey, consisted of different coherent 

dimensions. The PCA also functioned to gain a better understanding of the concept GEIMR 

and the possible options for data reduction. 
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One of the assumptions of a PCA is that the variables should be continuous4. Due to the 

binary nature of the statements, a normal PCA was not possible since this assumption is 

violated. The solution is to compute a tetrachoric correlation5 matrix based on the binary 

variables. This tetrachoric correlation matrix can then be used as an input correlation matrix 

in the standard PCA package, instead of using the binary data directly from the dataset. 

Computing a tetrachoric correlation matrix is beyond the capabilities of SPSS, and therefore 

further analysis of the PCA was done in R. The code used to conduct a PCA in R is displayed 

in Annex 7. 

The screeplot (see Figure 3.2) output of the PCA displays a steep curve foƭƭƻǿŜŘ ōȅ ŀ ΨōŜƴŘΩ 

at the third component, suggesting three dimensions. These three dimensions together 

explain 35.5% of the total variance.  

 

Source: Fieldsurvey 2018, Debre Tabor 

Figure 3. 2 PCA Screeplot in R 

The loadings matrix (see Annex 8) however, shows that the statements load relatively low 

on the dimensions and also load quite evenly. Thus, while there might be some dimensions 

present, they do not form good coherent dimensions. Therefore, GEIMR is used as one 

dimension, without further subclassification.  

                                                           
4 Interval or ratio 
5 The tetrachoric correlation coefficient is a measure of a bivariate normal correlation when only data from a 2 
x 2 cross-classification is available (Olsson, 1979, p. 445). Tetrachoric correlations are a special case of 
polychoric correlations, which are used for ordered-category data (Uebersax, 2006, p. 2). 
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3.7.4 Reliability 
To get insight in the reliability of the data, statements in the survey that were very close to 

each other were compared to see if the answers to the questions matched. This was done 

with the two statŜƳŜƴǘǎ ΨLǘ ƛǎ ǘƘŜ ǘŀǎƪ ƻŦ ǘƘŜ ǿƻƳŜƴ ǘƻ raise the kids and cook for her 

faƳƛƭȅΩ όvфΦмΦмύ ŀƴŘ Ψ.ƻǘƘ ƳŜƴ ŀƴŘ ǿƻƳŜƴ Ŏŀƴ ǿork and raƛǎŜ ǘƘŜ ŎƘƛƭŘǊŜƴΩ όvфΦмΦнύΦ hǳǘ ƻŦ 

2606 participants evaluated, 215 agreed with one statement while disagreeing with the 

other, showing consistency in their answers. 39 participants agreed with both statements 

and six disagreed with both statements. The same comparison was done with the two 

ǎǘŀǘŜƳŜƴǘǎ Ψhƴƭȅ ǘƘŜ Ƴŀƴ Ŏŀƴ ƛƴƛǘƛŀǘŜ ǎŜȄΩ όvфΦрύ ŀƴŘ Ψ²ƻƳŜƴ Ŏŀƴ ŀǎƪ for sex if they want 

toΩ (Q9.7). 2607 cases were analysed. A total of 214 cases show consistent perceptions, 

while 468 cases show inconsistent answers. 

3.7.5 Assumption check factorial between groups ANOVA 
A factorial between groups analysis of variance (ANOVA) was used to compare the average 

score on perceptions and practices of GEIMR for four groups of participants: (1) primary 

educated boys in the treatment group, (2) secondary educated male youth in the treatment 

group, (3) primary educated boys in the control group, and (4) secondary educated male 

youth in the control group.  

The Shapiro-Wilk test confirmed a normal distribution of GEIMR scores within the primary 

educated group (p > .05) and the treatment group (p > .05), however the hypothesis of 

normality was rejected in the distribution of GEIMR scores within the secondary education 

group (p < .001) and the control group (p = .03) as visually displayed in Annex 9. [ŜǾŜƴŜΩǎ 

test for equality of error variances is significant (p = .03) and thus showed that the variances 

of GEIMR is not equal across groups, violating the assumption of homogeneity of variance.  

While outliers are preferred to stay included in the data, in this case, most outliers 

correspond with the sample (group 4) in which the circumstances of data collection were 

not optimal (see Section 9.4), and thus this data might be less reliable.  

                                                           
6 N = 262, 2 missing 
7 N = 262, 2 missing 
8 16 cases agree to both statements and 30 cases disagree to both statements 
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First, all outliers9 as displayed in Figure 3.3. The Shapiro-Wilk test now confirmed a normal 

distribution of GEIMR scores within the primary education group (p > .05), the treatment 

group (p > .05) and the control group (p > .05), confirming a normal distribution. However, 

Although decreased, the secondary educated group still showed a significant effect (p = .02) 

(see Annex 10). [ŜǾŜƴŜΩǎ ǘŜǎǘ ŦƻǊ Ŝǉǳŀƭƛǘȅ ƻŦ ŜǊǊƻǊ ǾŀǊƛŀƴŎŜǎ ƛǎ not significant (p > .05) 

anymore and thus equal variances of GEIMR across groups is assumed, confirming the 

assumption of homogeneity of variance.  

 

Figure 3. 3 Boxplot: Education * GEIMR 

Source: Fieldsurvey 2018, Debre Tabor 

Again, the assumptions of normality and homogeneity of variance were checked. This time 

excluding group 4 entirely. The Shapiro-Wilk test (p > .05) now confirmed a normal 

distribution of GEIMR scores in all groups as visually displayed in Annex 11. LeveneΩs test for 

equality of error variances is again significant (p = .04)10.  

While deleting group 4 would improve the normal distribution, this would mean losing 

valuable data. Removing only outliers that fall within this sample already improves the 

                                                           
9 cases 214, 219, 225, 253, 259 
10 hΩ .ǊƛŜƴ όмфту, p. 328) points out that unequal subset sizes can produce artificial differences among cells 
which can influence the heterogeneity of variance 
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normal distribution of all groups, and meets the assumption of homogeneity. While the 

assumption of normality is violated in one group, the ANOVA is considered robust against 

slight violations of the normality assumption (Chiarotti, 2004. p. 166), and thus is decided to 

continue with the Factorial ANOVA.  

3.8 Qualitative methods  
This section discusses the data collection methods used in the qualitative strand of this 

research with the accessory sub questions the data seek to answer. Furthermore, this 

section elaborates on the data analysis. 

3.8.1 Documents 
HC and WCAT documents were gathered to primarily answer the first sub questƛƻƴΥ άHow 

are boys and male youth currently engaged in building CM free communities by Her 

ChoiceΚέ Documents were obtained in agreement with HC and WCAT and selected based on 

the necessary programme details. Some documents were retrieved from the HC website. 

However, the majority of documents were accessed through personal contact, informing 

both HC and WCAT of the reasons behind obtaining these documents. An overview of the 

documents can be found in Annex 5. 

3.8.2 Interviews 
Semi-structured key-stakeholder interviews with teachers and programme staff were 

conducted ǘƻ ŀƴǎǿŜǊ ǘƘŜ ŦƻǳǊǘƘΥ άIƻǿ Řƻ ǳƴŘŜǊƭȅƛng motives of perceptions and practices 

of GEIMR relate to hegemonic masculƛƴƛǘȅ ŀƴŘ ŦŜƳƛƴƛƴƛǘȅΚέ ŀƴŘ ƭŀǎǘ ǎǳb questionΥ ά²Ƙŀǘ 

are the implications on gender transformative work when aiming to build child marriage 

ŦǊŜŜ ŎƻƳƳǳƴƛǘƛŜǎΚέ  

Semi-structured interviews are a form of interviews whereby the interviewer prepares a list 

of predetermined questions, however uses this as a guidance rather than a fixed instruction. 

Room is left for the interview to unfold in a conversational manner that offers the 

participants the chance to explore issues they regard as important (Longhurst, 2003, p. 103). 

The data gained form the semi-structured key-stakeholder interviews allowed insights on 

how teachers and programme staff experience gender transformative work and what the 

implications are they run into. Key-stakeholder interviews with teachers aōƻǳǘ ōƻȅǎΩ and 

ƳŀƭŜ ȅƻǳǘƘǎΩ ǇŜǊŎŜǇtions and practices of GEIMR were also conducted as a form of 
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triangulation to increase reliability and to cover subjects that were not included in the 

survey or not possible to measure by self-reflection only. Other topics discussed were 

amongst others hegemonic masculinity and femininity, alongside culture, religion and their 

influences.  

3.8.3 Focus group discussions 
Sub-question two: άIƻǿ Řƻ ōƻȅǎ and male youth perceive gender equality in 

intimate/marital relations and how does this translate into practiŎŜΚέ ƛǎ Ƴainly answered 

using FGD data. Three different methods of data collection were used within the FGDs 

(vignettes, photo voice and mind maps), which are explained below. 

3.8.3.1 Vignettes 

Vignettes are short stories of a person or a social situation which contains references to 

important factors in the decision-making or judgement-making process of respondents 

(Alsxander & Becker, 1978). Rather than asking direct and abstract questions, detailed 

additional information is provided. This information enables respondents to share their 

opinion on the discussed topics in relation to the story, rather than having to think about 

these things in an abstract matter.  

Due to the sensitivity of this research and the age of some boys, vignettes representing 

realistic stories were used as a way to relate and talk about the topic without getting too 

personal. Most opinions about particular issues are reliŀƴǘ ƻƴ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜŎƻƭƭŜŎǘƛƻƴ 

of feelings and/or their spontaneous reaction to an issue they might not yet be fully 

knowledgeable about (Naylor, Maye, Ilbery, Enticott & Kirwan, 2014). Vignettes provide a 

stimulus that can trigger more thoughts/perceptions than would have been the case if the 

participants had to come up with these thoughts/perceptions themselves. Vignettes allows 

for a better understanding as they can be used to represent a real-life decision-, or 

judgement making situation rather than simply discussing potentially abstract social 

interactions (Naylor et al, 2014). The outline of the vignette FGD is presented in Annex 12. 

3.8.3.2 Photo voice 

Vignettes were used to get access to information that the participants were not fully 

knowledgeable about until they were ŀŎǘƛǾŜƭȅ ΨǇǳǎhŜŘΩ ƛƴǘƻ ǘƘƛƴƪƛƴƎ ŀōƻǳǘ this information. 

Photo voice on the other hand was used as a way to portray the perceptions of GEIMR that 

were already clear for the participants. The process of photovoice has many benefits. This 
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method for example enables the recording of different social and behavioural settings that 

might not be accessible for the researcher herself. Another benefit is that the photovoice 

not only brings in the participants own perceptions, but also enables participants to capture 

the explanations, ideas and stories of other community members (Wang & Burris, 1997). 

This enables the participant to position himself in relation to the picture and the 

ŎƻƳƳǳƴƛǘȅΩǎ ōŜƘŀǾƛƻǳǊ ǘƘŀǘ ǿŀǎ ŎŀǇtured in the picture. Photo voice is a playful way of 

collecting data. This method makes data collection more fun for the participants - especially 

given their young age -, while at the same tiƳŜ ǊŜŦƭŜŎǘƛƴƎ ǘƘŜƛǊΣ ŀƴŘ ǘƘŜ ŎƻƳƳǳƴƛǘȅΩǎ 

perceptions and practices of GEIMR without making the participants uncomfortable due to 

ǘƘŜ ǎŜƴǎƛǘƛǾƛǘȅ ƻŦ ǘƘŜ ǘƻǇƛŎΦ tƘƻǘƻ ǾƻƛŎŜ ŀƴŘ ǾƛƎƴŜǘǘŜǎ ǇǊƻǾƛŘŜ ŀƴ ŜŦŦŜŎǘƛǾŜ ŀƴŘ ΨƭƛƎƘǘΩ 

opening to start the focus group, in which the participants have control over the course of 

the conversation.  

The photo voice FGDs existed out of two sessions. The first session was used to hand out the 

ŎŀƳŜǊŀΩǎΣ ŜȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅ ǿƻǊƪŜŘ ŀƴŘ ǘƻ ŜȄǇƭŀƛƴ ǘƘŜ ŀǎǎƛƎƴƳŜƴǘΦ ¢ƘŜ ǇŀǊǘƛŎƛǇŀƴǘs were 

askŜŘ ǘƻ ǘŀƪŜ ǇƛŎǘǳǊŜǎ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ƻŦ ΨƘƻǿ ƳŜƴ ŀƴŘ ǿƻƳŜƴ ǎƘƻǳld behave/act in 

intimate/marital relationshƛǇǎΩΦ ¢he second session of the photo voice FGD was held a week 

after the first session, giving the participants a week to collect pictures in the community. 

The first few minutes of the second session was used to briefly talk about what they thought 

of the assignment and if everything went the way they wanted it to go (e.g. camera usage, 

battery life, etc). The rest of the FGD was used to view all the pictures and discuss why they 

took these pictures, giving an opening to their perceptions and practices of GEIMR. An 

outline of the photo voice FGD is displayed in Annex 14. 

Potential ethical threats regarding participatory visual research include consent issues, data 

anonymity, confidentiality of subjects and visual data use and distribution (Hannes, & 

Parylo, 2014, p. 256). Although explicit oral consent was given by participants to include 

pictures in this thesis, the use of the actual pictures in this thesis was narrowed down to the 

bare minimum. The main goal of the photo voice was to use it as a tool to understand and 

discuss perceptions and practices of GEIRM. The actual pictures thus form only a by-

product. 



48 
 

3.8.3.3 Mind maps 

Next to the vignettes and photo voice method, mind maps were used in FGDs to map the 

bƻȅǎΩ ǇŜǊŎŜǇǘƛƻƴǎ ŀƴŘ ǇǊŀŎǘƛŎŜǎ ƻŦ intimate/marital relationships of both control-, and 

treatment group. A mind map is a diagram in which concepts, ideas and/or tasks are linked 

to a central key word in the middle of the diagram. A mind map has the ability to reflect our 

natural thinking patterns which tend to be non-linear (Burgess-Allen & Owen-Smith, 2010). 

Mind maps functioned as a good tool to map ruling perceptions. The facilitator gives 

minimum input, and thus does not steer the participants in certain directions. Mind maps 

also create an overview of the topics most associated with the key word/sentence. The 

order in which answers are given, the details the answers contain, and sometimes also 

answers that are not given, give great insights in the general perceptions and practices of 

GEIMR and functioned as a good starting point to uncover these perceptions and practices.  

aƛƴŘ ƳŀǇǎ ǿŜǊŜ ƳŀŘŜ ŀǊƻǳƴŘ ǘƘŜ ǘƻǇƛŎǎ ΨDŜƴŘŜǊ Ŝǉǳŀƭƛǘȅ ƛƴ ƛƴǘimate/marital 

ǊŜƭŀǘƛƻƴǎƘƛǇǎΩΣ Ψ¢ŀǎƪǎκōŜƘŀǾƛƻǳǊ ƻŦ ōƻȅs/men in relationshiǇǎΩΣ ŀƴŘ Ψ¢ŀǎƪǎκōŜƘŀǾƛƻǳǊ ƻŦ 

girls/women in ǊŜƭŀǘƛƻƴǎƘƛǇǎΩΦ An outline of the mind map FGD is displayed in Annex 15. 

3.8.4 Data analysis 
Interviews and FGDs were held in Amharic but translated in the moment. This allowed me 

to transcribe the interviews and FGD myself.  

The qualitative data were analysed using ATLAS.ti qualitative data management software. A 

multistep approach was followed where first key thematic codes were identified. After the 

identification of key themes, transcripts were coded according to the codebook and 

inconsistencies were resolved by possible recoding of the key themes. The last phase 

consisted of analysing the coded data for thematic patterns (e.g. frequency of themes, 

unanticipated themes, differences between focus groups etc.).  

The data were analysed using retrodǳŎǘƛƻƴΦ άRetroduction makes possible a research 

process that is characterized by the linking of evidence (induction) and social theory 

(deduction) in a continuŀƭƭȅ ŜǾƻƭǾƛƴƎΣ ŘȅƴŀƳƛŎ ǇǊƻŎŜǎǎέ όSæther, 1998, p. 245). Retroduction 

can find theoretical patterns or structures that can help conceptualize the empirical and 

deductive patterns observed (Sæther, 1998).  
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Document analysis was guided by the steps proposed bȅ hΩ[ŜŀǊȅ όнлмпύΦ CƛǊǎǘ ǊŜƭŜǾŀƴǘ 

documents were gathered through the internet and provided by the partner organization. 

Copies of the originals are made for the purpose of annotation and possible biases are taken 

into account. After consciously taking into account the type of document, the date of 

publication and the authors, the content was explored to map how boys and male youth are 

engaged in BCMFC. 

3.9 Ethical considerations 

It was made very clear to the participants that this study is based on voluntary participation 

and that they can stop participation at any given moment. Participants were made aware 

that they were allowed to get their data deleted, also if this was requested after data 

collection. Participants were encouraged to ask questions if anything throughout the data 

collection process was unclear. Participants were also informed that they were not 

obligated to answer questions if they did not want to or did not feel comfortable to do so. It 

was made clear that the collected data is anonymous and cannot be traced back to the 

original participant. This was done through giving codes, instead of using actual names when 

conducting the survey and during the transcription of the interviews and FGDs.  

This study also adhered to the HC strateƎȅ ƻŦ άƻǇǘƛƴƎ ƛƴέ ǊŀǘƘŜǊ ǘƘŀƴ άƻǇǘƛƴƎ ƻǳǘέ ŀƴŘ ǳǎƛƴƎ 

verbal consent rather than written consent, since the signing of a formal consent document 

can cause discomfort (Koster, Miedema, Hodgkinson, Pouw & Meyer, 2017). My personal, 

and ƭƻŎŀƭ ǎǳǇŜǊǾƛǎƻǊǎΩ Ŏƻƴǘact information was provided to the schools, so if there was 

anything they wanted to discuss with me, they were able to do so. 

The fact that I am Western and white should be mentioned, since it could influence the 

answers given. The negative effects of this were minimized by introducing a control group. 

In case this bias is present, the bias is present in both groups and therefore eliminated in 

comparison. Furthermore this was taken into account by not expressing my personal views, 

and staying objective. 

The sensitive topic of this thesis was taken very seriously and taken into account when 

developing and conducting research. One of the choices that was mainly based around the 

sensitivity of the topic is the choice to use vignettes and photovoice, to both stimulate and 

explore common thought processes by creating a safe and creative space to express 
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emotions. Interviews with teachers were conducted without the presence of the HC project 

coordinator, so possible limitations could freely be discussed.  

3.10 Limitations thesis 

First and foremost it is important to recognize that this research is only a snapshot. 

Longitudinal data is needed to see if perceptions and practices of GEIRM transform social 

institutions over time. Furthermore it is important to recognize that although I am an 

independent researcher, WCAT and HC enabled the realization of my field study. While 

respondents were informed about the fact that I am independent, they might have been 

hesitant to discuss some limitations or results of the programme with me, due to my links 

with the HC programme. This limitation also could have resulted in socially expected 

answers. The introduction of a control group however minimized this bias in the final 

research. 

Another limitation in this study is the chance, however relatively small, of a spill over effect 

of the treatment group in the control group in Fert High School. The schools that were part 

of the scale-up initiative functioned as control group. There was however no other high 

school present in the scale-up initiative or research area. Therefore, only students who were 

not in the programme within Fert High School were eligible to function as control group. 

Because the treatment group and the control group were sampled in the same high school, 

it is possible that a spill-over effect has taken place, where perceptions and practices of 

students in the control group could have been influenced by students in the programme due 

to intergroup contact. The teacher (Respondent 7) however estimated this chance to be 

rather small, looking at the relative big size of the school. 

A final ƭƛƳƛǘŀǘƛƻƴ ƛǎ ŦƻǳƴŘ ƛƴ ǘƘŜ ǎǘǳŘȅΩs language(s). Polkinghorne (2007) states that 

qualitative research is considered most valid when the distance between the meaning as 

experienced by the participants and the meanings as interpreted in the findings are as close 

as possible. Van Nes, Abma, Jonsson and Deeg (2010) also take the reader into account by 

ǎǘŀǘƛƴƎ ǘƘŀǘ άǘƘŜ ŦƛƴŘƛƴƎǎ ǎƘƻǳƭŘ ōŜ ŎƻƳƳǳƴƛŎŀǘŜŘ ƛƴ ǎǳŎƘ ŀ ǿŀȅ ǘƘŀǘ ǘƘŜ ǊŜŀŘŜǊ ƻŦ ǘƘŜ 

publication understands the meaning as it was expressed in the findings, originating from 

data in the source lŀƴƎǳŀƎŜέΦ The mother tongue of all participants, staff members and the 

translator was Amharic. My own mother tongue is Dutch and the overarching study 
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language and communication was English. An optional 4th language is present when the 

ǊŜŀŘŜǊΩǎ ƳƻǘƘŜǊ ǘƻƴgue does not consist of one of the three languages already present. All 

these languages combined allowed for data and meanings to get lost in translation. This was 

tried to overcome by clear communication in the moment of data collection itself and 

afterwards by double-checking the transcripts if any translations were missed in the 

moment. 

3.11 Conclusion  

This thesis adheres to a critical realist epistemology. With the assumption that reality is 

constructed by many different structures, in an open system perspective, a mixed method 

approach was considered best suitable for the purpose of this thesis. The quantitative 

strand is able to provide reliable descriptions and accurate comparisons while the 

qualitative strand is open-ended, allowing for unexpected themes to come up that 

otherwise would not have been included. By using a variety of mixed methods, multiple 

viewpoints are combined, and thus the perceptual limitations present in this research are 

reduced to a minimum. The first research question addresses the empirical, after which the 

second research question aims to move beyond the observational level embedded in the 

empirical, and onto speculating about the possible underlying structures and mechanisms 

embedded in the actual and real using retroduction. 
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4. Research context 

4.1 Introduction 

This chapter provides an overview of the geographic, socio-economic and legislative context 

this research is situated in. {ŜŎǘƛƻƴ пΦн ǇǊƻǾƛŘŜǎ ŘŜƳƻƎǊŀǇƘƛŎ ƛƴŦƻǊƳŀǘƛƻƴ ŀƴŘ 9ǘƘƛƻǇƛŀΩǎ 

general context. Section 4.3 consequently goes more in-depth regarding laws, regulations 

and the lived reality regarding gender equality, followed by Section 4.4 that zooms in on 

Debre ¢ŀōƻǊΩǎ ƭƻcal context. Section 4.5 elaborates on the HC Alliance and WCAT, one of its 

local implementing partner organizations that enabled the realization of this research at 

their intervention site. Section 4.6 furthermore provides an all-encompassing conclusion 

regarding the research context. 

4.2 Demographics and general context 
Ethiopia, formerly known as ά!ōȅǎǎƛƴƛŀέ ƛǎ ŀ ƭŀƴŘƭƻŎƪŜŘ Ŏƻǳƴtry located in the eastern part 

of Africa (Horn of Africa) bordering Somalia, Sudan, Djibouti, Kenya, and Eritrea. Ethiopia 

covers a total area of 1.194.300 square kilometres with a mean elevation of 1330 meters. Its 

capital and largest city is Addis Ababa. Ethiopia is the oldest independent African country 

and has a population of around 103 million people. Despite the Italian occupation from 

1936 until 1941 during the war, Ethiopia does not have a colonial past unlike all other 

African countries (CIA, 2018). The constitution created in 1994, with its first elections in 

1995, established Ethiopia as an ethnic federalist state, which it remained until today. This 

state consists of nine regional states based on the predominant ethnic groups. These states 

are in turn divided in 85 zones, which are again divided in 800 woredas11 and 15.000 

kebeles12 (UNICEF, 2016). 

Ethiopia is a country that is inherently multilingual, multi-ethnic and culturally pluralistic. A 

total of around 85 languages are spoken. Lanza and Woldenmariam (2008) note that in 

ƳǳƭǘƛƭƛƴƎǳŀƭ ŎƻǳƴǘǊƛŜǎΣ ŀ ǎƛƴƎƭŜ ƭŀƴƎǳŀƎŜ ŎƻƳŜǎ ǘƻ ŘƻƳƛƴŀǘŜ ǘƘŜ ƴŀǘƛƻƴΩǎ ǿǊƛǘǘŜƴ ƭŀƴƎǳŀƎe. 

In EthioǇƛŀ ǘƘƛǎ ǿǊƛǘǘŜƴ ƭŀƴƎǳŀƎŜ ƛǎ !ƳƘŀǊƛŎΣ ŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ άthe workƛƴƎ ƭŀƴƎǳŀƎŜέΦ hŦ 

all foreign languages, English is the most widely spoken one in Ethiopia (Kumar & 

Quisumbing, 2015). Next to multiple languages, Ethiopia also consists of a variety of 

                                                           
11 Third-level administrative division of Ethiopia, also known as district. 
12 The smallest administrative division of Ethiopia, similar to a neighbourhood of ward. 
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religions. The Orthodox church remains the biggest one and is mainly prominent in the 

north. The east and the west consist mainly of Sunni Muslims and protestants recently 

converted the south, where also Animist beliefs can also be found (Ibid). To this day the 

country struggles with conflict between the two major religions Christianity and Islam, and 

between the division of religion and state. Religion is claimed to play a unifying role among 

the different ethnic communities, but is also stated to be responsible for inter-ethnic and 

inter-religious mistrust, rivalries and contempt (Karbo, 2013). Ethiopia consists of 77 

different ethnic groups. The largest ethnic group is the Oromo, who cover 40 percent. 

Amhara takes the second place with 25 percent and Tigray with 7 percent follows third 

(Lanza & Woldermariam, 2008). 

4.3 Laws, regulations and the reality 
This section is structured according to the 2019 Social Institutions and Gender Index (SIGI) 

that gives a detailed country profile regarding laws, social norms and practices related to 

four sub-indicators discussed below.  

4.3.1 Discrimination in the family 
Overall laws on family/household level can be considered equal. Marriage is based on free 

and full consent of both men and women13, and both have the same rights when entering 

into marriage14 (OECD, 2019). The legal age of marriage in Ethiopia is 18, therefore holding 

the same definition and legislation of CM as the international community (Kedir, 2016). CM 

is prohibited and punishable by imprisonment15 (OECD, 2019). Women and men 

furthermore have the same rights to be recognised as the head of household16 and to be 

legal guardians of their children during marriage17 and after divorce18. Moreover, women 

and men share the same rights to initiate divorce19 and the same requirements to finalize 

divorce20 (Ibid). 

While the Family Code of 2000 encompasses gender equal principles, the Convention on 

Elimination of All forms of Discriminations against Women (CADEW) Committee highlights 

                                                           
13 Family Code, art. 6 
14 Family Code, art. 12 & Constitution, art. 34 
15 Criminal Code, art. 648 
16 Family Code, art 40 & 50 
17 Family Code, art. 219 & Constitution, art. 27 
18 Family Code, art. 221 & 113 
19 Family Code, art. 76 
20 Family Code, art. 81 



54 
 

that some regions still enforce outdated discriminatory laws (Ibid). The Family Code clearly 

states that marriage shall be dissolved when the marriage regards child marriage. However, 

The Family Code also provided that this marriage shall not be dissolved if the required 

minimum age is met during the application of invalidation21 (Kedir, 2016). Additionally, 

proving a child is underage or CM has occurred, is difficult. Until recently, no functional 

national or regional system was in place to register births, deaths, marriages, and divorces 

(Girls not Brides, n.d.). In recent years the law progressed by giving each child born in a 

hospital a birth certificate, however in rural areas births are common at home, and thus still 

lack birth certificates (Respondent 3).  

4.3.2 Restricted physical integrity 
There are no laws regarding violence against women with regards to investigation, 

prosecution or punishment of the perpetrator, nor laws regarding the protection and 

support for victims (OECD, 2019). However, the Ethiopian Government did implement 

several measures aiming at prosecution and punishment of perpetrators. Furthermore, 

domestic violence is a criminal offense22 by law, and so is rape23. This however only 

considers rape outside wedlock. Marital rape is not criminalised (Ibid). Discriminatory 

practices ǎǳŎƘ ŀǎ ƳŀǊǊȅƛƴƎ ƻƴŜΩǎ ǾƛŎǘƛƳ ƛƴ Ŏŀse of marriage by abduction to avoid 

punishment is repealed by the law24 (Ibid). Additionally, sexual harassment is addressed25, 

however does not include civil remedies nor is there a national action plan. An abortion is 

illegal26, unless authorised by a medical institution in case of rape or incest27. FGM28 and 

trafficking of women and children29 are furthermore classified as a criminal offence (Ibid). 

With no laws, there are also no mandated organs for protection, report or control of 

problems arising from gender-based violence, nor are there any remedies for victims such as 

a custody order, residence order, shelter or medical benefits (Fite, 2014). While sexual 

                                                           
21 Family Code, art. 31 
22 Criminal Code, art. 564 
23 Criminal Code, art. 620 & 621 
24 Criminal Code, art. 587 
25 Criminal Code, art. 625 
26 Criminal Code, art. 545 
27 Criminal Code, art. 551 
28 Criminal Code, art. 565-566 
29 Criminal Code, art. 597 
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harassment is addressed, this only covers the workplace, educational establishments, and 

public places. Excluding sporting establishments and cyber harassment.  

Lack of effective management/coordination between different actors, lack of knowledge 

regarding laws, lack of trust in the legal system, and cultural taboos, make gender-based 

violence underreported (OECD, 2019). Domestic violence is seldom reported to police due 

to a culture of silence surrounding the topic. However, women sometimes do report 

domestic violence to family, local elders or religious leaders (Ibid).  

Sexual violence remains prevalent, with (attempted-) rape, physical and verbal harassment 

and forced sexual initiation being the main forms. Often, perpetrators include men known 

by the victim (Tora, 2013). While overall FGM rates have reduced in urban areas, FGM still 

remains prevalent in rural areas. 

4.3.3 Restricted access to productive and financial resources 
The law states that unmarried30, married31 and divorced32 men and women have the same 

rights to own, use as and make decisions regarding land property and other non-land assets 

(OECD, 2019). Furthermore, men and women share the same rights to obtain credit33 and 

have the same workplace rights (Ibid).  

Despite gender equal laws in place regarding financial resources, the CEDAW Committee 

notes that in rural areas, women depend on men for economic support. Customary norms 

ǊŜƎŀǊŘƛƴƎ ǿƻƳŜƴΩǎ ŀŎŎŜss to land and resources differ across country and are often based 

on patriarchal rules (Ibid). Due to their limited access to own land or property, women 

continue to face barriers securing or accessing credit (Ibid). 

4.3.4 Restricted civil liberties 
Women and men have the same rights regarding voting34, citizenship/nationality (e.g. 

acquiring, changing or retaining)35, and political participation36. Increased economic 

empowerment of women and improved access to education, as well as affirmative action 

                                                           
30 Constitution, art. 35 
31 Family Code, art. 57, 58 & 59 
32 Family Code, art. 85 & 90 
33 Family Code, art 70 & Constitution, art. 35 
34 Constitution, art 38 
35 Nationality Proclamation, art. 4, 6, 16, 19 & 22 
36 Constitution, art. 38, 54, 70 & 81 
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(e.g. 30% of women candidates in ruling party) resulted in a constant increase since 1995 in 

ǿƻƳŜƴΩǎ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ƛƴ CŜŘŜǊŀƭ tŀǊƭƛŀƳŜƴǘ όLōƛŘύΦ  

Nonetheless, women remain unrepresented in the judiciary, diplomatic services and in the 

DƻǾŜǊƴƳŜƴǘǎΩ ǎŜƴƛƻǊ Ǉƻǎƛǘƛƻns (Ibid). Barriers include amongst others negative cultural 

ŀǘǘƛǘǳŘŜǎΣ ǊŜǎŜǊǾŀǘƛƻƴǎ ǊŜƎŀǊŘƛƴƎ ǿƻƳŜƴΩǎ ƭŜŀŘŜǊǎƘƛǇ ŀƴŘ still a lack of affirmative action 

(Ibid). Additionally, women face barriers to access justice due to family pressure or cultural 

influences, in which it is common for community elders to settle disputes through 

traditional justice systems. Within these traditional justice systems, women are not allowed 

to participate (Ibid). 

4.4 Local context ς Debre Tabor 

This section elaborates on the local context of this research. First we zoom in from national 

level to Amhara region, one of the nine regional states, located in the northern part of 

Ethiopia. This is followed by the context of Debre Tabor, located within Amhara region, the 

centre from which the fieldwork was conducted. 

Amhara region covers an estimated area of 154.708,69 square kilometres with a total 

population of 21.134.988 of which an estimated 88 percent lives in rural areas. Amharic is 

the mother tongue of the state as well as the working language of the nation (Kumar & 

Quisumbing, 2015). According to the 2007 census conducted by the Central Statistical 

Agency of Ethiopia (2007) 82.2 percent of the Amhara Region identify as Ethiopian 

Orthodox, 17.2 percent Muslin and 0.2 percent Protestant. According to the 2004 census by 

the CSA (2004), overall demographics include a literacy rate of 54 percent for men and 25.1 

percent for women, access to safe drinking water by 28 percent (of whom an estimated 80 

percent are urban inhabitants and 20 percent rural) of the total (Amharic) population and an 

infant mortality rate of 94 deaths per 1000 live births, exceeding the nationwide average of 

77. 

Data for this study was collected in both Farta and Fogera woreda. Both woredas are 

located in the South Gondar Zone in Amhara Regional State. Debre Tabor (Town), a 

neighbouring woreda of Farta and Fogera, was home to myself and the WCAT Debre Tabor 

coordination office. Debre Tabor functioned as a central point from where the fieldwork 

was conducted (see Figure 4.1). 
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Figure 4. 1 Map of Ethiopia 

Source: Made by Pijnenburg drawing on mapchart.net 

4.5 The Her Choice Alliance 

This research was conducted in conjunction with the HC Alliance. Data was collected in 

collaboration with one of HCΩǎ ƭocal implementing partners; WCAT. Although this research 

and its results are independent from the HC Alliance and WCAT, it is important to situate 

this research in the context that enabled the realization of this research. 

4.5.1 Her Choice 

άHer Choice aims to build child marriage free communities where each girl is 

free to decide if, when and whom she marries. Where this will be HER CHOICEέ 

(Her Choice, 2007). 

HC is one out of three SRHR alliances working in the field of CM in partnership with the 

Dutch Ministry of Foreign Affairs. The HC alliance exists of four Netherlands-based 

organisations that aim to work towards creating child-marriage free communities and 

reducing female genital mutilation/cutting (FGM/C). The HC !ƭƭƛŀƴŎŜΩǎ Ŏƻƴǎƛǎǘǎ ƻŦ Ƴŀƛƴ 

applicant SKN and co-applicants The Hunger Project (THP), International Child Development 

Initiatives (ICDI) and the Amsterdam Institute for Social Science Research/University of 
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Amsterdam (AISSR/UvA). The HC programme is implemented by a total of 30 local 

implementing partner organizations in 10 countries in Sub-Saharan Africa (Benin, Burkina 

Faso, Ethiopia, Ghana, Mali, Senegal and Uganda) and South Asia (Bangladesh, Pakistan and 

Nepal) (Koster et al., 2019). 

HC follows six intervention strategies (see Box 4.1) that are implemented in 81 communities 

across the 10 HC programme countries to reduce CM (Koster et al., 2017, p. 1). The six 

intervention strategies are grounded in research and evidence that shows that community 

mobilisation in combination with fostering information, skills and networks for girls show 

the most consistent results of targeting child marriages (Her Choice, 2007). How these 

strategies were developed is elaborated on further in Section 4.3.2. 

Source: Her Choice website: http://www.her -choice.org/en/her-choice/programme/ 

This thesis is written under supervision of the AISSR/UvA, HCΩǎ research partner. Measuring 

and examining the impact of the six HC intervention strategies (see Box 4.1) in relation to 

the prevention and reduction of the prevalence of CM in the 10 different implementing 

countries is the central task of the AISSR/UvA. In 2016 a mixed method baseline study was 

Box 4.1 Six Her Choice intervention strategies  

LƴŎǊŜŀǎƛƴƎ ƎƛǊƭǎΩ ŎƻƴǘǊƻƭ ƛƴ ŘŜŎƛǎƛƻƴ-making 

1. Invest in girls, their knowledge, skills related to SRHR and participation in society. 

2. Keeping girls in school: improve access to formal education for girls by 

supporting girl-friendly schools and building knowledge through schooling in 

general, and n SRHR in particular.  

3. Improving access to youth-friendly SRHR services for girls: improving health 

services and by actively referring girls to health workers.  

Mobilising relevant community actors 

4. Strengthening the economic security of girls and their families: creating and 

ǎǳǇǇƻǊǘƛƴƎ ǿƻƳŜƴΩǎ ǎŜƭŦ-help groups with training and access to (financial) 

resources.  

5. Transforming social norms and traditional practices: mobilising and supporting 

ŎƻƳƳǳƴƛǘƛŜǎΣ ƛƴŎƭǳŘƛƴƎ ōƻȅǎΣ ƳŜƴΣ ǿƻƳŜƴΣ ƭŜŀŘŜǊǎ ǘƻ ǇǊƻƳƻǘŜ ƎƛǊƭǎΩ ǊƛƎƘǘǎ ŀƴŘ 

gender equity, to achieve gender equity in education, decision-making, and 

access to services.  

6. Creating an enabling legal and policy environment on preventing child 

marriage: supporting traditional leaders and (local) authorities to enforce 

national policies on preventing child marriage. 
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conducted, followed by a midline assessment in 2018. The endline report is planned to be 

carried out in 2020 (Koster et al., 2017, p. 2). 

4.5.2 HC background 

The HC project coordinator of SKN (Respondent 6) explained in an interview how different 

lessons were learned by previous evaluations on different programmes implemented by 

SKN. These lessons later formed the foundation of the six HC strategies.  

Evaluations demonstrated the importance of including religious leaders. Raising awareness 

amongst religious leaders enables collaboration instead of collision, which is an important 

aspect due to the deep-rootedness of some harmful traditional practices (HTP) in culture 

and tradition. Furthermore is the inclusion of ǿƻƳŜƴΩǎ ƻǊƎŀƴƛǎŀǘƛƻƴǎ important, as they 

form a voice addressing the same problems. The third lesson is the inclusion of youth, as 

they form the future of the community. Thus, a multi-strategy, multi-actor and multi-

sectoral approach is needed. Further evaluation of programmes later pointed out the deep-

rootedness of the problem and the time it takes to create change. Thus, repetition over time 

was needed. To keep participants interested in the programme, repetition was combined 

with the inclusion of other related topics.  

With their experience and knowledge, SKN applied to a call from the Ministry of Foreign 

Affairs, offering 12 months financial aid for CM that got approved. One of the requirements 

for this fund was that the applicant should be an alliance, resulting in the inclusion of The 

Hunger Project (THP) and International Child Development Initiatives (ICDI). In 2015 the 

Ministry of Foreign Affairs announced that CM would be included in the overall SRH 

programme, including new criteria for financing in the period 2015-2020. A new aspect of 

the criteria was the inclusion of a knowledge partner, resulting in the Amsterdam Institute 

for Social Science Research from the University of Amsterdam (AISSR/UvA) joining the 

alliance. It was this alliance (SKN, THP, ICDI and AISSR/UvA) that formulated the HC 

programme, which got approved and implemented starting in 2016. 

4.5.3 Wabe ChildǊŜƴΩǎ !ƛŘ ŀƴŘ ¢ǊŀƛƴƛƴƎ ό²/!¢ύ 

Ψ²ŀōeΩ ƛǎ ŀƴ !mharic word, which can be translated as guardian, protector, or an entity 

taking care of, and protecting vulnerable groups such as children (Respondent 5). WCAT is 

an Ethiopian resident charity organization that was established in 1993 under registration 
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number 0541 with the goal to alleviate the socio-economic problems of vulnerable children, 

youth, women and elderly people (Document 7) WCAT is mainly active in Amhara and 

Oromia and Addis Ababa regional states and has since its establishment implemented 

various development programs, with a main focus on education, health, livelihood, water 

sanitation and hygiene (WaSH) and social accountability (Document 8). WCAT's vision is "to 

see the lives of children from marginalized families and community groups improved to 

become productive and responsible citizens free from ignorance, poverty and disease" 

which they try to achieve through education and skills training based integrated 

development approaches (WCAT, n.d.). In the last 20 years WCAT shifted its approach 

towards development by engaging youth in economic empowerment and training them in 

vocational skills.  

WCAT is a local Ethiopian organization, who 

together with the African Development Aid 

Association (ADAA), The Hunger Project (THP), 

Forum on Sustainable Child Empowerment 

(FSCE) Bahir Dar, FSC Dessie, Education for 

Sustainable Development (ESD), Birhan 

Integrated Community Development 

Organization (BICDO), Organisation for 

Development of Women And Children in 

Ethiopia (ODWaCE) and Love In Action (LIAE), 

form the nine local Ethiopian implementing partners of the HC programme (Document 1 + 

2). WCAT head office is located in Addis Ababa with a coordination office located in Debre 

Tabor.  

The HC project targets school girls and boys, community members and leaders (Document 

7). The HC programme has been implemented by WCAT in three woredas in South Gondar 

Zone, namely Farta, Fogera and Lay Gayint, under the proƧŜŎǘ ǘƛǘƭŜΥ άHC; Addressing Sexual 

and Reproductive Health Needs for in school and out of school Girls and Young women in 

South DƻƴŘŀǊ ½ƻƴŜΣ !ƳƘŀǊŀ bŀǘƛƻƴŀƭ wŜƎƛƻƴŀƭ {ǘŀǘŜέΦ {ǘŀǊǘƛƴƎ ƛƴ Wǳƭȅ нлмсΣ ǘƘŜ ǘŀǊƎŜǘ 

kebeles included Wewa Magera, Weybla Selamko and Fert in Farta woreda, Alember, Adis 

Betekrstian and Chalmana Dimu in Fogera woreda and Guna Gedeba, Mekuabia and 

Figure 4. 2 Project management overview 

Source: WCAT Debre Tabor coordination 
office 
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Hagregenet in Lay Gayint woreda. Starting from July 2018, multiple kebeles have been 

included in the HC programme as part of a scale up effort. Maynet, Soras and Medeb Gubda 

have been added to Farta woreda, Mintura and Avuana Kokit have been added to Fogera 

woreda and Checheho and Titira Damot are included in Lay Gayint woreda (Document 8).  

The direct participants of the HC programme are 11.500 women and young people including 

teachers, 9000 adolescent girls in primary schools and 7500 girls in secondary schools. The 

indirect beneficiaries include 15.000 targets of which 7500 community members in 16 

kebeles, 3750 adolescent girls and 3750 adolescent boys (Document 8).  

4.6 Concluding remarks 

Ethiopia is a country that is inherently multilingual, multi-ethnic and culturally pluralistic. 

With over 85 languages, a variety of religions, and 77 different ethnic groups, Ethiopia is a 

diverse country. Although there is a relatively good legal framework in place, Ethiopia still 

faces widespread discrimination against women, based on their gender. Lack in regulation 

and enforcement, alongside traditions and other factors, causes women to still be strongly 

disadvantaged in various areas including education, health, literacy, livelihoods and basic 

human rights. 
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5. Results: Engaging boys and male youth  

5.1 Introduction 

The purpose of this chapter is to answer subsidiary ǉǳŜǎǘƛƻƴ мΥ άHow are boys and male 

youth currently engaged in building child marriage free communities by Her ChoiceΚέ This 

question is answered based on key-stakeholder interviews and personal experience gained 

through field visits. This chapter explores in detail the way boys and male youth are engaged 

in the HC programme; a community wide CM sensitisation and training programme.  

This chapter starts by elaborating on CSE training, the most structured and predominant 

form of engagement of boys and male youth in the HC programme in Section 5.2.1. Section 

5.2.2 elaborates on the SRH clubs, followed by Section 5.2.3 that discusses peer education 

within the HC programme. Section 5.3 then links the current strategies to the history of SKN 

and their theory of change. Finally, Section 5.4 concludes by answering the subsidiary 

question.  

5.2 Engaging boys and male youth in building child marriage free communities 

Strong efforts have been utilized at grass root level with key stakeholders in target kebeles 

schools and health institutions to realize the objective of the HC project, following the six HC 

strategies (Document 7). Although there are six strategies (see Box 4.1), boys and male 

youth are mainly engaged in strategy oneΥ ΨInvest in girls, their knowledge, skills related to 

SRHR and participatioƴ ƛƴ ǎƻŎƛŜǘȅΩΣ ŀƴŘ twoΥ ΨKeeping girls in school: improve access to 

formal education for girls by supporting girl-friendly schools and building knowledge 

ǘƘǊƻǳƎƘ ǎŎƘƻƻƭƛƴƎ ƛƴ ƎŜƴŜǊŀƭΣ ŀƴŘ ƛƴ {wIw ƛƴ ǇŀǊǘƛŎǳƭŀǊΩΦ ²ƘƛƭŜ ǘƘŜ ŦƻǊƳǳƭŀǘƛƻƴ ƻŦ ǘƘŜ 

strategies and the HC programme itself is mainly directed towards girls, there is a growing 

recognition of the importance of engaging boys in the programme (Respondent 6) and the 

interest of the boys and male youth themselves to participate (Respondent 1).  

This thesis focuses on three main activities that are implemented as part of strategy one and 

two, namely peer education, SRH clubs and Comprehensive Sexuality Education (CSE). These 

are the three parts of the programme that reaches boys and male youth at schools and thus 

the three forms of engagement looked at in this research. There are other ways in which 
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men are engaged in BCMFC as a part of the HC programme, however, this engagement is 

outside of school context and therefore not part of this research. 

5.2.1 Meharebe training 

Meharebe training, also known as CSE training, is the most prevalent and structured form of 

engagement in the HC programme for boys and male youth. Participation is on a voluntary 

basis. 

CSE training started out as a computer-based programme titled The World Starts With Me 

(WSWM). WSWM targeted in- and out-of-school youth aged 12 till 19 and combined SRHR 

education, creative expression and IT skills. The programme was developed in close 

collaboration with Rutgers WPF37, Butterfly Works38, SchoolNet Uganda39 and students and 

teachers of pilot schools (Vanwesenbeeck et al, 2015).  

The programme aims to increase peoǇƭŜΩǎ ƪƴƻǿledge and self-esteem, develop their 

attitudes and expand their skills regarding SRH related topics, to empower them to make 

responsible choices. The programme is learner-centred and rights-based, in which youth 

involvement is the main focus of the programmŜΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴΦ ¢ƘŜƛǊ 

active participation would empower them to represent themselves and make their own 

decisions. Instead of just teaching content, teachers are supported to facilitate this 

empowerment process (Ibid). The lessons are aimed to not only educate, but also mobilize 

ȅƻǳƴƎ ǇŜƻǇƭŜ άǘƻ ǘŀƪŜ ŀŎǘƛƻƴ ŀƴŘ ŀŘǾƻŎŀǘŜ ŦƻǊ ŀ ǎǳǇǇƻǊǘƛǾŜ ŜƴǾƛǊƻƴƳŜƴǘ Ǌegarding sexual 

and reproductive health and rights for young people in their families and in their 

commǳƴƛǘȅέ όIbid). The last session consists of an exhibition where students show the 

results of the class efforts (e.g. slogans, posters, role/action play) to fellow students, parents 

and community (Ibid). 

The programme was originally designed and implemented for secondary school students in 

Uganda in 2003. Based on this model, the Development Expertise Centre (DEC) in Ethiopia 

later developed its own hardcopy version of ǘƘƛǎ ƳŀƴǳŀƭΣ ŀƭǎƻ ŎŀƭƭŜŘ ΨaŜƘŀǊŜōŜΩΦ !ǎ ǇŀǊǘ ƻŦ 

their larger strategy to promote the CSE programme in both in and out-of-school settings, 

                                                           
37 A Dutch centre of expertise on sexuality and SRHR, now known as Rutgers 
38 A social design studio pioneering the use of co-creation and design thinking in international development 
39 A program that works in collaboration with Ugandan Education institutions to set up Information 
Communication Technology (ICT) facilities to enhance teaching and learning. 
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they adapted the WSWM manual to be culturally sensitive and age appropriate for 

Ethiopian context. Lessons that were added specifically for Ethiopian context were based 

around topics as child marriage, gender-based violence and FGM (Vanwesenbeeck et al. 

2015). The already established partnership between SKN and DEC regarding active-learning 

workshops, now expanded to include CSE training, given to all HC partners in Ethiopia (Ibid).  

CSE training includes a total of 15 lessons as 

displayed in Box 5.1 (Respondent 1). DEC 

certified trainers train teachers and peer 

educators on SHR and CSE basic principles 

and facilitation skills of the manuals 

(Respondent 6). The CSE training for teachers 

consists of five consecutive days and 

refresher trainings are given to refresh 

ǘŜŀŎƘŜǊǎΩ ŦŀŎƛƭƛǘŀǘƛƻƴ ǎƪƛƭƭǎ ƻƴ /{9 ŀƴŘ {wI 

education (Document 5). Teachers are 

selected based on their interactive skills and 

their desire to closely work with young 

people. CSE training itself is given two times 

a year. Each school has four CSE teachers, of 

which one also functions as the SRH club 

leader. 

/{9Ωǎ ŀŎǘƛǾŜ ŜƴƎŀƎŜƳŜƴǘ ƻŦ ōƻȅǎ ƛǎ ǾŜǊȅ 

prevalent in the different lessons. Lesson 8 

(see Box 5.1) for example entails the 

message that pregnancy is both for females 

and males, where, if a female gets pregnant, the pregnancy and child are the responsibility 

of both. Another lesson explains the reproductive system, including the menstrual cycle. It is 

in this lesson where boys are thought not to make fun of girls who are on their period, but 

to support them where necessary (Respondent 6).  

Box 5.1 15 lessons of CSE training 

1. World starts with me 

2. Emotional ups & downs 

3. Body change 

4. Sex & gender 

5. Friendship & relationship 

6. Culture and HTPs 

7. Entitlement on SRH 

8. Pregnancy for male and female 

9. Love does not hurt 

10. My responsibility to prevent 

HIV/AIDS 

11. STI/disease and HIV/AIDS 

12. SRH and drug/addiction 

13. My future plan 

14. Peer book (preparation) 

15. Exhibition 

 Source: Respondent 1 
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5.2.2 SRH club 

The SRH clubs have been part of previous SKNΩǎ ǇǊƻƎǊŀƳƳŜs targeting FGM, which, proven 

to be effective, were later implemented in the HC programme. Existing clubs were used and 

in places where no such club existed, one was established (Respondent 1).  

One teacher, trained to give CSE training, is also the SRH club coordinator of the school. The 

SRH club is organised around their regular curriculum and participation is voluntary. The 

SRH club prepares different awareness raising activities and social mobilization efforts that 

are entertaining and educational at the same time: edutainment. Through drama, poems, 

literature and various dialogues, important issues related to SRH are discussed (Document 

5). These clubs also contain very practical lessons, such as making their own menstrual pads 

from affordable and reusable materials, taught to both boys and girls.  

Although {wI ŎƭǳōǎΣ ŀƭǎƻ ƪƴƻǿƴ ŀǎ ƎƛǊƭǎΩ Ŏlubs, are aimed mainly at girls, boys are also 

voluntary active members of these clubs and show a natural interest in the information 

provided in the SRH clubs (Respondent 1). 

5.2.3 Peer education 

Another form of engagement in BCMFC is through planned but informal peer education. 

Peer education is also a form of engagement that is proven efficient, ōŀǎŜŘ ƻƴ {YbΩǎ ƘƛǎǘƻǊȅ 

with FGM-programmes, and was therefore implemented in the HC programme (Respondent 

6).  

Trained educators teach their peers once per week on various SRH problems and life skill 

training. Peer educators also have knowledge on youth friendly services (YFS) and ways they 

offer the service, so they can inform their peers. Additionally, they facilitate social 

mobilization through drama, poetry and various dialogues to enhance awareness of 

students and their parents (Document 4). Just like the SRH club leaders, peer educators also 

received skill training on homemade hygiene and sanitary materials, which they in turn, can 

teach to other girls and boys in school.  

Peer educators themselves are always girls below 18 years old within the HC programme. 

However, boys can partake in peer education as receivers of peer education, and actively do 

so. Although not officially peer educators themselves, boys and male youth who receiving 

peer education often in turn teach their peers (Respondent 1).  
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5.3 Theory of change 

The above mentioned forms of engagement are all based on, and further developed 

through, the experience of SKN and their partners in previous programmes. Lessons were 

learned, further developed and polished through years of experience, reflection, feedback 

and research (Respondent 6). While a lot of lessons were learned, they were never 

summarised or visualised in an all-compassing theory. Although the current HC programme 

and its strategies are not based on the Theory of Change (see Annex 16), the theory is very 

similar and therefore functions as a good way to visualize the HC programme. The only thing 

new for HC, learned from the Theory of Change (GNB, n.d.), was the engagement of youth 

friendly health services: ΨIncrease access to health services for both married and unmarried 

adolescent girls and establish protocols on identifying the warning signs and addressing the 

risks of CM for health and education servicesΩ (see Annex 16). This lesson, learned from 

GNB, was translated to strategy three of the six HC strategies: άLƳǇǊƻǾƛƴƎ ŀŎŎŜǎǎ ǘƻ ȅƻǳǘƘ-

friendly SRHR services for girls: improving health services and by actively referring girls to 

ƘŜŀƭǘƘ ǿƻǊƪŜǊǎέ όsee Box 4.1). 

5.4 Conclusion 

This chapter answered subsidiary question 1 ΨHow are boys and male youth currently 

engaged in building child marriage free communities by Her Choice?Ω Boys and male youth 

can be engaged in BCMFC by Her Choice in three different ways, namely, CSE training, SRH 

clubs and peer education. Participation in all forms of engagement are completely voluntary 

and it is possible to participate in only one or multiple forms of engagement. Thus, within 

engagement, subdivisions can be made baseŘ ƻƴ ΨƘƻǿ ƳǳŎƘΩ ōƻȅǎ ŀƴŘ Ƴale youth are 

engaged. Boys or male youth who participate in one form of engagement, are considered 

engaged, however, they are conǎƛŘŜǊŜŘ ΨƭŜǎǎ ŜƴƎŀƎŜŘΩ ǘƘŀƴ ōƻȅǎ ƻǊ ƳŀƭŜ ȅƻǳǘh who are 

engaged in all three forms of engagement. This ranking is taken into account when further 

analysing the data. 
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6. Results: Perceptions and practices of gender equality in 

intimate/marital relationships 

6.1 Introduction 

This chapter answers two subsidiary questions, namely: (2) ΨHow do boys and male youth 

perceive gender equality in intimate/marital relations and how does this translate into 

ǇǊŀŎǘƛŎŜΚΩΣ ŀƴŘ όоύ Ψ5ƛŘ ǘƘŜ ΨŜƴƎŀƎŜƳŜƴǘΩ ƛƴ ǘƘŜ programme influence the perceptions and 

practices of boys ŀƴŘ ƳŀƭŜ ȅƻǳǘƘ ǘƘǳǎ ŦŀǊΚΩ Based on photovoice-, mind maps-, and vignette 

FGDs, the perceptions and practices of GEIMR of boys and male youth are mapped (Section 

6.2). This is followed by a more in-depth analysis of the role of HC in shaping these 

perceptions using survey data in Section 6.3 and practices using teacher interviews in 

Section 6.4. Section 6.5 concludes by answering the subsidiary questions. 

6.2 Perceptions of gender equality in intimate/marital relationships 

This section discusses the perceptions of GEIMR amongst boys and male youth through 

FGDs (vignettes, mind maps and photo voice) and survey data. These perceptions are 

structured and analysed using the theory of gender and power as a framework. This 

framework distinguishes three different structures that characterizes the gendered 

relationship between men and women; (1) the sexual division of labour, (2) the sexual 

division of power, and (3) cathexis (see Section 2.3.2).  

Answers to the survey statements are displayed in Table 6.4. Answers regarding the mind 

map FGDs are displayed in Table 6.1 (primary educated, treatment group), 6.2 (primary 

educated, control group) and 6.3 (secondary educated treatment group) and colour coded 

according to the theory of gender and power. Answers related to the sexual division of 

labour are colour coded blue, the sexual division of power red, and cathexis green40.  

Table 6. 1 Mind map outcomes primary educated treatment group (FGD 3) 

                                                           
40 It is important to note that although these structures are different, they are not separate. They are 
inevitably interwoven (Maharaj, 1995. p. 61), and thus the colour codes only display a rough division.  
 

Gender equality in a 

relationship 

How females should 

behave/act towards men in 

a relationship 

How men should 

behave/act towards 

women in a relationship 
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Source: Fieldwork 2018, Debre Tabor 

Table 6. 2 Mind map outcomes primary educated control group (FGD 7) 

Gender equality in a 

relationship 

How females should 

behave/act towards men in 

a relationship 

How men should 

behave/act towards 

women in a relationship 

We should not blame 

females when they do the 

tasks of men 

Help each other Help each other/respect 

Females are equal with men Work together Men have to do the tasks of 

females 

We have to eliminate 

backwardness and bring 

equality 

Show peace and love Do tasks properly 

Females are not inferior to 

men 

Help men by their potential Equal decision making in 

marriage 

Male and female are 

naturally equal 

Females should not consider 

tasks as Ψǘŀǎƪ ƻŦ ƳŜƴΩ  

Having discussion 

No division of tasks for male 

and female 

Sharing of tasks Keep out/protect women 

from HTPs 

We should see men and 

women equal 

Females should advice 

when men creates problem 

Provide advice 

Men and female are equal They have to live in love and 

unity 

No violence/harassment 

Men should not marginalize 

females in any way 

Support each other by ideas Encourage females to 

participate in different tasks 

Females and males work 

equal tasks 

Prepare food on time See with equal eyes 

Sexual relationship Female can say no to 

anything, however, 

relationship in general 

should be based on 

common understanding, 

mutual consent 

Share ideas/thinking 

Do not 

discriminate/marginalize 

We should not insult 

Support in idea 

Help in work 
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Female has to do what men 

can do 

Respect her husband Lead family together 

Men has to do what females 

do 

She has to treat her 

husband 

Love and peace 

Work together When the husband went 

ploughing, the wife has to 

wash his legs and clean the 

house/take care of the 

children 

Discuss issues 

Shared responsibility 

Source: Fieldwork 2018, Debre Tabor 

Table 6. 3 Mind map outcomes secondary educated treatment group (FGD 4) 

Gender equality in a 

relationship 

How females should 

behave/act towards men in 

a relationship 

How men should 

behave/act towards 

women in a relationship 

Females should not 

undermine or 

underestimate themselves 

Advice We should eliminate 

superior attitude 

Respect female rights just 

ƭƛƪŜ ƳŜƴΩǎ ǊƛƎƘǘǎ 

Tolerance/kindness/honesty Political equality 

Community has to work to 

sustain equality 

Share secrets and problems Let her express her feelings 

(e.g. in a 

meeting/conference) 

Reduce the job burden of 

females 

She should not undermine 

herself 

Provide love and advice 

No division of tasks based 

on gender 

Equal responsibilities No division of tasks 

Political, social, economic 

equal participation 

Respect her husband Look after wife during 

pregnancy 

Encourage men to do the 

tasks of females 

Work together and 

cooperate 

Listen to each other 

Acceptance of equal 

potential 

Listen and trust Solving problems together 

Not discourage females 

when they do tasks of men 

We have ǘƻ ǘŜŀŎƘ ΨƎƻƻŘΩ  Equal responsibility (e.g. 

raising the family) 

Work together and bring Females should advise men Believe in equality 
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change 

We have to accept equality 

of men and women 

Lead family together with 

husband 

 

Use money/resources 

equally 

 Females should not 

undermine themselves. Not 

think she is inferior and he 

is superior. 

Accountability and 

understanding problems 

Source: Fieldwork 2018, Debre Tabor 

6.2.1 Sexual division of labour 
The division of labour (colour coded blue) is the structure that was overall most discussed in 

the FGDs. Within the societal level, this division refers to the allocation of men and women 

to certain occupations (Wingood & DiClemente, 2000. p. 542). In Table 6.3 we see that the 

secondary educated treatment group specifically addressed ǘƘƛǎ ǎƻŎƛŜǘŀƭ ƭŜǾŜƭΥ ΨtƻƭƛǘƛŎŀƭΣ 

ǎƻŎƛŀƭΣ ŜŎƻƴƻƳƛŎ Ŝǉǳŀƭ ǇŀǊǘƛŎƛǇŀǘƛƻƴΩΦ .oys in primary education only seemed to focus on 

the institutional level.  

Boys both in the programme and in the control group generally agreed that there should be 

no task division based on gender and that tasks should be equally divided. These 

perceptions are in line with survey data that showed agreement (100 percent in the 

treatment group, and 93.4 ǇŜǊŎŜƴǘ ƛƴ ǘƘŜ ŎƻƴǘǊƻƭ ƎǊƻǳǇύ ǘƻ ǘƘŜ ǎǘŀǘŜƳŜƴǘ ά.ƻǘƘ ƳŜƴ ŀƴŘ 

women can work anŘ ǊŀƛǎŜ ǘƘŜ ŎƘƛƭŘǊŜƴέΦ IƻǿŜǾŜǊΣ ǘǿƻ ǎǇŜŎƛŦƛŎ ŀƴǎǿŜǊǎ ƎƛǾŜƴ ŘǳǊƛƴƎ CD5 о 

and FGD 7, reinforce the sexual division of labour. A primary educated boy in the treatment 

group (Table 6.1) mentioned that females should make sure the food is prepared on time. 

This answers was followed by laughter from the rest of the participants. A boy in primary 

education in the control group (Table 6.2) mentioned how the female is responsible for 

cleaning the house, taking care of the children and to wash the legs of her husband when he 

comes home from ploughing. Survey data (Table 6.4) show that this perceǇǘƛƻƴ όάLǘ ƛǎ ǘƘŜ 

task of the women to raise thŜ ƪƛŘǎ ŀƴŘ Ŏƻƻƪ ŦƻǊ ƘŜǊ ŦŀƳƛƭȅέύ ƛǎ ǇǊŜǎŜƴǘ ƛƴ млΦ6 percent of 

the treatment group, and 21.5 percent of the control group.  

Next to the overall agreement and general statements that tasks should be equally divided, 

secondary educated boys in the programme went more in-depth, by specifically mentioning 

that the job burden of females should be reduced. They furthermore distinguished 
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themselves from primary educated boys both in the control group and treatment group by 

specifying how men and women should use money and resources equally. Similarly, they 

addressed the problem of financial dependency on men that is often a result of the sexual 

division of labour (Wingood & DiClemente, 2000, p.542).  

Table 6. 4 Overview of statements regarding GEIMR (N = 262) 

Statement Treatment 
group (N=141) 

Control group 
(N=121) 

N 
valid 
cases 

Yes No Yes No 

It is the task of the women to raise the kids 
and cook for her family* 

10.6% 89.4% 21.5% 78.5% 262 

Men should be head of the household 34.6% 65.4% 28.3% 71.7% 256 

Men should be the source of income for the 
household 

54.3% 45.7% 55.5% 44.5% 257 

Both men and women can work and raise the 
children** 

100% 0% 93.4% 3.1% 260 

Lǘ ƛǎ ŀ ǿƻƳŀƴΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ to avoid getting 
pregnant 

48.6% 51.4% 55.8% 44.2% 260 

If a woman gets pregnant unwanted, it is her 
own fault 

37.5% 62.5% 47.1% 52.9% 260 

A women can suggest using condoms just like 
a man can 

87.1% 12.9% 87.5% 12.5% 260 

A couple should decide together if they want 
to have children*** 

94.3% 5.7% 73.1% 26.9% 259 

If a guy gets a women pregnant, the child is 
the responsibility of both 

98.6% 1.4% 95% 5% 258 

Men and women are equally smart** 82% 18% 65.3% 34.7% 260 

Men and women have the same 
feelings/emotions 

33.8% 66.2% 27.7% 72.3% 258 

I follow other males in their behaviour towards 
women 

34.6% 65.4% 31.1% 68.9% 255 

I want the approval of other males for my 
behaviour towards women 

62.2% 37.8% 52.5% 47.5% 253 

I care about what other men think of me** 81.4% 18.6% 65.8% 34.2% 260 

Only the man can initiate sex 10.8% 89.2% 7.4% 92.6% 260 
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It is okay for a women to say no to sex 52.5% 47.5% 51.7% 48.3% 261 

Women can ask for sex if they want to**  91.4% 8.6% 78.5% 21.5% 261 

Women and men can equally enjoy sex 80.1% 19.9% 72.7% 27.3% 262 

It is okay for a man to be feminine 49.6% 50.4% 38% 62% 258 

It is okay for a man to be sensitive** 88.7% 11.3% 73.6% 26.4% 262 

It is okay for a women to be masculine* 58% 42% 44.4% 55.6% 255 

It is okay for a women to be physically 
strong* 

79.4% 20.6% 67.5% 32.5% 261 

Women should have limited interaction with 
men outside of their household 

35.7% 64.3% 42.5% 57.5% 260 

Women and men can be friends (without this 
being sexualised)* 

88.4% 11.6% 77.5% 22.5% 258 

You should talk about your emotions and 
feelings in a relationship/marriage 

81.3% 18.7% 73.9% 26.1% 258 

There are times when a women deserves to be 
beaten 

49.3% 50.7% 50.4% 49.6% 261 

A women should tolerate violence in order to 
keep her family together 

88.2% 11.8% 81.7% 18.3% 256 

Women should be treated with respect 93.6% 6.4% 91.6% 8.4% 259 

A man should have the final word about 
decisions in his home 

47.1% 52.9% 54.2% 45.8% 260 

Women and men are equal* 91.4% 8.6% 82.6% 17.4% 260 

Women and men have equal rights in a 
marriage 

 

92.9% 7.1% 93.3% 6.7% 260 

Trust is important in a relationship/marriage* 97.1% 2.9% 89.9% 10.1% 259 

Intimacy/being close is important in a 
relationship/marriage 

87.7% 12.3% 85.7% 14.3% 257 

A man should know what his partner likes 
during sex 

95% 5% 86.7% 13.3% 261 

p-value < .05* <.01** <.001***  

Source: Fieldsurvey 2018, Debre Tabor 

Table 6. 5 Overview statements regarding cheating 



73 
 

Statement Treatment Control group N 

M F Both None M F Both None 

Who is allowed 

to cheat in a 

relationship?* 

1.4% 2.2% 17.4% 79% 8.3% 5.8% 19% 66.9% 259 

Who is allowed 

to cheat in a 

marriage?** 

1.4% 1.4% 12.1% 85% 10.8% 2.5% 19.2% 67.5% 260 

p-value < .05* <.01** <.001***  

Source: Fieldsurvey 2018, Debre Tabor 

6.2.2 Sexual division of power 
Besides the overall statement in all mind maps that men and women are equal, the societal 

level of the sexual division of power (colour coded red) was only addressed amongst boys 

participating in the HC programme. Both Table 6.1 and Table 6.3 address how women are 

not inferior to men. Table 6.3 goes more in-depth about how the superior attitude in men 

should be eliminated and that females should not undermine themselves.  

The sexual division of power at the institutional level is addressed in all mind maps, but 

overall least mentioned amongst primary educated boys in the control group (Table 6.2). 

The two related statements remain broad and only address that the family should be led 

together and that issues need to be discussed. Boys in the treatment group, both in primary 

education (Table 6.1) and secondary education (Table 6.3), added ƳƻǊŜ ƴǳŀƴŎŜǎ όŜΦƎΦ Ψ9ǉǳŀƭ 

ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ƛƴ ƳŀǊǊƛŀƎŜΩΣ ΨǊŜǎǇŜŎǘ ŦŜƳŀƭŜ ǊƛƎƘǘǎ Ƨǳǎǘ ƭƛƪŜ ƳŜƴΩǎ ǊƛƎƘǘǎΩύ ŀƴŘ ŀƭǎƻ 

addressed ƘŀǊƳŦǳƭ ǇǊŀŎǘƛŎŜǎ όŜΦƎΦ Ψbƻ ǾƛƻƭŜƴŎŜκƘarassmŜƴǘΩΣ Ψ²Ŝ ǎƘƻǳƭŘ ŜƭƛƳƛƴŀǘŜ ǎǳǇŜǊƛƻr 

attitudŜΩύΦ ¢Ƙese more elaborated answers might be due to their introduction to these 

specific topics in the HC programme (see Box 5.1).  

Answers to ǘƘŜ ǎǳǊǾŜȅ ǎǘŀǘŜƳŜƴǘ Ψ¢ƘŜǊŜ ŀǊŜ ǘƛƳŜǎ ǿƘŜƴ ŀ ǿƻƳŜƴ ŘŜǎŜǊǾŜǎ ǘƻ ōŜ beateƴΩ 

(see Table 6.4) were divergent in both the control (50.4 percent agrees) and treatment 

group (49.3 percent agrees). Due to this divergence, the topic was included in the first 

vignette (see Box 6.1). Respondents (secondary educated control group) all agreed that 

Abebech did not deserve to be beaten in the vignette context, but rather, should be cared 

for (FGD 8). When asked if there are other situations in which it is justified to beat females, 
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ǘƘŜ ŦƻƭƭƻǿƛƴƎ ŜȄŀƳǇƭŜǎ ǿŜǊŜ ƳŜƴǘƛƻƴŜŘΥ ά[sic]41 If she is his girlfriend and she cheats with 

someone elsŜΣ ƘŜ ǿƛƭƭ ƛƳƳŜŘƛŀǘŜƭȅ ōŜŀǘ ƘŜǊέ όLōƛŘύΦ άLŦ ƘŜ ŀǎƪǎ ŦƻǊ ƭƻǾŜΣ ƻǊ ŦƻǊ ŀ ǊŜƭŀǘƛƻƴǎƘƛǇ 

and if she says no, ŀƴŘ ƭŜǘΩǎ ǎŀy, she accepts the offer from another guy, then there might be 

a situation where he is going to beat her because he is strong. So if they saȅ ƴƻ ǘƘŀǘ ƛǎέ 

(Ibid). They said that although violence is not allowed, violence does happen in reality. I am 

uncertain if this statement refers to ǘƘŜ ōƻȅΩǎ ǇŜǊŎŜǇǘƛƻƴ ƻǊ ǘƘŜƛǊ ǊŜŦƭŜŎǘƛƻƴ ƻƴ ǿƘŀǘ 

happens in the community, and whether these are the same or differ. 

Source: Fieldwork 2018, Debre Tabor 

6.2.3 Cathexis 
Topics regarding cathexis (colour coded green) were mentioned almost the same amount as 

topics regarding the sexual division of power in all mind maps. Just like the sexual division of 

                                                           
41 Throughout this thesis, grammar errors were removed from the original quotes 

Box 6.1 Vignettes 

Vignette 1: 

Abebech is 17 years old and has an 18 year old boyfriend named Mulugeta. They are not 

married yet, but they did sleep together and she got pregnant unexpected. She was 

afraid to tell this to her boyfriend but there was no other option but to tell him since he 

would find out anyways. When she told him she was pregnant, he got angry with her. He 

beat/hit her and told her that she should have used birth control and blamed her for the 

pregnancy. 

Vignette 2: 

A husband (Berhanu) and wife (Tsihay) are always very busy working since they have 5 

kids to support who all go to school. Since they are working so much Tsihay is very tired. 

Some evenings the man initiates sex, and although she sometimes says yes, she also 

sometimes says no because she is very tired and she really needs her sleep as well. 

Berhanu gets frustrated and when he is away for a week for work he cheats with another 

girls on Tsihay.  

Vignette 3: 

Banchalem is the wife of Muluken, she treats him in a very well manner. She supports 

him in outdoor working/activity, like ploughing. But Muluken is not interested to support 

her in the baking of Injera, cooking of wot and other household activities, because even 

if he wants to support his wife, he is afraid of the judgement from the community.  
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power, were also topics regarding cathexis least mentioned by the primary educated control 

group (Table 6.2). 

The societal level was touched upon in all mind map FGDs, however remained vague by only 

mentioning the need for general equality. Table 6.2 furthermore mentions the elimination 

of ΨbackwardΩ thinking, however this, combined with general equality was all this table 

included regarding cathexis.  

The topic of cathexis was most touched upon at the institutional level. Boys in the HC 

programme, both in primary education (Table 6.1), and secondary education (Table 6.3), 

mentioned detailed answers. Table 6.1 specifies for example that HTPs need to be kept out 

and that females can say no to anything, but this answer should be based on common 

understanding and mutual consent. Secondary educated boys in the programme (Table 6.3) 

gave most detailed answers and also put more emphasis on the emotional aspect of gender 

equality in relationships. They mentioned for example the importance of tolerance, 

kindness, honesty, and sharing problems and secrets.  

This trend was also present in the survey data, where around 75 percent of all boys in 

primary education agreed ǘƻ ǘƘŜ ǎǘŀǘŜƳŜƴǘ Ψȅƻǳ ǎƘƻǳƭŘ ǘŀƭƪ ŀōƻǳǘ ȅƻǳǊ ŜƳƻǘƛƻƴǎ ŀƴŘ 

feelings iƴ ŀ ǊŜƭŀǘƛƻƴǎƘƛǇΩΦ ²ƘŜƴ ōƻȅǎ were in the programme in secondary education, this 

percentage increased to 90 percent. This percentage dropped to 72.1 percent when boys 

were in secondary education and not in the programme (see Annex 17). While boys 

generally agreed that sharing feelings and emotions is important, boys in primary education 

were divided regarding if boys and girls have the same feelings and emotions. When boys 

are in secondary education, this percentage dropped from an agreement of 43.8 percent to 

15.9 percent (see Annex 17). 

Survey data showed a general disagreement on the topic of contraceptives, and thus this 

topic was included in the vignette FGD. A FGD amongst boys in the control group (FGD 8) 

showed that there are different layers of responsibility. In general they agreed that boys are 

responsible to inform the girl about the use of contraceptives, while the girl herself is 

responsible of arranging and taking these contraceptives (FGD 8). This whole discussion 

revolved around the assumption that the female has to take the contraceptives. Male 

contraceptives were not mentioned as an option. When asked about which forms of male 
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contraceptives exist, the first male contraceptive mentioned was a vasectomy. After some 

thinking, condoms were also mentioned as a contraceptive. 

Around 61 percent of all boys in primary education thought it is okay for women to say no 

to intercourse42. This percentage dropped to 41 percent when boys are in secondary 

education. During FGD 8 it became apparent that this statement also works the other way 

around. Boys also should not say no when the women initiates intercourse in a relationship. 

Although it is culturally not accepted that females initiate intercourse (Respondent 4), 

survey data showed that 91.4 percent of the treatment group and 78.5 percent of the 

control group thought it is okay for women to ask for intercourse if they want to. FGD 8 

showed that the underlying motive for not rejecting intercourse is the fear of cheating of 

ǘƘŜ ǇŀǊǘƴŜǊΤ ά{ƘŜ ǎƘƻǳƭŘ ƴƻǘ ǎŀȅ ƴƻ because like he is highly interested to have sex with her, 

and if she says no, definitely he is going to cheat with someone else and at the end, if she 

knows that he is cheating, then divorce might happen. Children will face all these problems 

related to dƛǾƻǊŎŜέΦ !ƭǘƘƻǳƎƘ ǘƘŜ ǇǊŀŎǘƛŎŜ ƻŦ cheating might occur if intercourse is rejected, 

the majority of both boys in the treatment group (85 percent) and control group (67.5 

percent) did not think cheating is allowed when in a marriage. 

6.2.4 Conclusion 
Overall, general perceptions of GEIMR of boys in the control group mainly involve resolving 

the sexual division of labour. Boys in the treatment group, both primary and secondary 

educated, focused more equally on all structures of the theory of gender and power, and 

thus, hold more all-encompassing perceptions of GEIMR. Boys in the programme in 

secondary education distinguished themselves from boys in the programme in primary 

education by also highlighting the importance of emotional aspects of intimate/marital 

relationships and overall giving more in-depth examples. Boys in the HC programme 

furthermore distinguished themselves from the control group because they also addressed 

the societal level within the theory of gender and power, whereas the control group only 

addressed the institutional level. While thus indicating more all-encompassing perceptions 

in the treatment group, the specific mind maps focused on gender roles and gender equality 

within a relationship, and thus focus specifically on the institutional level. However, these 

two levels are interlinked, and although less emphasis should be put on the societal level, it 

                                                           
42 To their partner when they are in an intimate/marital relationship 
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should be taken into account. Within the institutional level, it can be concluded that boys 

and male youth in the programme hold more all-encompassing perceptions of GEIMR. 

6.3 Her ChoiceΩǎ ǊƻƭŜ ƛƴ ǎƘŀǇƛƴƎ ǇŜǊŎŜǇǘƛƻƴǎ  

LŦ ǘƘŜ ōƻȅǎΩ- ŀƴŘ ƳŀƭŜ ȅƻǳǘƘΩǎ ǇŜǊŎŜǇǘƛƻƴǎ ŀƴŘ ǇǊŀŎǘƛŎŜǎ ƻŦ GEIMR changed after the HC  

programme, was measured in multiple ways to enable triangulation. One way of 

measurement was through self-reflection. Boys in the treatment group (n = 141) were asked 

about tƘŜƛǊ ǇŜǊŎŜǇǘƛƻƴǎ ǘƘǊƻǳƎƘ ǘƘŜ ǉǳŜǎǘƛƻƴ Ψ5ƻ ȅƻǳ ǘƘƛƴƪ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ŎƘŀƴƎŜŘ the 

way you think about these issuŜǎΩ43. 123 participants in the HC programme answered yes, 

while only 17 participants answered no, indicating that 87.9 percent44 noticed a change in 

their own perceptions. Another question measured ŎƘŀƴƎŜ ƛƴ ǇǊŀŎǘƛŎŜǎΥ Ψ5ƛŘ ǘƘe way you 

act towards girls/women change becaǳǎŜ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΚΩΦ мнм ǇŀǊǘƛŎƛǇŀƴǘǎ ŀƴǎǿŜǊŜŘ 

yes, while 20 participants answered no, indicating that 86.4 percent noticed a change in 

their own practices. Results show almost no difference in the amount of self-reflective 

change between perceptions and practices of GEIMR. 

6.3.1 Effect of engagement in building child marriage free communities 

A Factorial Analysis of Variance (ANOVA) was conducted to compare the main effects of 

education (primary/secondary) and the HC programme (treatment/control), and their 

interaction effect on ōƻȅǎΩ ŀƴŘ ƳŀƭŜ ȅƻǳǘƘΩǎ perceptions45 of GEIMR. Results are displayed 

in Table 6.6. 

Table 6. 6 Factorial ANOVA: test of between subjects effects (N = 252) 

Predictor Sum of Squares df Mean Square F Sig. Partial ́ ² 

(Intercept) 131.434 1 131.43 12324.69 .000 .982 

Education .024 1 .024 2.442 .119 .010 

Programme .127 1 .127 13.022 .000 .049 

Education * .041 1 .041 4.202 .041 .016 

                                                           
43 referring to issues related to GEIMR 
441 missing 
45 Although likely related to practices of GEIMR, it is important to note that these effects concern specifically 
the perceptions of GEIMR. 
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Programme 

Error 2.477 253 .010    

Total 136.755 257     

Source: Fieldsurvey 2018, Debre Tabor 

The factorial ANOVA shows that the main effect of the HC programme on perceptions of 

GEIMR is statistically significant, F(1, 253) = 13.02, p < .001, with participants in the 

treatment group (M = .74, SD = .09) scoring significantly higher on perceptions of GEIMR 

than participants in control group (M = .70, SD = .11). Partial eta-squared (́ ²) for this effect 

is .049, which is considered a large effect (Richardson, 2011). 

The main effect of education on perceptions of GEIMR is not statistically significant, F(1, 

253) = 2.44, p = .119, partial ́² = .010. Participants in secondary education (M = .71, SD = 

.10) thus do not score significantly higher on perceptions of GEIMR than participants in 

primary education (M = .73, SD = .10).  

There is an interaction effect between education and the HC programme on perceptions of 

GEIMR, F(1, 253) = 4.20, p = .041, of which a visual representation is displayed in Figure 6.1. 

Partial ́ ² for this effect is .016. 

 

Figure 6. 1 Interaction effect: GEIMR x education (N = 252) 


























































































































































