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Abstract

While it were women who put theissueof gender equality on the political agenda,aite

men who also need to be included in the prose$ empowerment antbehavioural change.
Research shows that when boys and men hold more equitable values and are more
committed to equality in their redtionships and within institutional structures, an enabling
SYGANRYYSYlG T2N g2 YSgdHowdef lifes Snbdh Slyoit howdo ONS |
engage boys andhale youthto strive towards gender equality in several ldemains and
what the consequencesf this engagement are. Hence, this thesis asks what the effects are
of the engagement of boys andale youthin building &ild marriage free communities, on
their perceptions and practices of gender equality in intimatel anarital relationships.
Mixed-method primary data collection was conducted in Debre Tabor, Ethiopia in
collaboration with a local nogovernmental organizeon amongst boys participating in a
community wide child marriage sensitisation and training pangme, their educators and
programme stdf, compared to a control group of boys ngarticipating. Secondary data
analysis was conductedn programme documenst Overall quantitative resut slow a
positive relation betwee the programme and gender equal perceptions and practices in
intimate and marital relationships of boys anehale youth More specifically,the
programmeis shown most effetive when boys arén secondary education and erggdin

at leasttwo forms of enggement Findings support thatinal perceptions angbractices of
gender equality in intimate/maritarelationshipsare dependent on the irlfience of on&
socal and nonrsccid beliefs. Insights in the proessesthat maintain and shapdhese
perceptions and practices cdre used to changedominant perceptions and practice$he
effect of one® socialbeliefs candiffer, depending on on@ level of autonomyThis thesis
concludes that positive behavioural and attitudinal change towardender equality in
intimate/martial relaionships is fond once boys and male youth are engagéeurthermore

can perceptions and praces be influence by either changingheir underlying moties or

by changing therocess that maintain and shapleese perceptions and practiceBasedon
these findings, | argue for the need boclude sexual and reprodative health and rights

programmesdn the standard curriculurand to increa® boys and male yath@ autonomy;

Keywords: male engagement; gender equality; Ethiopia; child marriage; sexdal an

reproductive health and right€ommunity wide programming
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1. Introduction

1.1 Background

Child marriage(from now on referred to as CM)ccurs in boththe developed and the
developing world, makinGMa worldwide problemCMaffects millions of clilren and only
recently has founda pla@ on the international agenda (Hodgkinson, Koster, & Miedema,
2016). Despite the near universal commitmhido end childmarriage, rates ofCM remain
consistently high with 12 million girls each year (Girls Not Bridek). Worldwide, more
than 650million women, and over 150 million men have already endured the consequences
of CM (Girls not Brides, n.d.CM rates howeve vary drastically both within and across

countries (Hodgkinson, Koster, & Miedema, 2016).

Although it is difficult to determine Wat reasons constitute the biggest factor influencing
child marriage, Hodgkinson, Koster and Miedema (2016. p. 18) note tiejual gender
norms and gender hierarchies are suggested to be the overarching reasteratule (e.qg.
Ghimire & Samuels, 2014arperet al, 2014) for the existence and persistence of child
marriage. The second biggest reason, often described as deephgcted with norms and
gender hierarchies (Harper et al, 2014), is economic contexthwhitudes income poverty
(Yarrow et § 20195 and the economic dependency of girls (Ghimire & Samuels, 2014).
Other reasons mentioned are the lack of alternatiy¥arrav et al, 2015), religion (Walker,
2012; Sah, 2008) and securing honour (Samuels &i@hi2014), often closely linked to
religious norms. Although research often separates different reasons bel@hd quite
distinctly, it is evident throughout litetare that the causes ofZM can be seen as an
interplay of these reasons combined. Howev&me easons are more overt, whilst cghs

aremore hidden.

The path towards gender equality is a path mainly explored by and for wq@ennell,
2003).0ver the pas20 years, however, an increasing consensus to challenge and transform
dominant forms of masculhity and to engage boys and memthe process towards gender
equality to achieve sustainable gender transformation efforts has arisen (Jewkes, Flood &
Lang, P15; Bplen, 2006; Connell, 2003). While women put the issue of gender equality on
the policy ageda, as they are the ones who adesadwantaged most by gender inequality,

men also need to be included in the process of empowerment and behavioural chaage. M

13



benefit from gender equalityby what more equitable families and societies have to roffe
(ICRV, 2018). Connell (2005, p. 18rguesthat gender inequalities are ingrained in the
multidimensional relationship between men and women, a relationship gexnt at every
level of human experience. Examples she mentions are economic arrangecwnise and
the state, but also interpesonal relationships and individual emotions. Since moving
towards a gendeequal society involves great social, structurad ansitutional changes,
widespread social support is requirethus, the inclusion of boysd nmen benefits both the

process andhe men

1.2 Problem statement

Although the transformation of dominant masculinities and the inclusion of men and boys in
working towards gender equality is increasingly agreed upon (Jewkes, Flood, & Lang, 2015;
Espl@,20c T / 2y y St t 2 H nOKoloyERSiokeSs hdping & Hasistglyad out
(Ratele,2016 @ ! & wl GStfS ounmpI LId wmnn0culiddes Bas A GY
y20i 32yS gAGK2dzi NBarAadl yOSsz O2Iyfdadalyilittlel A 2 y
known about how toengageboys and men to achieve gender equality in different life
domains and what its consequences are. Dominant masculinstiesceeply rooted in
existing patriarchal structures and although change is proven pessii# process towards
engaging boys ah men s a challenge (lbid). The lack of knowledge surrounding the
multifaceted struggle of engaging boys and men is an afeerevalot of significant steps

can and have to be made.

The International Centre for Remeh o Women(ICRW)2018, p. 13) poits out that the
transformation of perceptions and practices of boys and men lea to more gender
responsive laws and poles whch create opportunity for girls and women to participate,
speak up and engage in dsion making processes. It is thus impant to gain more insights

in the way perceptions and practices of boys and men can be transforinkiglowledge gap
exists regrdinghow more equitable values are obtainedo research has addressed the
impact that pogramnes engaging men ibuilding childmarriage free communities(from

now on referred to as BCMFRgve, on their perceptions and practices of gender equadity
researt gap this thesis addresses by exploring the different ways boys and male youth are

engagedin the HC programme, how theserins of engagement affect their perceptions

14
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and practices of GEIMR and by exploring the relationship to the underlyingasofithese

perceptions and practices.

Unequal gender norms and gender hierarchies are the maweslirofCM, if these can be
trandormed, they can help buildCM free communities. By studying the effects of the
engagement of boys anaale youthin BCMFCon their perceptions and practices of gender
equality in intimate/marital relationships (from nownaeferred to as GEIMR), more iigist

in the processes behind the changes of these perceptions and practices are obiHnesd.
insights can bring us closéo meet one of the sustainable development goatgnder
equality, a necessary foundation for agueful, prosperous and sustainabiorld (UN,
n.d.).

This thesis looks specifically at Ethiopia, one of the countries in which a communitZhide
sensitiséion andtraining programme is implemented. In Ethiopia, two in every five girls are
married beforethe age of 18 and almost one five grls is married before the age of 15
(GNB, n.d). Prevalence rates differ per region, with the Amhara region, theepthis
research is conducted, having the highest rat€dwith nearly 45 percent of girls married
before the age of 18 (Girls n&rides,n.d.). This thesis focuses on the engagement of boys
and male youth iBCMFGn Ethiopia as a case study that uncs/he gender inequalities

in place. More specificallyhis thesislooks at the influence that thengagement of boys
and male youh in BOVIFC has on their perceptions and practices of gender inequality in
intimate/marital relationships. This is done bysawering the two main research questions:
(1) How does engagement of boys and male youth in buil@iMyfree communities in
Ethiopia affect their perceptions and practices of gender equality in intimate/marital
relationships? and (2) What are the underlyimgtivesthat affect their practices of gender

equality in intimate/marital relationships?

1.3 Resarch approach

A convergent desigwithin a mixed methodologyvas conducted based on a critical realist
rationale, in which the quantitative and qualitativetdavascollected alongside each other.
Fieldworkwasconducted in Debre Tabor, Ethiopia, betwemid-September and December
2018.
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This esearch is conducted inoojunction with Her Choice (from here on referred to as HC),

a Dutch alliance that strives t@amdsBCMFGn 11 countries, by implementing a community

wide CM sensitisation and training progname. The programme is developed biC, ad
implemented amongstthers 60 & |/ Q& f 20t AYLX SYSYGdAy3 LI NI
Training (WCAT). WCAT atesisin the realization of this field study. This study has taken

place in South Gondar Zone, Amhaegional state2 Y S 2 T infervehtibrisies.

The purposef this thesis is first and foremost filling the observed knowledge gap and study
the effectof engaging boys and male youth BCMF®n their perceptions and practices of
GEIMR. From the kmledge gained, theoretical andarticd lessons can be obtained his

can benefit further development of programmes engaging boys and male youth in gender

equality or more specifically iBCMFC

1.4 Thesis outline

This thesis encompasses eight chaptdfsstly, the theoretical framewdr in Clapter 2
discusses the tdps child marriage, gender equality, (hegemafjicfemininity and
masculinity, and engaging #® andmale youth, along with recent debates surrounding
these topics. Chapter 3 elaborates onetliesearch framework in which theesearch
guestions, conceptuaation, operationalization, epistemology, methods of data collection
and ethics are discusse@haper 4 describes the research location, HC, WCAT and the
community wideCM sensitisation andraining programme. Chapter 5, 8, and 8 elaborate

on the resuls of this thesis, in which Chapter 5 explains the specific way boys and male
youth are engage in BCMFC Chapter 6 looks into the effeché HCprogramme hasby
discussing the perceptionnd practices of GEIMR amongst bagnd nale youth and the

role of HC in shaping these perceptions and practices. Chapter 7 elaborates on underlying
motives andhegenonic masculinity and femininity present in Amharic culture. Chapter 8 is
the final result bapter and discusses the implicats am limitations of gender
transformative work. Lastly, Chapter 9 entails the conclusion of this thesis in which the main
reseach questions are answered, followed by a critical reflection of the theoretical

framework,methodology and implications fdurther research and policy.
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2. Theoretical framework

2.1 Introduction

This chapter provides an overview of all major apts,theories and previous research that
underpin this thesis. Major theories that are discussaclude the Theory of Gender @n
Power, the Equity Model ofSexuality, and Hegemonic Masculinity and Hegemonic
Femininityand a general framework around chihdarriage In Section 2.2 the concept of
CMis discussed, in whidBMis defined and prevalentheories and their contradictionare
reviewed. Section 2.3 exploresthe concept of gender equalitynoving from the broad
definition of gender equality on tgercefions and practices ofGEIMR Section 2.4
elaborates on the concepts of femininities ané@suoulinities, and subsequentlygsentsan
alternative model.Section 2.5 discusses the engagement of boys and male youth, in which
three different frameworks g presented to understand the role of boys and men in
ASYRSNJ Sljdzr ft AG& | yR Sectby 56/ moiidesSardoigeptirativn &fy ( @
key concepts andtheir relationships are explored. Lastlection 2.7 concludes by

connecting all concepthat are usedto frame this research.

2.2 Childmarriage

This section provides an overview of the coptef child marriageA general @finition is
provided followed by divers of CM and its consequences Subsequently,a general

framework is presented in whicll drivers can be placed.

The specific ternCMis chosennstead ofthe term early marriage de to its moreconcrete

definition. Where Warly marriage NB Yl Ay & |j dzAmarSagedid & defnFion WO K A f |
defined by many international organizations, buas UNICEF, Save the Children, UNFHRA,

and the international community more generally (eN and Africarunion) I a & & NNAR |
entered Ay 2 ¢6KSYy 2yS 2N 020K &LJ32dzaSa | NB dzy RSN
Miedema, 2016. p. 7)Thisdefinition however, candiffer on a national leveldepending on

0KS O2dzy i NB Q& IntE®idph, fthe Mw didksiihe flegal ageSabarriage is 18,

therefore holding the same definition @Mas the international communitgKedir, 2016)
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2.2.2 Drivers of ¢l mariage

There is an abundance of literature debating the reasons behind child marriabeudth
most factors are displayedjuite distinctly, it is also seen throughout literature th&M
involves an interplay of social norms, economics, structured tamiial motivations
(Hodgkinson, Koster, & Miedema, 2016). Hodgkinson, Koster and Mied€h@) (Brovide
two main economic fetors ehinR OKAf R YIF NNAI 3Sd® CANRGE &=X
seen as the primary way of securing the future of their glater. Secondly, the daughter
can be seen as a financial burden to the family which they cheveethemseles of by
marrying ter for profit. However, most literature suggests that gender inequality is the main
factor for the existence oCM (Ghimire, Samels, Adhikari, 2014; Harper, Jones, Presler
Marshall & Walker, 2014; Watson, 201%he rulingnorms and rerarchies place powento

the hands of men, enabling them to exercise power over many important deemaking
LINE OSadaSad aLy diehnlehild)2narriagd dcaik BeNseeh adia& way of

Y I

transferring their patriarchal rights to thedaughter o6 NJ G 2 | y 2 Ho8g&imon Y I y €

Y2EG0SNE 9 aASRSYIFIXZ wnmcI LI mMyod ¢KAa LINROS

dominant male and protds ther property from being obtained by a female (Walker, 2012).

2.2.3 Consequences of chilcrriage

The consequences @M are, like the driving factors, plentiful and vary depending on the
OKAf RQa | 3Sod DAY K& Hedlt® &ducatii Sndv@kbeing oRatchild are
higher the earlier a child marries (Bicchieri, Jiang, & Lirastesn2014 p. 399)While it isnot
proven whether CM causes school dropout or the other way aroul@M often means the
SYR 2F | 3IANI Qa des hdiPractidakRayd legdD dodidclasaky i2 difficult N

for married girls to go back to sobl (eg. stigma of pregnancy, ittiren to look after) (Ibid).

Lack of education, in turn, traps a child in a cycle of poverty. Without any education, girls

areless Ilkely to earn an income to break this cycle (Ib@Mfurthermore negatively affects

a & A fthBa®®CMencourages thenitiation2 ¥ & SEdzZl ¢ | OGAGAGEe 6KSy

are often still developing and they know little about SRHR (Ibid) wHhlebeing of the child
is also at risk. Girls not Brides (n.d.) states that child marriagessexgils to intimate
partner volence,including sexual, physical, psychological and emotional violedeat to
the physical and emotional costs, d@rade-offs madewith social and financial costs. Costs

and gains can be opposite on different levelsking CMa complex phenomenon.
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2.24 An #-encompassing framework on child marriage

There is a lot of empirical and theoretical research alOMtand its originMoreover, many
different monitoring and evaluation processes have been developed. Howevehidic
Jiang and Lindemans (2012t 2)identified three problems in the existing research: (1) there
are too many explanations of child marriage, while ita$ ciear how these explanations fit
together, (2) explanations @M often lack theoretical rigr, and(3) the measurement tools

available for monitoring and evaluation also lack theoretical backing.

Bicchieri, Jiang and Lindemans (2014) propose a framenanS R Wl ISy SNJ f
This frameworks based on insights into how individuals malkeidiors, taking into account
that this behaviour is often influenced by what other people do and think. The framework
explains the behaviour of individuals ierms d the preferences and options they have and
the beliefs (nomsocial and social) about tee optons they hold. Nofsocialand sodal
beliefs are differentiated by the belief being about other people (social) or not-éocral).
Normative beliefs areguided by norms either set by yourself or by others, while fion
normative beliefs do not confon to acertain norm.Table 2.1 ad 2.2 povide an overview

of the different kind of beliefs with corresponding examplds.normative social belief
(normative exgectation)is thus a belief about what other people think one should do, while
a nortnormative ®cial tkelief (empirical expectabin) isa belief about what people actually
do. Furthermore is a normative nesocial belief (personal normative belief) a bekdfout
what one should do, while a nemormative, nonsocial belief (factual belief) is a bélie
aboutreality other than about.JS 2 kJdetadur and thought.

Table 21 Non-social, social, nonormative and normative beliefs

Non-sodal beliefs Social beliefs/expectations
Non-normative beliefs Factual beliefs Empiricalexpectations
Normative beliefs Personalnormative beliefs  Normative expectations

Source: Bicchieri, Jiang & Lindemans, 2014, p. 9

Table 22 Different kindsof beliefs with examples

Definition Examples

Factual beliefs Beliek about reality other | An older girl will not find a good

than aboutLJS 2 kJt S Q | husband.
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behaviour and thought
Personal Beliefs about what one | should marry my daughter as soon a:
normative beliefs | should do she reachegpuberty.
Empirical Belefs about what people | All my reighbous marry their daughters
expectations do as soon as they reach puberty.
Normative Beliefs about what other | My neighbours think that one should
expectations people think oneshoulddo | Y I NNE daight8r@sisoon as she

reaches pubgy.

Source: Bicchieri, Jiangl8ndenans 2014, p. 9

This thesis adheres to the general framework proposed by Bicchieri, Jiang and Lindemans
(2014).This framework s used and adapted to analyse how gender roles and hegemonic
femininity and masculinityare kept in place or broken, angith this, perceptions and

practices of GEIMR.

2.3 Gendeequality
This sectiorfirst defines gender equality, followdeby an indepth elaborationon relevant
theories and current debates regardimggnder equality andhe perceptions and practices

of GEIMR

2.31 Defininggenderequality
Most research on gender equalitglated topics, fails to define gendequality. Definitions
found, mainly in (nosk 0 I 2 FSNY YSy G+t 2NAFyAaliA2yaQ R2O0

overal main definition but differin the amaunt of specification.
This thesis adheres mainly to the definition of gender equality given byBRNEZD17):

G ¢ KS pDthaf @&@nen and men, girls and boys have equal conditions,

treatment and opportunities forealizing their full potential, hman rihts and

dignity, and for contributing to (and benefitting from) economic, social, cultural

and political develoment. Gener equdity is, therefore, the equal valuing by

society of the similarities and the differerc®f men and women, and the roles

they pay. It is based on women and men being full partners in the home,
O2YYdzyAlleé FyR &2 O0OASpids thaté inedbeSty; Reéeds) S1j dzi £ A {
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and priorities of both women and men and girls and boys are taken into
consideration, recognizing the diusity of different groups and that all human
beings are free to develop their personal abilities and make choicesutithe
limitatoy 8 aSG o0& adSNB20GeLJSa | R LINBS2dzRAOSa |
This specific definition ishosen due to its comprehensivatare and its inclusion of not
only male and femalgbut also the roles they play. Another reason this definition seh
is its emphasis on women and men being full partnetBus covering explicitly the topic of

this research.

This thesis however, addscommnent of the shared definition of gender equality by the

UN Entity for Gender Equality and the Empowerment oi'wgn (UN Waen, nd.) and the

European Institute for Gender Equality (n.d.), from its online glossarygesfder
mainstreaming concepts andefinitionsd bl YSt & GKIFGdT aDSYRSNJ S| dz
issue but should concern and fully engage men as wel2a¥\8 y ésPartis Edkled due to

its importance to this research as one of the fundamental pitlaissthesisis built upon.

2.3.2 Theoy ofgenderandpower

This section elaborates on theéheory ofgender andpower, originally developed by Robert
Connell (1987)The theory of gender andpower states that the gendered relationships
between men and women areharacterized by three major sictures (1) the sexual
division of labour, examining economic inequalities favouring males; (2) the sexsabrdivi
of power, examininginequalities and abuse of authority and control in relationships and
institutions favauring males; and (3) cathexis, amining sodal norms and affective
attachments. These three major structures serve to explain the gender rslsred by

men andwomen(Wingood, DiClemente, DiClemente, Crosby, & Kegler, 2002).

The three major structuresperate on two different levelssocietd and institutional. The
highest level is the societal level, which sees society through numerous teédtand socio
political forces that on the basis of gendetetermined rolesconsistently segregate power
and ascribe certain social norn(8Vingood etal. 2002). The lower level is the institutional

level in which social structures are evident in schoaistks sites andndustries, families,

LLd A& AYLRNIFYG G2 y2aG8 GKIFIG GKS OFdS3azNasa 2F wYSyQ
oA2t23A0Lt ASE 2F 2ySQ&a LISNE2Y D
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relationships, religious institutions, etc. Throyglior example unequd pay and
discriminatory practics, the three structures (mentioned inthe previous paragraphare

maintained within institutions (Wingood et &002).

The three majorstructures in thetheory ofgender andpower are used as pillars to analyse
the gendeed relationships between men andomen n this thesis as they form a
framework that serves to explain, identify and analyse the gender rolesrestand acted
upon. Ovenll structures are analysenhainly within the institutional level.However, he
societd level will be taken into accotiras the owerarching structure the institutional level

manifests itself in.

2.3.3Intersectionality
While the theory of gender ahpoweris useful for analytical purposes of this thesis, it is

important to also look beyondender inequality alonentersedionality is a theory rooted

in black feminism and critical race theory and folemvas a critique to western feminism

that only focusedon gender differences (Carbado, Crenshaw, Mays & Tomlinson, 2014).
Intersectionality can be seen as a woik-progressand mowes n relation to shifting

subjects. More broadly, intersectionality linked engages scholarly subfields and research
methodolod A S& O6LOARO® alO/ lff O6nHnnyX LI mMTTMO RST
among multiple dimensions and modtdis ofsodl £ NBf I A2y a | yR adzmaSoOi

When engaging African black men gender equality andBCMFC it is important to
recagnizethe other structural inequalities they fac&koberts and Jesudason (2013) argue
that an intersectional lens canadtify both privilege and victimhood, creating a connection
around shared experiares. Intersectionality is thus a useful tookathcanfacilitate cross
movement building, by promoting commonalities and acknowledging @iffees. A
necessary approach whetealingwith a complex phenomenon such as child marriaQas
thesis therefore igludes an intersectionality framework, lookingeyond only issues

regarding gender equality.

2.34 Perception and practices génder equalit in intimate/marital relationsps
The next section elaborates more specifically on the perceptions and practic&€3EdMR
This is done to demarcate and defities otherwise abstract concept and plat®e concept

within the theoretical framework.
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The &xual double standard is a theothat states that men and women hold different
standards of sexual behaviour in which men are rewarded and women socially detogate
for sexual activity (Marks, & Fraley, 2005). Although there is no theoretical or empirical
support for this model (Marks, &raky, 2005 McCarthy, & Bodnar, 2007jpainstream
theories still recognize and includiee traditional malefemale double standa (McGrthy,

& Bodnar, 2007). McCarthy and Bodnar (200@\ever,state that the contrary nght even

be true as there is ineasng evidence of more similarities than differences among women

and men, including sexual capacities, responses and values.

McGarthy and Bodnar (2007introduce the equity model of sexualityThe equity model of
sexuaity provides a comprehensive framevk with clear guidelines (see BoR.1) that
promote individual as well as cultural flexibiliylcCarthy &odnar, 2005. p. 229Dne of
the core themes in these guidelines is the establishment of Heatele roles, thapromote

healthy psychological, raionaland sexual functioning and satisfaction.

Box 2.1 Theequity model of sexuality

1. Base relabnships between men andvomen on respectful attitudes tha
promote, and even demand, equity.

2. Maintain open and éxible attitudes toward female male roles.

3. Work toward & accetance and security about yoself and your femininity/
masculiniy so thatyou do not need the appral of the opposite sex nor are yg
intimidated by samesex peer pressure.

4. Be aware thatintellectually, behaviourally, emotionally and sexually rthere
more similarities than diffeences between women and men

5. Encournge persoal and/or professional fendships with the other sex, but resis
the pressure to sexualize these relationships.

6. Becomfortable and confident in your femininity or masculjngo hat activities
or interests hat have been labelled as lemging to the othe sex can be
integrated nto your life.

7. Understand that an intimate sexual relationship will be more satisfiyibgth the
woman and man can initiate, say no, request angog arange of sexua
pleasures.

8. Acknowledge that conceptiongontraception andchildren are as much the
responsibility of men as women.

9. Cultivate a marriage based on respect, equity, trusd emimacy, which increase
satisfaction for both women and me

10.Promote a communicative, shagnand caring relationship foemotional and
sexial satisfaction.
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Source: McCarthhy & Bodnar, 20052@88-229

The equity model of sexuality is enof the few models looking specifically at gender
equality within sexualrelationships and thus is also one of the few modelghat
encompasses GEIMR specifically. Next to this model, there is a lack of theoretical
frameworks providing structural supporb tanalyse GEIMR. i to the nature of this model

to guide, rather than set rigid rulethis modelis used in an exploratory &y as atool to
conceptualize GEIMRIhe model is said to be sensitive to cultural, religious and class
preferences while at theasne time taking into account and respecting individual differences
(McCarthy &Bodnar, 2005p. 229). Thereforemaking this nodel applicable to Ethiopian

context.

2.4 Femininity andhasculinity
In order to study the perceptions and practices@EIMR it is alsoof high importance to

study the possible motivations behind theserpeptions and pactices. For this reason, |

explare the concepis of femininity and masculinit

The field of men and masculinities studies views gender as relational and struethsak
emphasis is put on the changing nature ufderstandingmen and masulinities in saial
and historical contextThis field sets ou to understand how masculinities are socially
constructed, taking into account the constant interaction with womeimgiel, 1987). This
perspective sees masculinities as changeable (Levtov, Barker, Cottdréraa, Heilman &

Verma, 2014)a peaspective dso adhered to by this thesis.

{GdSGa YR .dzNJS ownnuH0 RSFAYS TFSYAyYyAReA(GE |y
degree to which persons see themselves as masculine or feminine given what it mdaas to

a man or woman in society. fpiassis putoni KS &2 O0Al f 62y SQa 3ISYRS
oA2f23A0LE 062yS504a aSE0v® aSYoSNA arorfemdteOA S @
means. As Stets and Burke (2002, p. 1) rightfully point out, it is imgortadistinguish

gender identityas desaibed aboy'S S FNRY 3ISYRSNJ NRf Sasx gKAOK |
0SKI @A2dz2NJ IAQPSY 2ySQa IASYRSNE O

This thesigollows Stets andBurke(2002),in puttingemphasis on the social, rather than the

biological. Researchinghange in perceptions and praodis of GEIMR it is important to
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define and understand the social dynamics that shape gender roles and identities. Since

harmful gende rolesand identities are a cause of gender inequalities in the first place.

2.4.1 Hegmonic masculinity
This paragrap introduces andelaborates on the concept of hegemonic masculinity and

presentsits main critique followed by an alternative in theext secion.

Hegemonic masculinity is understood as a pattern of practices that enawl&ly Q a
dominance ove women. Hegemonic nasculiniy can be distinguished from other
masculinities (especially subordinate masculinitieshegemonic masculinitis nomative.

ot embodied the currently most honoured way of being a man, it required allratien to

position themselves inefationto it, and it ideologically legitimated the global subordination

2F 62YSy G2 YSyé¢ o/ 2yyStt2).althoagh dha ®MEpOs YA R =
hegemonic masculinities is widely used in gender studies, feminmgyll decidedly under

theorized.

Thi thesisshares the same critique as stated above. While the concept of hegemonic
masculinity is highly relevant, thedbry isincomplde, and therefore not used on its own in
this thesis. Rather, this thesis adher® an alternative model creatdunly Sclppers (D07),
including the concept of hegemonic masculinity, but broadening the framework and
overcoming its main ciques.The altenative model created by Schippers (2007) is further

elaborated on in the next stion.

2.4.2 Hegemonic femininignd heggemonic nasculinity¢ an alternative model

Due to the critique on hegemonic masculinity as explained in the previousgh,

Schipped oHANTI LIP ygpOd LINRBLIRAaSa +y |fGSN#IGADS
reeg 2 NJ [/ 2y y St f sdinties lrkigeNdr hég@mong lin a way that 1) offers a
conceptualization that does not reduce masculinities to Hahaviourof boys and meror

femininity to the behaviourof girls and women, 2) provides a definitionfemininity that

situates femininity, along with masculinity, in gender hegemony and allows for multiple
configurations, and 3) is empirically useful for identif hav mascuhity and femininity
SyadzZNE YSyQa R2YAYIl yOS 2 @S Nllymadgsballyladgd hbw 3 NP dz

they legitimate and grpetuate race, class, ethnic, and sexual inequdli¢y
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Schippers (2007) argues, against Connell and Medsmidt (2005), that we find the
hegemonic significance of masculinity and femininity in the idedliquality content of the
categNA SSBY &Y W¥FRSYaE ® Ly | a20AS0e& ¢KSNB aeadas
patterns of social practices, the quality conteoft masciinity and femininity is not just
restricted to gender identities or gender displays mdividuals. Ratherthis qualitycontent
becomes a collective iteration displayed through culture, social structure and social
organization (Schippers, 200@, 91). 8eing theg idealized features as hierarchical and
complementarysupports a rationale fosocial relations embedded in d#velsof socid
organization. Individuals, groups, and societies justify and shape their actions through
masculinity and fenininity. By colletively doing so on a recurring basis in different settings
and levels of instiitions, gender differenceand the implicit relaton betweenthese gender
differencesshift to a takenfor-granted feature in interpersonal relationships, tcues and

social stuctures (Schippers, 2007, p. 91).

{ OKALIWISNEQ ouHnnt 0 brirdlaBoNality inendddking @nRsSuinity arel O dza S &
femininity and their role in gender hegemony. Focusing on relationality is highly relevant

and necessary when lookinagt GEIMRas is its empirical usefulness fatentifying how

masculinity and femininity¥¢ & dzZNS Y Sy Q& R 2 Y A Tidrgor@ ¢his Re@BiSWill g2 YSy

adhere to the theoretical framework Schippers (2007) proposes.

2.5 Engaging boys and male youth
This sedbn discuses the concept of engaging bogsd male youthin gender equality by

presenting the theories and current dmtes hat shape tis research.

Overall three major frameworks can be distinguished when it comes to the role of boys and

men in genderqualityarR 62 YSY Q& SY LR inedNY)Say datekedpBrs ()-ay

allies or parters and (3) as stakeholders ammtweneiciaries. Tk ICRW (2018p. 23 states

GKFG aSSAy3 YSy Ia 3 0STSSLISNER K2f RAy3a LI2g6SN
majority of positions of power and hay to date, largely upheld inequitable patriaad

norms and protected their trditional prerogatives rather than seek more universally
OSYSTFAOALIET &0l yRINR&a 2F SljdzZ f AGeéforgén8eSAyYy I Y.
equality is a more inclusvframework and envisions boys and men as haarpositive and

culturally trangormed role. This famework however mainly focuses on how it can benefit
G2YSYyQa SYLRGSNNSY(l oAGK2dzi |+ a@2anéddhievingy 3 y I
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gender equality woul lead to an improvement in the lives of mendamoys themselves. The

last and nost curent framewak sees men and boys as stakeholders ocbeoeficiaries.

CKA& FNIXYSg2N] O2yOSLIidzZ f AT Seis invieyprocess of & LI NI
creating progresively increasing standards of gender equadlity R SljdzA G @ é¢p. 6 L/ w2 3
11). This famework alscencompasses men as benefitting from this process by what more

equitable families and societies have to offer.

Although thislast framework is not explicifl used as a tool for analysthjs framework des
function asan underlying fondation of this thesis. Furthermore, it is this framework that

led to the increasing focus to include boys and men inH@programme.

2.6 Conceptal framework
This section elaborates on the key concepts within this thasd their interplay derived
from secondry literature. These interrelations of the key concepts are visualised in a

conceptual schemedisplayed in Figure 1.

Perceptionsand pracices of GEIMRare displayed in the middle due to their predominant
positionin this study. Masculinity, feminity, their interrelatedness and their role in gender
hegemony affect the perceptions and practices @EIMR The engagement of boys and
male youh in BCMFCaffect their perceptions and practices @GEIMR However, this

relation is, next to a direct relan, ako mediatedthrough gender hegemony. All key

concepts in turn, directly and indirectly influence theevalence bchild marriage.
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Figure 21 Conceptual Scheme

Source: Constructeby Pijnenburg, based on secongléiterature

2.7 Conclusion

This chapter has outlined the theoretical framework that forms the foundation of this thesis.
The generaframeworkproposed by Bicchieri, Jiang and Lindemaorgginally developed to
understand child marriage, serves to eapl howgender roles are shaped and reinforced,
shaping expectations of how men and women are supposed to behave according to their
gende. Thesegender roles are analysed in this thesis using the theory of gender andrpowe
as a framework, distinguishinbe sexal divisionof labour, the sexual division of power and
cathexis.
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These gender roles, combined with the processes that reinftrese gewler roles, form
expectations of certain behaviour. These expectations sheeg it means to be a man or a

women. Heg@monic masclinity and femininity in turn is the degree to which a person sees
him/herself as masculine or feminine, given whangans tobe a man or women in society.

Emphasis is put on gender hegemony. Focusingrelationality is highly releva and

necessary wén looking at GEIMR as is its empirical usefulness for identifying how
YIFa0dz AyAGe YR TFSYAY AW bveR vomSy dzNBOK X SIS &AE R 2

proposed alternative model is therefore used to arsa the underlying motives of GEM

While the framavork of seeing men and boys as stakeholders antberteficiaries is not
directly used for analytic purposes, it is iorpant to note that this framework is one of the
underlying assumptions that this tees builds upon. Likewise, it Isig franework wherethe

growing inclusion of boys in the HC programme is grounded in.
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3 Research methodology

3.1 Introduction
This chager outlines the research questions, research methodology and limitations. Section

3.2 elaborates on the ontological drepisemological asumptions that form the foundation

of this research. Section 3.3 presents the research questions, followed by the
operationalzaion of conceptan Section 3.4. Section 3.5 offers an overview of theeaash
methodology followed bythe samplng methods ad research populationn Section 3.6
Section 3.7 consequently describes the quantitative strand of this resealmingside he
gualitative strand in Section 3.8. This chapter furthermore discusses éthical
considerations in SectioB.9, and the limitations of this thesis in Section 3.10. This chapter

concludes in Section 3.11 by giving an overview of the researtmosh@ogy.

3.2 Epistemology and theoretical perspective
This section elaborates ome epistemological assumptions wertlying this researb and

how they align with the purpose of the research and the research questions.

Critical realism is the philosophicapproachthat underpins and guides this research.

McEvoy and Richards (2006, p.) @xplain that critical realistsistingush three diferent

2y G2t 23A0L f R2YlFIAya 2F NBIfAGET abdakidDe SYLAN
experienced either diregtl or indirectly); the actual (those aspects of reality that occur, but

may not necesarily be experienced); and thelrd RBNILID res anddzérbadisms that
ASYSNI UGS LKSYy2YSylF¢€d | a 2dzely LINGH IfI30 A ASE yAF
knowledge & the worldis always mediated by the discourses available to us, but we can get
empirical feedback from those aspeatétheworld thataS | OO0SaaA ot S 6{ I &SN
Richards, 2006, p. 6By distinguishing thredifferent ontological domains;ritical realiss

aimto develop a deeper level of understanding and explanation (McEvRichards, 2006)

which is the &act gal of this research.

Retroduction is the logic that underpins critical realismd this reseait. Retroduction
involves moving fronthe obsenational level and lived experiences to speculate about the
possible unddying structures and mechanisms ¢Evoy &Richards, 206, p.69). This is also

displayed in the two main research questions of this the§he first research question aims
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to observean actual empirical phenomenon, while the second aims to understand the

underlying motives and structurefat affect the obsevation of the first question.

Critical realism suggests that the choice of methsldsuld be dictated by the nature tiie
reseach problem, which, like in this research, is often the combination off loptantitative
and gqualitative metods. he strength & the quantitative strand can be found in its ability
to develop reliable descrigins and provide accurate comparisgnwhile the qualitative
strand enables for open ended questions, allowing themesnerge that could not have
been anticipaed (McEvoy &Richards, 2006, p. 69). Due to the exploratory nature of this
research, the quaktive strand enables to further ekwe and spport the overarching

mechanisms detected through the quantitative strand

Furthermore, elements of a traf@mative approach e adopted in the methodology, to
understand and at the same time facilitate sda@hange. In a transformative apprda the
method should support people to contribute to their society. A photo voiethaod is used
to actively engage dys to research pereptions of GEIMR of their own and of the
community. This allows for participants acquire new knowledge and devel@pcritical

awareness of their communitiBudig et al. 2018)
3.3 Research gquestions

3.3.1 Main research questions
Themain research quesbns are:
1. How does engagement of boys and male youth in building ahidriage free
communities in Ethiopia affect #ir perceptons and practices of gender equality in

intimate/marital relationships?

2. What are the underlying motives #h affect their pereptions and practices of

gender equality in intimate/marital relationghs?

3.3.2 Subsidiary research questions
The fve subsidiay research questionthat serve to unpack the two main research quesson

are:
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1. How are boys and male youtburrertly engaged n building child marriage free

communitiesby Her Choice

2. How do boys and male youth perceive gender equality in mdmarital relations

and how does this translate into practice?

3.5AR UKS ¥Ry A3 SIKSy LINE I arcépiods ahdypraficdgDf O S

boys and male youth thus far?

4. How do underlying motives of perceptions and practices of gender equality in

intimate/marital relationships relate to hegemonic masculinity and femininity?

5. What ae the implications on gender traftsmative work whenaiming to build child

marriage free communitig?

3.4Key concepts andoerationalization

This section elaborates on @hkey concpts used within this thesis, derived from the

theoretical framework. Théeading concepts were operationsdid ina table(seeAnnex 1).
Engagement in Building Child Marrea§ree Communities

altS Sy3alr3asSySyid Aa RATTHGCWSyidel iz sinié © ihgt Sfd
participation or involvement. Male engagemehowever gets more complicatedhe fat
that boys ad men play multiple roles in the lives of wem and girls but also in society
makes that only by unpackirand identfyingtheserolesand looking at the power relations
between different rolesve canconceptualiseand understandnale engagenent. The ICRW
OHnmy S LI mno &l GS adyndnfick éxplidt Yidt dnly yoIvoniek &hd S
girls through empowerment prosses, but Bo to men and boys through male

engagement is a first step to understarnidg how power dynamics guided bgrgler rorms

0 K

¢ KS

LJ2 &

can be tansformed to become progressively more eqdith S | yR SljdzZl f ¢ & ¢ KS

combined with the different possilities of involvement inBCMFQvithin these roles creates

the definition of male enggement inBCMFC

The HC programmaddreses men in aldifferent levels and domains and thus in the
different roles they portray. Since this thesis focuses on boysraald youth this thesis

looks at the specific strategies that involve these boys andemyauth. Engagement in
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BCMFQn this thesis means fat and foremost participation in the HC programme. When
boys and male youth are part of the HC programme, they arsidered engged inBCMFC
and form the treatment group. When they are not part of th&C programme, they are

considerednot engaged iBBCMEand thus form the control group.
Perceptiongnd practices of GEIMR

Gender equality, as defined in Section 2.2s2conceptuated thiough the equity model of
sexuality(see Section 3.2.4Yhis moel originally provides guidelindsy whid couples can
successfully navigate and negotiate the similarities and differences between male and
female sexual behaviour, rolemd valuesHowever,by converting the advices into themes,

the equity model of sexuf A 1 & A& dza SR ledhe dtituded betBoursi 2 SEI
Sy24A2ya +FyR @FfdzSa ¢KAOK FFOAEtAGIGS | RdzE G &
themes extractedrom the equty modd of sexuality are: attitudes, behaviours, emotions,

values andnotives. Combined, these themasn to mgp 2 Y S Q a ptidriSadpEactices of

gender equal intimate and marital relationships.
Masculinity and femininity

This thesis subsibes to Sch LILI$2RE ,(p. 102) definition of hegemonic masculinity;

G 1 S3SY astlirdty id'the qualities defideas maly that estdlish and legitimate a
hierarchical and complementary relationship to femininity and that, by doing so, guarantee

the dominant pogtion of YSY YR (KS &Adz2NRAYIlI A2y 2F g2
congructed a definition of hegemonidemininity, which ths thesis also will adhere to:

G1 SASY2Yy A0 FSYAYAYyAGe O2yarada 2F (GK&dOKI NI C
legitimate a herarchical and complementary relationship to hegemonic masctyliand

that, by doing so, guaranée the dminant positon of men and the subordination of
G2YSyéd ¢KSAS O2yOSLiidz t ATFGA2y & | Ndnghpdz | G S
to each oth?NE G KA OK a2FFSNBE 02y OSLI dz flizetd geRderS Y LIA NJ
characteristics thatdo not perpetuate m& dominance and therefore can be viewed as

L2 AAGADBS YR @l fdzZ 6fSé O0{OKALIWSNAEAI HAantI LI®

3.5 Research methodology

This studyimplemerts a mixed methodology with a critical realist rationale for teme

reasons embedded in its deftion by Johnson etal (2007. P. 123), namely, a type of
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research in which elements of qualitative and quantitative research approaches a
combinedfor the purpose of breadth and depth of understanding and corroboratMixed
method data collection isansidered to be a shset of multtmethod research (Axinn &
Pearce, 2006). More specifically, a fixed mixed method approach is followtads istudy
The quaitative and quantitative methodare known from the start of theesearch process

and the researchlesignis implemened as planned (Creswell & Plano Clark, 2017).

Critical realism suggests that the choice of methods should be adjustéde reserch
problem. In this case the research problambest addressed in aixed mixed method
approach. The aantitative strand isable to provide reliable descriptions and provide
accurate comparisons. The key strengths of the qualitative strandording tocritica
realism is thatthe qualitative strands openended allowing unexpected themes to come
up that otherwise would nd have been included. The qualitative strand is also capable of
illuminating complex concepts and relationships thabuld not hae been aptured by

categories or the quantitative strand (McEvoy & Ridsa2006).

One of the main reast fora mixed methd research is the ability to triangulate (Torrance,
2012). Triangulation is used for confirmation #@&ngulation uses a combinabn of
methods to counteract biases that are associated with shngi¢hod studies. Qualitative
and quantiative findings cancorroborate and support each other to form a more robust
conclusion (Risjord et al in McEvoy, & Richards, 20082).Therefore,mixedmethods
enhance the reliability and validity. Triangulation iscalised for completeness, by obiaig
more or complenentary perspectives. In this study this is done by asking the boysnaitel
youth themselves what their perceptis ard practicesare, while at the same time asking
their teachers about the boysiale youth® LINJ Ol A OS & & s whedodu®end SE I Y L
andysis about the programme is complemented with interviews with-&&akeholders who
have knowledge and experienda the programme to form a coherent and complete

overview of the programme.

Within a ixed mixed method design, a converg desgn is conduted. The convergent
design brings together the results of the quantitative and qualitative data analysis so they
can ke compared ¢ obtain a more complete understanding of the perceptions and practices

of GEIMR. A convergent design eleabbot types of déa to be collected during one phase
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of the research and enables the researcher to give voice to participantehssmeport

statistical trends (Maiyo, 2018).

Design the Quantitative Strand: Design the Qualitative Strand:
- Design survey - Design interview questions
- Design vignettes
Collect the Quantitative Data: CUHE':F the Qulali'lcat'n-'e Data:
- Obtain permissions - Obtain permissions
- Identify quantitative sample - Identify key stakeholders
- Conduct guided survey - Conduct interviews/focus groups
- Obtain document
\I/ - Conduct document analysis
Analyze the Qualitative Data- \Il
- 5PSS Analyze the Qualitative Data:
- Atlas ti

N J

Merge Two Sets of Results

- Identify common areas represented in both datasets
and compare_ contrast, and/or synthesize the results in a
discussion ot table

- Identify differences and siminarities within one set of
results based on dimensions within the other set

- Create a joint display to arrange the quantitative and
qualitative results

- Or create a comparison discussion for your mixed

methods report

Interpret the Merged Results:

- Summarize and interpret the separate results

- Discuss to what extent and in what ways results from the
two types of data converge, diverge, relate to each other,
and’or produce a more complete understanding

- Explain divergence if it occurs

Figure 31 Convergent design

SourceMade by Pijnenburgdrawingon Creswell (2013)
3.6 Sampling and research population

3.6.1 Sampling
HC, more specifically Stichting Kinderpostzegend the WA within the HC alliance,
provided contact with WCAT, a local implertiag partner organization. Througtontact

with the deputy director access was gained to the Debre Tabor based interventiennsit

35



Ambhara region. The HC project coordinatbthe WCADebre Tabor coordination office in
turn provided contact with the partcipants in collaboration with thelesigndil SR a4 OK2 2 f &

CSE trainer/SRH club coordinator.

Selection was based ogender, grade and involvement in theHC programme. The
transition fromgrade 8 to 9 means a change of school for most students, who often come
from far. Thismears most studentsin grade 9 have nobeen part of theHCprogramme.
The lower limit of grade 6 was based on the programme itself. The programme starts in
grade 5, howver the fieldwork was conducted at the beginning of the school,yaaaning

that grade 5 had not yettarted the HC programma

As part of a scale up effort ithe intervention site, more schools were included in June
2018.Sudentsin thesescale up saobolsdid not yetstart the HC programmemaking these
schools suitabl@as control group. Since there was highschool incluéd in the scale up
effort, the contol group for Fert High School was sampled in the same school as the
treatment grop. Sudents for the control groupwere selected by the CSE trainer/club
coordinator based on the criteria that they we not involved in he HCprogramme. The
possibility ofa spill over effect is rather small big further discussed irSection 3.10An
overview of #d schools is displayed in Table 3.1, followed by an overview of ipanis

according tograde in Tabl&.2.

Table 3.1 Overview schols (N =262)

Woreda School Name | Education Treatment or | Grade N
Control

Fogera Alember Primary Treatment Grade 6 13
Education

ucatl Grade 7 15

Grade 8 10

Avuana Kokit | Primary Control Grade 6 10
Education

ucat Grack 7 10

Grade 8 10

Farta Selamco Primary Treatment Grade 6 20
Education

Grade 7 22

2Grade 6,7, 8, 10, 11 and 12
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Maynet Primary Control Grade 6 10
Educatio Grade 7 10
Grade 8 10
Fert Secondary | Treatment Grade 10 22
Education Grade 11 2
Grade 12 17
Control Grade 10 20
Grade 11 20
Grade 12 21
Total 262
SourceFieldsurvey2018,Debre Tabor
Table 32 Participants according to grade and grouy=262)
Grade 6 | Grade 7 | Grade 8 | Grade 10| Gradell | Grade 12| Total
Treatment | 33 37 10 22 22 17 141
Control 20 20 20 20 20 21 121
Total 53 57 30 42 42 38 262

SourceFieldsurvey2018,Debre Tabr

Keystakeholder interviews wereonducted with WCATstaff members,the HC project
YR (KR o2 d&EQ &2 dzi

teachers.Overall, nine keygtakeholder interviews were conducted (s@anex3).

coordinator of Stichtig KincerpostzegeldNederland (SK)X

Participation was voluntary and based on a purposive expert methodawipkng. The
purposive sampling témique is used whernthe choice of a informant is based on the
qualities or knowledge this informant possesses (Tongco, 2007, p. 147ye3é&ache
decides what information is needed and tries to find experts who cath ae willing to
provide the infornation needed. In thé case the stdfmembers and teachers were experts

of the HC programme. Due to the sensitivity of the topic, an oveedéctis & I Y LI Ay 3
FSStAYy3IED 01 1Sy Ay (geennmyelR the/tiansihtér and K& NB f |

partidpant neededto be a safe spce. If therewas any tension, this @uld affect the

0 a

gl a

reliability of the data.
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FGDs were aimed to consi six @articipants per group. Exceptions incletEGDs where a
student was eithe sick or late. Another exceptionas maden the photo voiceFGDs. &te
going through all the pictures and discussing themas time-consuming it was decided to

divide these FGDs itwo sulbsets of three.

The average sample size of six was chosen basetimerous articles (Carlsen & Giem,

2011; McLaffery, 2004;Fern, 1982)where six coveed a safe middle ground. Groups too
large can be unwieldy or can preclude adeaquparticipations by most membersTam small

can fail to provide substantially gresat coverage than that of aimndividual interview
(McLaferty, 2004). The maximum amount of FGDs was based on the available time of the
WCAT project coordinator, the transtat and the students combined witla possiblepoint

of saturation.In total, eightFGDs were conducted. A FGD overweaw befound in Anrex 4.

3.6.2 Participants

Participants in this study can be subdivided in three categories. The first and main group o
participants consist of boys and male youth in grade 6, 7, 8, 10, 11 and 1@ 1agdl 24)

both in the HC programe (treatment group n =141) and not in the HC programme

(control group n=121) Grade 9 is excluded as explained in Sec3iénl.

Although mostengagement programmes have focused on adult men, research proves that
G édthing out to male youth is an espallyproductive irvestment because they are more
responsive to health information and to opportunities to view gender relations difiererg é
(UNFR, 2013). For this reason, boys and male youtktead of adult men, we chosen as

participants of this tudy.

The second gup ofF LI NI AOA LI yia FINB GKS o62eadnb | yR
coordinators. Per school, four teachers araimed to gve CSE training. One out of these
four teachers is also the SRH Clubbrdinator of the schoolTeaches that were both CSE
trainers and the SRH club coordinagmrwere selected at each school. A total of three

teachers from three different scluds were nterviewed, all female.

The last group of participants consist of the MICstaff members. Multiple levels the
organizations wre interviewed; two social workers (one female, one male), two project
coordinators (both male), and the deputy ditec (male) Additionally, an interview was

held with the HC project coordinator &KN.
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3.7 Quantitative methods

3.71 Datacollection

This section discussethe data collection method used in the quantitative strand of this
research with the accessory sujuestionthe data seek to answer. Although each sub
guestion has a main data ¢ettion method that answers the majty of the sub queton,

all data collected is triangulated wherever possible to crosscheck results. All data is also
used as complementy data fa other sub questions to make the answers as elaborate and

complete as pssible.

Survey data aim to answesub-question three:5 AR (G KS WSy 3l 3ISYSydQ A
AYFEdzSyOS (GKS LISNOSLIiA2ya YR LINI OleyweSa 2F
developed in English (Anned8) and later translated to Amharic (Anné&®). The survey

consisted of demograpbi quedions®, questbns concerning possible previous SRHR
education, statements concerning GEIMR, and questions to measure the engagerttent

HCprogramme.

The survey was conducted hardcopgynswers werdater manuallyinserted in Excel, after
which transfered to SPSS falata cleaning and analysis. The completed hard copy surveys
(N = 322) are kept for a year in the WCAT Debre Tabmdiation office for traceability

purposes

Surveys were conducted amongst both bognd male youth ira treatment am control
groupto measure programme effects through mean difference. Originally, it was planned to
conduct the surveys onby-one, in aninterview manner. However, the pilot test of the
survey concluded that the studentesere more comfortal® filling in te questions
themseles, with support of the instructor still reading out these questions. In this way the
students could hear the questiowhile atthe same time being able to read with the
guestion and noting down the awer themselves. Whe each studentfinished the

gueston, the next question followed.

3.7.2Data analysis
In SPSShe datawas analysed usingyntaxto ensure traceabilityand relidility. After

digitalizing the data, the data was cleaned. All the vaesbiere run througldescriptions,

3e.g. age, gradeschool, religion, dtnicity etc.
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frequencies and crasabs to check ifthe datawas correctly digitalised and to look for
WgSANRQ 2dzif ASNERIZ YCoraparenRalysld (BAARPwasScondubted in R, N y C
to check for any possible dimensionghim the variable GBMR. A Factoal Betveen Groups

Analysis of Variance (ANOVA) was conducted in SPSS to map the effect of the HC
programme and level of educationonthe® & Q FfySR &Y2 dzi K Q& LISNIOSLJIG A 2
of GEIMR. Furthermore a oweay ANOY was conducted toobk at the eféct of different

levels of engagement on GEIMR.

Table 33 Descriptive statistics

Variable N Minimum | Maximum | Mean SD
GEMR 262 | .377 .944 717 .109
Engagement in building child 262 |0 1 46 499

marriage free comunities(binary)

Levds (4) of enggement in building | 257 |0 3 1.28 1.352
child marriage free communities

Education 262 |0 1 A7 .500

Source: Fieldsurve3018, Delbe Tabor
Engagement in building child marriage free communities

Thevariable engagement in building child anriage free communiesis binary, where boys

gK2 NBE LI NI 2F GKS |/ LINBAINIYYS INBE O2yaiRr
and male youthy 24 LI NI 2F GKS 1/ LINRPINIFYYS IINBE Oz
group). Descriptive information of thisariable and the othe used variables are displayed in

Table 33.

Next to the overarching binary division betweengaged and not engaged, subdivion
was made within the treatment group Three specific wayof engagment could be
distinguished The firstform of engagemenwvl & Y S| adzZNSR o6& (KS 062@84aQ
participation in Comprehensive Sexual Education (CSE) training. The secondof
engagement was measured according to their engagement in the Sexu&egmoductive
| St dK 6{ wl @EromDnbvibnirefere® todas BRH clubs)he third form of
engagement was based on their participation in peer education. All forms afgemgent

were measured binary, where participants were either engaged specfic sub-form of
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engagement or notEngagement in multiple forms of engagementvas possibleWhat the

specific engagement in each sub form of engagement entails is elaboraiadsection5.2.
Education

Education is a binary variable where boysingrade &R y T2 NXY (KS WLINRA Y !
group o education, aR o62&a& Ay 3IN}YRS mMnX Mm YR mMH GKS

education.
GEIMR

The dependent variableperceptions of GEIMR was computed according to the
operationalisation table found ilnnex1. The operationalization table was deed from

the literature, where GEIMR could be subdivided in four dimension, that in turn could be
subdivided over 15 variableStatemens represeting these 15 variables were made and
used in the survey to measureegepgions of GEIMR. Annex 2 displatee adjsted
operationalization table in which the theoretical operationalisation is tied to the survey
statements forming a total of 36ndicators.These 36 indicators are all binary statements
(see Annex 18, where mrticipants could either agree atisagree fecoded O forgender

unequal, and 1 for gender equal).

The specific SPSS syntax used to calculate GEIMR is displayed in Ahr@exatuewas
missing, this specific way of calculatiwguld stillcalailates amean, butthen based on the
remainng values Other ways bcalculating would result in a high amount of missing values
due to the list wise deletion default setting of SP®Sotal, 109 out of 9432 (1.16%) cells
related to GEIMR (Q9.1.1 till Q%.2) wee missing.

3.7.3Principal Component Analysis (PCA)
GEIMR is a very broad constructLooking atthe dependent variable in this #sis

(engagement inBCMFL, we can see that@ne dimensns in both concepts are closer
related to each other than others. It thus is possible that the dependent variable affects
different dimensions within GEIRIin diffeent ways. An exploratory PG¥asconducted ©

see if the construct GEIMR devedn in ths survey consised of different coherent
dimensions.The PCAlsofunctionedto gain a better understanding of the concept GRIM

and the possible option®f data rediction.
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One of the assumptions &f PCA ishat the variables should be contious’. Dueto the
binary nature of the statements, a normal P@As not possible since ik assumption is
violated. The solution is to comfe a tetrachoric correlatin® matrix based on the binary

variables. Thigetrachorc correlation matrix can then besad as arnput correlation matrix

in the standard PCA package, instead of using the binary data directly from the dataset.

Computing a terachoric correlation matrixs beyondthe capabilities of SPSS, and tfere
further analysis of the PCA was dondéRiThe cale used to conduct a PCA in R is displayed

in Annex 7.

- W I

The screeplot (see Figure 3@)tput of the PCAlisplays a steep curveff f 2 4 SR 0 &
at the third compornt, suggesting three dimension3hese three dimensions together

explain 35.5%f the total variance.

Variances
3
!

—

O_‘—_‘O

T T T T T T T T T 1
Comp 1 Comp.3 Comp.5 Comp.7 Comp.9

Source: Fieldsurve3018,Debre Tabor

Figure 32 PCAScreglot in R

The loadings mtrix (see Annex 8) however, shows thhe statements load relatively Vo
on the dmensions and also load quite evgnTThus, wile there might be some dimensions
present, they do not form good coherent dimensions. Therefore, GE#MI®ed as one

dimensia, without further subclassification.

4Interval or ratio

5 The tetrachoric correlation coefficient is a measure of a bivariate normal correlation when only data from a 2
X 2 croslassification is available (Odsg 1979 p. 445) Tetrachoric correlations ara special case of

polychoric correlations, which are used for ordereategory data (Uebersax, 2006, p. 2).
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3.7 4 Reliability
To get insightn the reliability of the data, statements ithe surveythat were very close to

each other were compared to see if the answers to the questions matched. &bkislone

with the two staSYSy i a WLG A& (K Sraisé thé Rids &ndl codkKds heg 2 Y Sy
fay Af e dwap ' YR W. 20K oSydrd §8& GBRSSOKDOE RNBY Q o6
260 participants evaluated, 215 agreed with one statement while glisaing with the

other, showing consistency in their answers9 Participants agreed with both aements

and six disagreed with both statemds. The sane comparison was done with the two
ailGSYSyia whyteée GKS Yly OFy Xoydexifitheyivantd SEQ
t0Q(Q9.7). 260 cases were analysed. Atal of 214 cases show consisteperceptiors,

while 48 cases show inconsisteanswers.

3.75 Assumption chedactorialbetweengroups ANOVA
A factorial between groups analysis of variance (ANQ¥&Sused to compee the average

score on perceptionsra practices of GEIMR for four ggms of paticipants: (1) primary
educated boysn the treatment group, (2) secondary educated male youth in tiieatment
group, (3) primary educated boys in the control group, andsé¢pndary educated male

youth in thecontrol group.

The ShapirdWilk test confimed a normal distribution of GEIMRaoses withn the primary
educated group f > .05) and the treatmengroup ¢ > .05), however the hypothesis of
normality was rejected in #adistribution of GEIMR scores withihe secondary education

group @ <.001) aml the control group |§ = .03) asvisually disphyed in Annex 9. S@Sy SQa
test for equality of error vaances is significanpE .03) and thus showed that the variances

of GHMR is not equal across groups, violg the assumption of homogeneitf variarce.

While outliers are preferred tostay inclded in the data, n this case, most outliers
correspondwith the sample(group 4) inwhich the circumstances of data collectiarere

not optimal(see Section 9.4) nd thus this data might be lessliable.

6N =262, 2 missing
"N =262, 2 missing
816 casesgree to both statements an80 caseslisagreeto both statements
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Frst, all outlier§ as displayed inigure 3.3 The ShapirdWilk test now confirmed a normal
distribution of GEIMR scores within the primary education grqup (05), the tratment

group p > .05) and the contdogroup p > .05), confirming a menal distibution. However,

Although decreasedhe secomary educated group still showed a significant effgct (02)

(see Annex 10)f S@PSy SQa (Sad F2N Sl sigiificant 2 F05) S NN NJ
anymore awml thus equal variances of GEIMR@ss groug is assumed, confirming the

assumpton of homa@eneity of variance.

1.0000

8000

6000

4000 263

Gender Equality in Intimate/Marital Relationships

Primary Education Secondary Education

Education

Figure 33 Boxplot: Education * GEIMR
Source: Fieldsurvey 2018, Debre Tabor

Again, the assumptions of normalignd homogeneity of variance weré&ecked This time
excluding group 4 entirely. The ShapireWilk test p > .05) now confirmed a normal
distribution of GEIMR scores in all groups as visually dispiay&dnex 11Leven@ test for

equality of error varianes is again significarp € .04§°.

While celeting group 4would improve the namal distrbution, this would mean losing

valuable data. Removingnly outliers that fall within this sample already improves the

9cases 214, 219, 225, 25%9
h Q . NXA Sy328) points qut that unequal subset sizes can produce artificial differences among cells
which can influence the heterogeneity of variance
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normal dstribution of all groups, and meetshé assumption of homogeneity. Waithe
assumption of normality is violatedn one group the ANOVA is considered robust against
slight violations of the normality assumption (Chiarotti, 2004. p. 166), and thus iseddoid

continue with the Factorial ANZA.

3.8 Qualitative methods
This section dscusseghe data collection method used inthe qualitative strand of this

research with the accessory sub quessdhe data seek to answerFurthermore,this

section elaboates onthe data analysis.

3.8.1Documents
HC and WCAT documents werahgred to primarily answer the first sub quest2 yHOWw &

are boys and male youth currently engaged bnilding CM free communitiesby Her
Choic& ©ocuments were obtained in agreemenitivHC and WCAT and selected based on
the necessary programme detailSome docunents were retrieved from the HC welbssi
Howeve, the majority of documents were accessed through personal contact, informing
both HC andNVCAT of the reasons behind obtainitigegse documents. An overview of the

documents can be found iAnnex5.

3.8.2Interviews
Semistructured keystakeholde interviews with teachers and programme staffiere

conductedil 2 F yagSNJ §KS ¥ 2 daNdiokv¥s ofiper2eptiorR and grsct& NI & A
of GEIMR relate to hegemonic mascyf A 1 & | YR T SYAb/quegtioriy & Kig KIF iR |
are the implications on genddransformative work when aiming to build child marriage

FTNBES O2YYdzyA(lASaKé

Semistructured intervews are a form of interviews wherelbiie interviewer prepares a list

of predetermined questions, however usthis asa guidance rather than a fixed insttion.

Roan is left for the interview to unfold in a conversational manner that offers the

participants the chance to explore issues thegard as important (Longhurst, 20G8,103).

The data gained form theemistructured keystakeholder interviews allved insights on
how teachers and programme staff experience gender transformative work and what the
implications are they run into. Kegrakeholder interviews with teachersda2 dzii an@ & & Q

YIS @2 dzitikns @nd hiRidds Sof GEIMRvere also conducig as a fom of
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triangulation to increase reliability and to cover subjects that were not includethen
survey or not possible to measutey selfreflection only. Other topis discussed were
amongst others hgemonic maculinity and femininity, alongsidaikture, reigion and their

influences.

3.8.3 Focus group discussions
Subquestion two: a | 2 & R 2 and #haled youth perceive gender equgliin

intimate/marital relations anchow does this translate into pra€@ S K ¢ ainly @answered
using FGD datarhree different methods of data collection were used within the FGDs

(vignettes, photo voice and mindaps), which are explained below.

3.8.3.1Vignettes
Vignettes are short storiesf a person or a social situatiomhich corains references to

important factorsin the decisionmaking or judgemenmaking process of respondents
(Alsxander & Becker, 1978)atRer than asking direct and abstract gtiesis, detailed
additional informatian is provided This informationenables respondents to share their
opinion on thediscussedopics in relation to the story, rather than having to think about

these things in amabstract matter.

Due to thesensitivityof this research and the age of sorbeys, vignettes representing

realistic stories were used as a way to relate aralktaboutthe topic without getting t@

personal. Most opinions about particular issues ard'rgfitic 2y (G KS LI NI A OA LI y
of feelings and/or their spontaneous ren to an issue they might not yebe fully
knowledgeable about (Naylor, Mayédbery, Enicott & Kirwan, 2014). Vignettes provide a

stimulus that can trigger more thoughts/pegptions than would have been the casé¢hé

participants had to come up witthese thoughts/perceptions themseds. Vigndtes allows

for a better understandig as theycan be used to represent a reldke decision, or

judgement making situation ratherh&in simply discussing potentially abstrasocial

interactions (Naylor et al,®.4).The outline of the vignette FGD is presented in Annex 12.

3.83.2Photo voce

Vignettes were used to get access to information that the participam®re not fully
knowledgeable abauuntil theywerel Ol A GBS RQ WALYd@m2  (tisAinfotmati6rd | 6 2 dzl
Photo voiceon the other handvas used as a way to portray the percepti@isGEIMRHat

were already clear for the participants. The process oftphaice has many benefits. This
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method for exampleenables the reording of different social and behavioural settings that

might not be accessible for the researcher herself. Anothamefit isthat the photovoice

not only brings in the participants own peptions, but also enables paipants tocapture

the explanatons, ideas and stories of other community members (Wang & Burris, 1997).
This enables the participant to position hietis in reltion to the picture and the
O2YYdzy Alled Q4 0 SK Iuzell #hdbeJpidiuiel Rhotosvbidis a(layiid way of
collectingdata. This methodnakesdata collectionmore fun for the participants especially

given their young age, while at he same S NB Tt SOlAy3a GKSANE | vy
perceptions and praates of GEIMR without making therpeipantsuncomfrtable due to

GKS aSyaauarogaite 2F (GKS G2LAO® tK2G2 @2A0S
opening to start the focusrgup, in which the participants have control over the course of

the conveasation.

The photo voice FGDs sbdad out of two sessions. Tharkt sessiorwasused to hand out the

OF YSNI Qas SELIX LAY K2g (KSe 62N] SR Isydte 12 SE
aslBR (2 G11S LAOGAINBA Ay GKS O2dbéiayefacth 2 F
intimate/marital relationsi\ LJeh@ skcod sessn of the photo voice FGD was held a week

after the first session, giving the participants a week to collect picturdhe canmunity.

The first few minutes of the second session was usdariefly talk about what they thaght

of the assigment and if @erything went the way they wanted it to go (e.g. camera usage,

battery life, etc). The rest of the FGD was used ¢awnall thepictures and discuss why they

took these pictures, giving anpening to their perceptions and actices of GEIMR An

outline o the photo voice FGD is displayed in Annex 14.

Potential ethical threats regarding participatory visual researchudelconsenissues, data
anonymity, confidentiality of subjects and visudata use and distribution (Hange&
Paryb, 2014, p. 256). Altlough explicit oral consent was given by participants to include
pictures in this thesis, the use of the actual piesiin thishesis was narrowed down to the
bare minimum. The main goal tfe photo voice was to use it astool to understand and
discus perceptions and practices of GEIRM. The actual pictures thus émigna by

product.
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3.83.3Mind maps
Next to the vgnettes aml photo voice method, mind maps were used in FGDs to map the

b2 & & Q LISNIDS LI A 2 yidtimatemRrital LidNatioBshipsof ath cdrirob, and
treatment group. A mindnap is a diagram in which concepts, ideas and/or tasks are linked
to a entral keyword in the middle of the diagram. A mimdap has the abilityo reflect our
natural thinking p#terns whth tend to be noHinear (Burgesillen & OwerSmith, 2010).
Mind maps functioned as a good tool to map ruling perceptions. The faciligit@s
minimum input, and thus does not steer the paipants in certaindirections. Mind maps
also createan overvew of the topics mostssociated with the key word/sentence. The
order in which answers are given, the details the answers contain, aneétsoes also
answers that are not given, give greasights in the genetaperceptions and practices of

GEMR and fuetioned as a good stding point to uncover these perceptions and practices.

aAyR YlILA 6SNBE YIRS | NRPdzyR (i K Bnatefingritalh O a

NBfFGA2YaKALIAQZ Wmendid elatiorSHIE dX 2 dzZNJR2 We b A4 § a K

girlswomen inNB f | (i A An/oiliie\of Be@d map FGD is displayed in Annex 15.

3.84 Data analysis
Interviewsand FGDsvere held in Amharic butranslated mn the moment This allowed me

to transcrike the interviewsand FGDmyself.

The qualitative datavere anaysed using ATLAS.uigitative data management softwaré
multistep approachwasfollowed where first key thematic codesere identified. After the
identification of key themes, transcriptevere coded accordingto the codebook and
inconsistenas were resolved by possible oeding of the key themes. The last phase
consistedof analysing the coded data for thematic patterns (e.g. frequenityhemes,

unanticipated themes, differences betweeoclus groups etc.).

The data were analysed using raiozO (i A Reyfotluctian makes mmsible a research
process that is characterized by the linking of evidence (induction) and social theory
(deduction)nacontinkt t f @ S @2t JA Y I Saethe} PI8,YHA205). RNBAD a 4 ¢
can find theoretical patters or strictures that can helpconceptualize the empirical and

deductive patternobserved $aether, 1998)
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Document analysisvas guided by the stepproposed 8 h Q[ SI NBE O6HAMnO® C
documentswere gathered thraugh the internet and provided byhé partnerorganization.

Copiesof the originals are made for the purpose of annotation and possible biases are taken

into account After consciouslytaking into account the type of document, the date of
publication and tle authors, the contentvasexplored to map Frow boys andnaleyouth are

engaged iBCMFC

3.9 Ethicatonsiderations

It was made very clear to the participants tthts study is basedn voluntary participation
and that they can stop participation at anyvgn moment. Participants were madiware
that they were allowed d get their data deleted, also if this was requested after data
collection. Participants were enamaged to ask quesinsif anything throughout the data
collection process was uncleaParicipants were also informed that they were rot
obligated to answequestions if they did not want to or did not feel comfortable to do so. It
was made clear that #h collected data imnonymous ad cannot be traced back to the
original participantThiswasdone through giving codesistead of usng actual names when

conducting the survey anduring the transcription of the interviews and FGDs.

This study alsodheredto the HC strat@ @ 2 F Jd ALWEA NI G KSNJ G KI y &2 LI
verbal consent rdter than written consentsince tte signingof a formal consent dagnent

can cause discomfort (Koster, Miedema, Hodgkinson, Pouw & Meyer, 2017). My personal,
andf 2 OF f & dzLJadtiInforin@oNFvas provadgdio the schools,so if there was

anything hey wanted to discuss with me, thevere abé to do so

The fact tlat | am Westernand white should bementioned, since it could influence the
answers given. The negative effects ofsthiere mininized by introducing a control group

In case this bias isr@sent,the bias ispresent in boh groups &ad therefore eliminatedn
comparisonFurthermore this wa taken into account by not expressing my personal views,

and staying objective.

The sensitivetopic of this thesiswas taken very seriously and taken ataccount when
developing and condtting regarch. One of the chags that was mainly based around the
sensitivity of the topic is the choice to use vignettes and photovoice, to bathukite and

explore common thought processes by creating a safe andtigee space to express
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emotions.Interviewswith teachers were conatcted without the presence of the € project

coordinator, so possible limitations could freely be discussed.

3.10 Linitations thesis

First and foremost it is important to recognize thttis research is only a snapshot.
Longitudind data is needed to se# perceptions and practices of GEIRM transform social
institutions over time.Furthermore it is important to recogrezthat altrough I am an
independent researcher, WCAT and El@abled tle realization of my field studywhile
respandents were informed ahat the fact that | am independent, they might have been
hesitant to discuss some limitations or results of the progreamwith me,due to my links
with the HC programme. This limitation alsould have resulted in socialgxpected
answers. The introductiorof a control group however minimized this bias in the final

research.

Another limitation in this study is the chandeweverrelatively small, of a spill over effect

of the treatment graip in the control group in Fert gh SchoolThe schools that weregot

of the scaleup initiative functioned as control group. There was however atber high
schoolpresentin the scat-up initiative or research arealherefore only students who were

not in the programme within Fert HigSchool vere eligible to functionas control group.
Because the treatment group and the control group were sampled in the same high school,
it is posdble that aspillover effect has taken placavhere perceptions and prtices of
students in the controfjroup coud have been influenceldy students in the programme due

to intergroup contact. The teacher (Respondent 7) however estimated this chance to be

rather smdl, looking at the relative bigize of the school

Afinalf AYAGLF GA2Y A& sTahgizsls). Rojkingliofh& (200t &hat

gualitative research is considered most valid when the distance between the meaning as
experienced by thearticiparts and the meanings as interpreten the findings are adase

as possible. Van Nes, Abmansison andDeeg (2010) also takée reader into account by
aGlraAy3a GKFEG a0KS FTAYRAYIEA &aK2dzZ R 06S 0O02YYdzy
publication undestands the meaning as it was egpsed in the findings, @inating from

data in the sourcédl y 3 dzI THeSviotiher tongue of hparticipants staff members and the

translator was Amharic. My own mother tongue is Dutch and the overarching study
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language ad communication was English. Aptimnal 4" language is msent when the
NB I RSNRA guéaeKid bbhsistbffone of thehree languages already present. Al
these languages combined allowed for data and meanings to get lost in translatics was
tried to overcome by clear commication in the moment ofdata collection itself and
afterwards by dowle-checking the transqots if any translations were missed in the

moment.

3.11 Conclusion

This thesis adheres to a critical realist epistdogy. With the assumption that reality is
constructed bymany different structures, in an open systenefspective a mixed method
approat was considered best suitable for the purpose of this thedibe quantitative
strand is able to provide reliable desiptions aad accurate comparisons while the
gualitative strand is opeended, allowing for unexpectedhémes to ome up that
otherwise wauld not have been includedy using a variety of mixed methods, multiple
viewpoints are combined, and thus the pertegl limitations present in this research er
reduced to a minimumThe first research question addressthe emprical, after which the
second research question aims to move beyond the observational level embedded in the
empirical, and onto speculating abt the posible underlying structures and eohanisms

embedded in theactual and realisingretroduction.
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4. Resarchcontext

4.1 Introduction

This chapter provides an overview of teographic, sockeconomic andegislativecontext

this research is siated in.{ SOGA2Y n®H LINPJARSE RSY23ANI LKA (
general context. Section 4.3 caugiently goes more indepth regardng laws, regulations

and the lived reality regarding gender equality, followed 3egtion 4.4 that zooms in on

Debre¢ I 0 2 bhlxantekt.Zection 45 elaborates on theHCAlliance and VEAT, one of its

local implementingpartner arganizations that enabtethe realization of this research at

their intervention site.Section 46 furthermore provides an alencompassing ewlusion

regarding the research context.

4.2Demographics and genecaintext
Ethiopia, formerly knownsd | 6 8Aal&éA YA & | f thy yodafe@ iDtheSeRsted padry

of Africa (Horn of Africa) bordering Somalia, Sudan, Djibouti, Kenya, and Hethegia
covess a total area of 1.194.300 square kilometres with a mdawationof 1330 meters. Its
capital and lagest city is Addis Abab&thiopia is the oldest independent African country
and has a population of around 103 million people. Despite thBal occuption from
1936 until 1941 during the war, Ethiopia doest iave acolonial past unlike albther
African countries (CIA, 20L8The constitution created in 1994, with its first elections in
1995, established Ethiopia as an ethnic federaliatestwhichit remained until today. This
state consist®f nine regioml states based on the predominamthnic goups. These states
are i turn divided in 85 zones, which are again divided in 800 worédasd 15.000
kebeled? (UNICEF, 2016).

Ethiopia is aountry tha is inherently multilingual, mukethnic and culturally luralistic. A
total of around 85 dnguages e spoken Lanza and Wdkenmariam (2008) note that in
Ydzf GAE Ay 3AdzZl £ O2dzy iNARS&ax || aAy3atsS I yIJedzt 3S O
INEthidkdJA I GKA&A gNAROGGSY € y3dz Iewehkd yBYKEFENEOE ISE
all foregn languges, English is the mostidely spoken one in EthiopigKumar &

Quisumbing, 2015)Next to multiple languages,ttiopia also consists of a vaty of

1 Thirdlevel administrative division of Btipia, dso known as district.
2The smallestdministrative divisin of Ethiopia, similar to a neighbourhood of ward.

52



religions. The Orthodox church remains the biggest one andamly pominent in the
north. Theeast andthe west consist mainlpf Sunni Muslims and protestants recently
converted the southwhere alsoAnimist beliefs can also be four{tbid). To this day he
country struggles with conflict between the two majoriggons Christianity and Islamand
betweenthe division ofreligionand state. Religion is claimed to play a unifying role among
the different ethnic communities, but is also stated lte respondile for interethnic and
inter-religious mistrust, rivalrie and catempt (Karbo, 2013). Etbpia conssts of 77
different ethnic groups. The largest ethnic group is the Oromo, who cover 40 percent.
Amhara takes the second place with 25 percand Tigraywith 7 percent follows third
(Lanza & Woldermariam, 2008).

4.3 Laws, regulations and the ritsal
Thissection is structured accding to the 2019 Social Institutions and Gender Index (SIGI)

that gives a detailed country profile regarding lawscgial normsand practices related to

four subindicators discussed bmaw.

4.3.1Discrimination in théamily
Oveall laws on family/houdaold level can be considered equal. Marriage is based on free

and full consent of both men and wom¥&nand both havehe same rigts when entering
into marriagé* (OECD, 2019)h& legal ge of marriage in Ethiopia is 18)erefore holding
the same definibn and legislation o€Mas the international community (Kedir, 201&M
is prohibited and punishable by imprisonmént(OECD, 21B). Women and men
furthermore have the same rights to brecognised as the head of housett§land to be
legal guardians of thie children during marriagé and after divorcé. Moreover, women
and men share the same rights to initiate divoitand the samerequirements to finalize

divorce® (Ibid).

While the FamilyCode of 2000 encompasses gendegua& prindples, the Convention on

Himination of All forms of Discriminations against Women (CADEW) Committee highlights

B Family Code, art. 6

14 Family Code, art. 12 & Constitution, art. 34
15 Criminal Code, art. 648

18 Family Code, art 40 & 50

17 Family Codeart. 219& Constitution, art. 27
8 Family Codeart. 221 & 113

9 Family Code, art. 76

20 Family Code, art. 81
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that some regions still enforceutdated dscriminatory laws (Ibid). The Family Cadearly
statesthat marriage shall be dissolvedhen the mariageregards child marage. However,
The Family Codalso provided that this marriage shall not be dissolved if the required
minimum age ismet during the application of invalidatiott (Kedir, 206). Additiondly,
proving a child is underage @M has ocurred, is difficult. Untl recently, no functional
national or regional systerwasin place to register births, deaths, marriages, and diverce
(Girls nad Brides, n.d.). In recent years the lawogressed by gimg each child born in a
hospitala birth certificate, however in rual areas births are common at home, and thus still

lack birth certificates (Respondent 3).

4.3.2Restricted physicaitegrity
There are no laws regarding violenaggainst women with regyds to investigation,

prosecution or punishment of the perpetrator,nor laws regarding the protection and
support for victims (OECD, 2019). However, the Ethiopian Government did imglemen
several neasures aiming at prosecution and rpshment of perpetrates. Furthermore,
domestic violenceis a crininal offensé? by law, andso is rapé®. This however only
considers rape outside wedlock. Marital rape is not criminalised (lbid). Discrimmnator
practicesd dzOK | & Y I NNE Ay 3se & yrarfiagie by xlidhiioch Yo akoid Ol
punishment is repelad by thelaw?* (Ibid). Additional}, sexual harassment is addres3ed
however does not include civil remedies nor is there a national action plan. dmiabis
illegaP®, unless authorised by a medi institution in cas of rape or ince$f. FGM?® and

trafficking d women and childref? are furthermore classified as a criminal offence (Ibid).

With no laws, there are also no mandated organs for protecti@port or control of
problems arising from gera-based violence, naare there any remedies for victmsuch as

a custody order, resideecorder, shelter or medical benefits (Fite, 2014). While sexual

2! Family Code, art. 31

22 Criminal Code, art. 564

23 Criminal Code, art. 620 & 621
24 Criminal Code, art. 587

25 Criminal Code, art. 625

26 Criminal Cod, art.545

27 Criminal Code, art. 551

28 Criminal Code, art. 56566

2% Criminal Code, art. 597
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harassment is addressed, this only covers the workpladucatimal establishmentsand

public placs. Excluding sportingstablishments and cyber harassnten

Lack & effective management/cordination between different actors, lack of knowledge
regarding laws, lack of trust in the legal systeand culturaltaboos, make genderbased
violence underrepoetd (OECD, 2019). Dontiesviolence is seldom reported toolice diwe
to a culture of silencesurrounding the topic. However, women sometimes do report

domestic violencéo family, local elders or religious lead (Ibid).

Sexual violence remains prevalenith (attempted) rape, physical and verbal harassment
and forcedsexual initiation beinghe main forms. Often, perpetrators include men known
by the victim (Tora, 2013). While overall FGM rates have redircedban aeas, FGM still

remains prevalent imural areas.

4.3.3Restricted access to productive afidanciakesources
The law stateshat unmarried®, married! and divorced men and women have the same

rights to own, use as and rka decisions regardinignd propety and other nonland assets
(OECD, 2019). Furthermoregemand women share the same rights obtain credit®® and

have the sam workplace rights (Ibid).

Despite gender equal laws in place regarding financial resources, the CEDAW Committee
notes that in ural areas, women depend on mdor economic support. Custhary norms

NBE 3l NRAY 3 s 2¥aBdamdldesdurced Giffer aoss country and are often based

on patriarchal rules (Ibid). Due to their limited access to own land or property, wome

continueto face barriers securing oceessing credit (Ibid).

4.3 4 Restricted civil liberties
Women and men lave the same rights regding voting*, citizenship/nationality (e.g.

acquiring, changing or retaining) and political participatio?f. Increased economic

empowerment of women and impk@d access to education, agell as affirmative action

30 Constitution, art. 35

31 Family Code, art. 57, 58 & 59

32 Family Code, art. 85 & 90

33 Family Code, art 70 & Constitution, art. 35

34 Constitution, art 38

35 Nationdity Praclamation, art. 4, 6, 16, 19 & 22
36 Constitution, art. 3854, 70 & 81
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(e.g. 3% of wome candidates in ruling pty) resulted in a constant increase since 1995 in
G2YSYQad NBLINBaSyillFdAz2y Ay CSRSNIf tFNIAFYSyQ(

Nonethelesswomen reman unrepresented in the judicig, diplomatic services anit the

D2 SNY YSy il aQnsiBdj.Bériks indluderainangsbthers negative cultural
FGGAGdzZRSAT NBASNDI GA2ya Nl dlkKB affirdative actidhy Qa
(Ibid). Addtionally, women face barrierto access justice due toraly pressure or cultural
influences, in wheh it is common for commuty elders to settle disputes through
traditional justice systems. Within these traditional justice systems, womemat allowed

to participate (Ibid).

4.4 Local context Debre Tabor

This section elaborates on the B@contextof this research. Firske zoom in from national
level to Amhara region, one of the nine regional states, located in the northern part of
Ethiopia. Thigs followed by the context dbebre Tabor, located withiAmhara region, the

centre from whch the fiddwork was conducted.

Ambhara region covers an estimated area of 154.708,69 square kilometres with a total
population of 21.134.988 of which astimated &8 percent lives in rural area®\mharic is

the mother tongie of the state as well as the wang langage of the nation(Kumaré&
Quisumbing, 2016 According to the 2007 census conducted by the Central Statistical
Agency of Ethiopia (2007) 82jfercent of the Amhara Regioridentify as Ethiopian
Orthodox, 17.2 parent Muslin and 0.2 percent Protest. Accoding to the 2004 censusy

the CSA (2004), overall demographics include a literacy rate of 54 percent for men and 25.1
percent for women, acas to safedrinking water by28 percent (of whom an estimated 80
percent are urban inhabitants and 2@ment rural) of the total (Amharicpopulation and an
infant mortality rate of 94 deaths per 1000 live births, exceeding the nationwide average of
77.

Data for ths study was colléed in both Farta and Fogera woreda. Boworedas are
located in the SouthGondar Zoe in Amhara Regional $a Debre Tabor (Town), a
neighbouring woreda of Farta and Fogera, was home to myself and the WCAT Debre Tabor
coordination office. Debre Tabofunctioned as a central point from where ghfieldwork

was conducted (see Fkige 4.1).
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Figure 41 Map of Ethiopia

Source: Made by Pijnenburg drawing on mapchart.net

4 5 TheHer ChoiceAlliance

This esearch wasconducted in conjunction with thédC Alliance.Data was allected in
collaboration with oneof HX &calfimplementing partner WCAT. Although this research
and its results are independent from tHéCAlliance and WCAT, it is importard situate

this research in the context that enabled the realization of tlesearch

45.1 Her Choice
oHer (hoice aimsto build child marriagdree communities where each girl is
free to decide if, when and whom she marries. Where this wilHER CHOIEE

(Her Choice 2007).

HCis one out of three SRHR alliances working in télkel fof CM in partnership with the

Dutch Ministry of Foreign AffairsThe HC alliance exists of four Netherlandmsed
organisations that aim to work towards creating chitcirriage freecommunities and

reducing female genital mutilation/cutting (FGM/CheTHC! f £t A yOSQa O2y aia
applicant SKNand ceapplicants Theédunger Project (THP), International Child Development

Initiatives (ICDI) andhe Amsterdam Institute for Social SatenReseardlniversity of
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Amsterdam (AISSR/UvA). The HC programmengemented by a total of 30 local
implemening partner organizationgn 10 countries in SuBaharan Africa (Benin, Burkina
Faso, Ethiopia, Ghana, Mali, Senegal and Uganda) and Sou{B#sigadels, Pakstan and
Nepal) (Koster et al., 2019).

HCfollows six intervention strategies (seeB4.1) that are implementedn 81 communities
across the 1HCprogramme countries to reduc€M (Koster et al., 2017, p. 1). The six
intervention stratgyies are gsunded in research and evidence that shows that community
mobilisation in combination withdstering nformation, skillsand ndworks for girls show
the most consistent results of targeting child marriagéfer(Choice 2007). How these

strategies were devioped is elaborated on further ifection 4.3.2.

Box 4.1 Six Her Choice intervention strategies
LYONBFaAy3d 3IANImakng O2y NPt Ay RSOAAAZY

1. Investin girls their knowledge, skills related to SRHR padicpation in society.

2. Keeping @ls in school improve accss to formal educabn for girls by
supporting girfriendly schools and building knowledge through schooling
general, and n SRHRparticular.

3. Improving access to youtifriendly SRHR seises br girls improving health
sevices and bctively refering girls to heah workers.

Mobilising relevant community actors

4. Strengthening the economic security of girls and their famitieseating and
& dzLJLJ2 NI A y 3 -helg grlupsQwith taiif &nd access to (financial
resources.

5. Transfoming social noms and traditional practices mobilising and supporting
O2YYdzyAlASas AyOfdzRAYy3d o62&asx YSy:
gender equity, to achieve gender equity in education, siectmaking, and
access to services

6. Creating an enabling legd and policy envirmment on preventing child
marriage supporting traditional leaders and (local) authorities to enfo
national polcies on preventing child marriage.

Source: ldr Choice websitehttp://www.her -choice.orden/her-choice/programme/

This thesis is written under supervision of the AISSR/U@R,@&search partner. Measuring
and examining the impaatf the sixHCintervention strategies (see Bak1l) in relation to
the prevention and rduction of the prevalenceof CMin the 10 differem implementing

countries is the central task of the AISSR/UVA. In 2016 a mixed method baseline study was
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conducted, ftlowed by amidline assessment in 2018. The endline report is plartoeoe

carried outin 2020 (Kosteet al., D17, p. 2).

45.2 HC baakound
The HC project coordinator of SKN (Respondent 6) explained in an interviewiffenend
lessons were learnedybpreviousevaluations on different programmes implemented by

SKN These lessonkater formed the fourdation ofthe six HC strategies.

Ewaluationsdemonstrated the importance of including religious leaders. Raising awareness
amongst religious leaders enlals collaboation instead of collision, which is an important
aspectdue to the deeprootedness ofsome harmful traditional practices (HTHn culture

and tradition. Furthermore is the inclusion af 2 Y Sy Qa 2 Nimpoyfahtads thay2 v a
form a voice addrssing thesame problemsThe third lesson is the inclusion of youths

they form the future of the ommunity. Thus, a multstrategy, miti-actor and multi
sectoral approach is needeBurther evaluation ofprogrammes latepointed out the deep
rootednes of the poblem and thetime it takes to create change. Thus, rejtien over time

was needed. To keeparticipants interested in the prgramme, repetition was combined

with the inclusion of other related topics

With their experience and knowledg&KNapplied toa call from the Ministry of Foreign
Affairs, offering 12nonths financial aid fo€CMthat got approved. One of the requirements
for this fund was that the applicant should be an alliance, resulting irirtbleision of The
Hunger Project (THP) dninternatonal Child Development Initiatives (ICDI). In 2015 the
Ministry of Foreign Affairs announdethat CM would be included in the werall SRH
programme, including new criteria for financing in the period 2@020. A new aspect of
the criteria was lhe inclusion of a knowledge partner, resulting in the Amsterdam itog

for Social Science Researfriom the lhiversity of Amsterdam (8BR/UvVA) joining the
alliance. It was this alliance (SKN, THP, ICDI and/B¥&$Rhat formulated the HC

programme, viich got aproved and implemented starting in 2016.

453WabeChilBEY Q3 ! AR YR ¢NIAYAYy3I 62/1¢0
W2 le® A amhdrig/word, which can be&ranslated as guardian, protector, or an entity
taking care of, and protectgvulnerable groups such as childré&efondent 5. WCATIis

an Ethiopian resident charity organization thaas established in 1993 under rstgation
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number 0541 with the goalotalleviate the socieeconomic problems of vulnerable children,
youth, womenand elderly peoplegDocument 7)WCAT is minly actie in Amhara and
Oromia and Addis Ababa regional statesddmas since its establishment inepiented
various development programswith a main focus on education, health, livelihood, water
sanitation and hgiene (WaSH) and social accountabilidgcument §. WCAT's vision is "to
see the lives of children from manglized families and community @rps improzed to
become productive 1ad responsible citizens free from ignorance, poverty and disease"
which they try to achieve through education and #&kiltraining based integrated
development approache$WCAT n.d). In the last 20 years WCAT shifte¢ @pproach
towards development by egaging youth in economic empowerment and training them in

vocational sHis.

WCAT is a local Ethiopian organizatiomho

together with the African Development Aid
Association (ADAA)Y he Hunger Project (THP),
Debre Tabor Zonal and Woreda Forum on Sustainake Child Empowerment
Coordination Office level sectors
: (FSCE Bahir Dar, FSC Dessie, Education for
Kebele admin, schools

and health institutions. g;stainable  Development  (ESD)Birhan

Peer educators & In and out of school
Community volunteers SRH & Girls" Clubs

Figure 42 Projectmanagemenbverview Organizéion  (BICDQ®  Organisation  for

WCAT Head Office Regional Bureaus

Project officers

Integrated Community Development

Source: WCAT Debifaborcoordination Development of Women And Children in
office Ethiopia ODWaC[Eand Love In Actin (LIAE),
form the nine local Ethjgian implementing partners of the HC programnizo¢ument 1 +
2). WCAT head office is located in Addis Ababa with adawation dfice located in Debre

Tabor.

The HC projedargetsschool girls and boys, comunity memlers and leders(Document

7). The H@rogrammehas been implemented by WCAT in three woredas in South Gondar
Zone, namely Farta, Fogera and Lay Gayirdeuthe prc2 S O G HE AddfeSivg Séxual
and Reproductive HedltNeeds for in schoand out of shool Girs and Young women in
SouthD2 Yy RIF NJ %2y S ' YKIEN} DblFdA2ylLrf wS3IAz2zyl f
kebeles included Wewa Magera, Weyldalamko andrert in Farta woreda, Alember, Adis

Betekrstian and Chadana Dimu in Fogera weda and Gua Gedeba, Mekuabia and
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Hagregenet inLay Gayint woreda. Starting from July 2018, multiple kebeles have been
included in the HC programme as part of asagd effort Maynet, Soras and Medeb Gubda
have been added to Fartaoreda, Mintura and Awvana Kokit Bve been a@ded to Fogera

woreda andChecheho and Titira Damot are included in Lay Gayint wo(Bdaument 8).

The directparticipantsof the HC programmare 11.500vomen and young people including
teachers, 9000 adolesnegirls in primary dwools and 780 girls h secondary schools. The
indirect beneficiaries include 15.000 targets of which 7500 community members in 16

kebeles, 3750 adolescent girls aBitb0 adolesent boysDocument 8).

4.6 Concluding remarks

Ethiopiais a countrythat is inherently naltilingua, multi-ethnic and cultually pluralistic.

With over 85 languages, a variety of religions, and 77 different ethnic groups, Ethiopia is a
divere country.Although there is a relatively good legal framework iagd, Ethiopiastill

faces widesprad discrimnation against women, bad on their gender. &ck in regulation

and enforcement, alongsideaditions andother factors, causes women to stie strongly
disadvantaged in various areawluding education, heti, literacy, livelihoods and basi

human rghts.

61



5. Results: Engangy boys and male youth

5.1Introduction

The purpose of this chapter is to answer sigiarylj dzS a G AHBwW arevb¥y and male
youth currently engaged in building child marriage feemmunitiesby Her Choidé €This
guestion is answeredbased on keystakeholder interviews and personal experience gained
through field visits Thischapter exploresn detail the way boysral male youh are engaged

in the HCprogramme a community wideCMsensitisation and training programen

This dapter starts by elaboratg on CSE training, the most structured and predominant
form of engagement of boys and male youth in tHEprogrammein Section 52.1. Section
5.2.2 elaborates on the SRH clubs, folkdviby Section 5.2.3 that discussgseer educéion
within the HCprogranme. Section 5.3 then links the current strategies to the history of SKN
and their theory of change. Finally, Sectio® Toncludesby answering the subsidiary

guestion.

5.2 Engaigg boys and male youth in building chitthrriagefree communities

Strong eforts have been utilized at grass root level with key stakeholders in target kebeles
schools and health institution®trealize tle objective of the HC project, following the Big
strategies (Document 7).Although thee are sixstrategies ¢ee Box 4.1), boys and male

youth are mainly engaged in strategpeY Inviést in girlstheir knowledge, skills related to

SRHR angbarticipatioyy Ay & 2 QoS Kedffiing girls yhRschaolmprowe access to

formal education for gls by spporting girHriendly sclools and building knowledge
OKNRdzZAK aO0OK22fAy3 Ay 3SYySNIfxX YR AY {wlw
strategies andhe HCprogramme itself is mainly directed towards girlsere is a growing
recognition d the impatance of engagig boys inthe programme(Respondent 6and the

interest of the boys and male youth themselves to particig@espondent 1

This thesisdcuses on three main activities that are implementegasd of strategyone and
two, namely peer edication, SRH clgband Comrehensive Sexuality Education (CSE). These
are the three parts of the programme that reaches boys and male youtbhatos and hus

the three forms of engagement looked at in this rasgh. There are other ways in whic
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men areengaged ilBBCMFQGs a partof the HCprogramme, however, thisngagements

outside of school context and therefore not part of this research.

5.2.1 Mehareb training
Meharebe training, also known as CSE trainisghe most prevalent and strugted formof
engagement irthe HCprogramme for boys and male youth. Participation is on a voluntary

basis.

CSE training started out as a compdb@sed pogramme tited The World Starts With Me
(WSWM).WSWNMtargeted in and outof-school youth aged 12 kil9 and ombined SRHR
education, ceative expression and IT skills. The programme was developed in close
collaboration with Rutgers WPF Butterfly Workg?, SchoolNetJgand&® and students and

teachers of pilot school®/arwesenbeeck et al, 2015)

The progamme aimsto increase pebJt S Q dledde yagdgselesteem, develop their

attitudes and expand their skills regarding SRH related topics, to empower thenake
respasible choices. The programme is learaentred and rigts-based in which youth
involverent is themain focus oftie progranimS Q& RS @St 2LIYSy i FyR AYLIXM
active participation would empower them to represent themselves and malegr thwn

decsions. Instead of just teaching content, teachers ar@psuted to facilitate this
empowement process (bid). The essons araimed to not only educate, but also mobilize
@2dzy3d LIS2LIX S ad2 GF1S FOGAZ2Y | yddardingeegaDl 0S T
and reproductive health and rights for young people their families and in their
commdzy” A (b&)¢ The last sssion cosists of an exhibition where students show the

results of the class efforts (e.g. slogans, posters, role/action fag)low sudents, parents

and community lpid).

The programme wasriginally designed and implemerddor secandary school stdents in
Uganda in 2003Based on tfs model,the Development Expertise Centre (DEC) in Ethiopia
later developed its owrnardcopy version ofid KA & Y| ydzZ- £ = Ffaz OIFffSR

their larger strategy to promote the CRIEogrammein both in and ouf-schal settings,

37 A Dutch centre of expertise on sexuality and SRHR, now known as Rutgers

38 A social design studio pioneering the use otoeation and design thinking in internatiordgdvelopment
39 A program that works in collaboration with Ugandan Educatiwstitutions to set up Information
Communication Technology (ICT) facilities to enhance teaching and learning.
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they adapted the WSWM manual to be culturally sensitive and age appropriate for
Ethiopian context. Lesserthat were added specifically for Ethiopian context were based
around topics as child marriage, gemndeased wwlence and FGM (Vanweserdok et al.
2015). The already established partnership between SKN and DEC regardingeantiveg
workshops, now exanded to indude CSE training, given to HiCpartners in Ethiopidlbid).

CSE training includestatal of 15 lessons ag

displayed inBox 5.1 (Respondent 1) DEC

Box5.115 lessons of CSE training
certified trainers train teachers and pee World starts with me

educators on SHR and CSE basic princi Emotionalups & downs

and fcilitation skills of the manuals Body change

(Respondent 6)The CSE trainingrfteaches Sex & gender

Friendship & relationship
Culture and HTPs

consists of five consative day and
refresher trainings are given to refresh
(SFOKSNEQ FIFOAEAGH Entitlement on SRH Iy R

education (Document J. Teachers are Pregrancy br maleandfemale

© © N o 00 bk~ w0 Dd P

selected basewn their interactive skills and Lovedoes not hurt

10. My responsibity to prevent
HIV/AIDS

11.STl/disease and HIV/AIDS

12.SRH and drug/addiction

their desire to closely work with ymg
people CSE training itself given twotimes
a year. Each schobhbs four CSE teachers,

which one also functions as the SRH cl
13. My future plan

leader.
14.Peer book (preparation)
x~ AN 2 A A X 4 2 A N
I {9Qa FOuUAQYS Sy3dl 3J 15. Exhibition S NB
prevalent inthe different lessons. Lesson
(see Box5.1) for exampé entails the Source: Responden

message that pregnay is bothfor females

and males, whre, if a female gets pregnant, the pregnancy and child are the responsibility
of both. Another lesson explains thepmductive ystem, including the menstrual cycleidt

in this lessn where boys are thought not to ake fun ofgirls who are on their pgod, but

to support them where necessariRg¢spondent 6)
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5.2.2 SRidub
The SRH clubs have been part of previousCS8&N LJINE s3axdetliy F&SM, which, proven
to be effective, were lagér implemented in the HC programmExistingclubs were used and

in places where no such club existed, one was established (Respondent 1).

One teacher, trained to give CSE training,$s #he SRHIab coordinator of the school. The

SRH cib is organisedaround their regular curriculumra particpation is voluntary. The

FH club prepares different awareness raising activities and social mobilization efforts that
are entertaining and edwtional at he same time: edutainment. Through dranggems,
literature and various dialoguesnportant issuesrelated to SRH are discesks(Document

5). These clubs also contain very practical lessons, such as making their own menstrual pads

from affordeble and reuable materialstaught to both boys andids.

Although{ wl Of dzo a > | f aldbs, frgadmid/ mainly at giks Ndsy@are also
voluntary active members of these clubs and show a natural interest in the information

provided in the SRElubs(Respmdent 1).

5.2.3 Peer education

Another fam of engagemenin BCMFds throughplanned butinformal peer education.

Peer educdbn is also a form of engagement thaprovenefficient,6 SR 2y { Yb Q& |
with FGMprogrammesand was therefee implemented in the HC programme (Respondent

6).

Trained educatorseach their peersonce per weelon various SRH problems anlife skil
training. Peer educators also have knowledge on youth friendly services (YFS) and ways they
offer the service, sohey can infom their peers. Additionally they facilitate social
mobilization through drama, poetry andamous dialogues to enhace awar@ess of
students and their parent€Document 4)Just like the SRH club leaders, peer educators also
received skill @mining on honemade hygiene and sanitary materials, which they in taam

teachto other girls and boys schml.

Peer educators themsles are always girlselow 18 years olavithin the HCprogramme
However,boys can partake in peer education as reees of peereducation, and actively do
so. Although notofficialy peer educators themselves, boys anthle youh who receiving

peer edu@tion often in turn teach their peeréRespondent 1)
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5.3 Theory othange

The abovementioned forms of engagement arall basedon, and further developed
through, the experience of SKN atitkir partners in previous programes. Lessons were
learndd, further developed and polished through years of experience, reflection, feedback
and research(Respondent 6) While a lotof lessons wre learned, tley were never
summarised or visualised in all-eompassing theory. Although theurrent HCprogramme

and its srategies are not based on the Theory of Charsge (Annex 16 the theoryis very
similar and therefore functions asgood way @ visualize thdHCprogramme. The only thing
new for HG learned from the Theory of @hge (GNB, n.d), was the engagement gfouth
friendly health servicesthcrease access to health services for both married and unmarried
adolescent girls ah establishprotocols on identifying the warning signscaddressing the
risks of CM for health and education ervicesX(see Annex 16)This lessonlearned from
GNB was translated to strategthree of the sixHCstrategiesd L YLINR @Ay 3 |- O0S 3 a
friendly SRHRervies for girls: improving health servicaad by actively referring girlot
KSIfGK geBaldINREE 0O

5.4 Conclusion

This chapter answed subsidiary question 1 Wiow are boys and male youth currently

engaged in building child marriageee commurities by Her Choic&Boys and male youth

canbe engaged iBCMF@y Her Choicén three different wvays namely,CSE trainingsRH

clubs and peer education. Participation in all forms of engagement are completely voluntary

and it is possible tgarticipatein only one or multiple forms of engagementhus,within
engagement, subdivisns can be made baRe 2y WK2 g Y dzGK gouttodte® & | Y R
engaged. Boys or male youth who participate in one form of engagement, are considered
engaged, howeverthey ae codi A RSNBR Wf Saa Sy3l 3%Rko aieKly 0z
engaged in all three fons of engagement. Teirankingis taken into acount when further

analysing the data.
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6. Results: Perceptions and practicegaider equality in

intimate/maritalrelationshps

6.1 Introduction

This chapter answers twsubsidiary questions, namely: (#Jow do boys and malgouth

perceive gender edality in intimate/marital relations and how does this translate into

LIN OGAOSKQZ YR 600 prdgrarRme ifikiedce WS peépahSandy G Q A

practicesofboys Y R Y I f S @& 2Base#on phétalmice, MindNd&pR, and vignette
FGDs, e perceptions and practices &EIMRof boys and male youth are mapped (Section
6.2). This is followed by a more-depth analys of the role of HGn shaping tlese
percepions using survey datan Section 6.3 and practicesusing teacher interviewsn

Section 6.4. Section 6.5 concludes by answering the subsidiary questions.

6.2 Perceptions afender equality in intimafenarital relbtionships

This setion discusses the percéipns of GEIMRamongst boys and nta youth through
FGDs(vignettes, mindmaps andphoto voice) and survey data. These perceptions are
structured andanalysed using the theory of gender and power a$raanework This
framework distinguishes threedifferent structures that characterizes the gendered
relationship between men and women(l) the sexual division of labour, (2) the sexual

division of power, and (3) cathexXseeSection 2.3.2).

Answers to tle survey sttements are displayed in Table 6 Answers regarding the ind

map FGDs are displayed in T&abll frimary educated, treatmengroup), 6.2 (primary
educated, control group) and 6.3 (secondary educated treatment group) and colour coded
accordirg to the theory of gender and power. Answerslated to the sexual digion of

labour are colour coded bé, thesexual division of powaed, and cathexis greéh

Table 61 Mind mapoutcomesprimary educatedtreatmentgroup (FGD 3)

Genderequality in a How females should How men shoud
relationship behave/act towards men in| behave/act towards
a relationship women in a relationship

401t is important to note that although these structures are diffeteiey are notseparate. They are
inevitably interwoven (Maharaj, 1995. 61), and thus the colour codes only display a rough division.
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Females are not inferior to
men

Help men by their potential

Equal decision making in
marriage

Male and femag are
naturallyequal

Females should not considiq
tasksasbi I a1 27

Having discussion

No division of tasks for male
andfemale

Sharing of tasks

Keep out/protect women
from HTPs

We should see men and
women equal

Females should advice
when men creats problem

Provide advice

Men and female are equal

They hae to live in love ang
unity

No vidence/harassment

Men should notmarginalize
females in any way

Support each other by idea

Encourage females to
participate in different taskg

Female andmaleswork
equal tasks

Prepare food on time

See with equal eyes

Sexual relationship

Female can sayo to

Share ideas/thinking

anything, however,
relationship in general
should be based on

Do not
discriminate/marginalize

common understanding,
mutual consent

We should not insult

Support in idea

Help in work

SourceHeldwork2018,Debre Tabo

Table6. 2 Mind map outcomesprimary educatedcontrol group (FGD 7)

Gender equality in a
relationship

How females should
behave/act towards men in
a relationship

How men should
behave/act towards
women in a relationship

We shaild not blame
females when they dthe
tasks of men

Help each other

Help each othdrespect

Females are equalith men

Work together

Men have to do tlke tasks of
females

We have to eliminate
backwardness and bring

equality

Show peace and love

Do tasks prperly
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Female has to do what me|
can do

Respect her husband

Lead family together

Men has to do what female
do

She has to treat her
husband

Love and pace

Work together

When the husband went
ploughing, the wife has to

Discussssues

wash his legs and clean thg
house/teke careof the
children

Shared responsibility

Source: FieldworR018,Debre Tabor

Table 63 Mind mapoutcomessecondary educatedtreatmentgroup (FGD 4)

Gender equality in a
relationship

How females should
behave/act towards men in
a relationship

How men should
behave/act towards
women in arelationship

Females should not
undermine or
underestimate themseks

Advice

We should eliminate
superior attitude

Respect female righfsist

fA1S YSyQa NJ

Tolerance/kndnesshonesty

Political equaliy

Community has to work to
sustain equality

Sharesecrets and problems

Let her express her feelingg
(e.g.ina
meeting/conferencg

Reduce the job burden of
females

She should not undermén
herself

Provide love and advice

No divsion of tasks based
on gender

Equal responsibilities

No division otasks

Political, social, economic
equal participation

Respect her husband

Look after vife during
pregnancy

Encourage men to do the
tasks of femées

Work together and
cooperate

Listen to each other

Acceptance oéqual
potential

Listen and trust

Solving poblems together

Not discourage females
when they do tasks of men

Wehavel 2 (1 S2 PRX

Equal responsibility (e.g.
raising the family)

Work together and bring

Females lsould advise men

Believe in equaly
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change

Lead family together with | Use money/resources
husband equally

Femades shouldhot Accountability and
undermine themselves. No{ understandng problems
think she is inferior and he
IS superior.

Source: Fielwork 2018,Debre Tabor

6.2.1Sexual division of labour
The division of laboufcdour codel blue)is the structure tlat wasoverdl most discussed in

the FGDs. Within the societal level, this division reterthe allocation of men and women

to certain occupations (Wingood & DiClemente, 2000. p. 542)Table 6.3 we see that the
secondary educated treatment group spiézally addessel § KA &4 a2 O0ASGlIf SO
a20A1f X S0O2y2YA O oy lingainfary &dlichitiorh ddIj sekeoiitd facysQubd

the institutional level.

Boys both in the progtimme and in the control group generally agddbat there should be

no task diion based on gender and that tasks should be equally dividedseTh
perceptiors arein line with survey data thashowed agreement (100 percent in the

treatment group, and 93.4JSNOSy i Ay GKS O2y iNRf 3INRdzLIO (2
womencanworkaR NJ A &aS (GKS OKAfRNBYED | 26SOSNE (g2
and FGD ,7reinforce the sexual division tbour. Aprimary educatedooy in the treatment

group (Table &) mentioned that females should make sure the food is preparediroe.
Thisanswers was followed by laughter from the rest of the participants. A boy mapyi

education in the control grqu (Tabe 62) mentioned how thefemale is responsible for

clearing the house, taking care of the children and to wash the le¢geohusbandvhen he

comes home from ploughing. Survey data (Table 6.4) shawthis percéJi A 2y o0 aGL G A
task of the womatoraisehS {AR&a YR 0221 ¥F2N &fedent®i YA & ¢

the treatment group, and 21.5 percent of the contrebgp.

Nextto the overall agreement and general statements that tasks should be equaliiedjv
secondary educated boys ihag progammewent more indepth, by specifically mentioning

that the job burden of females should be reducedhey furthermore diginguisted
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themselves from primary educated boys both in the control group and treatmentpgby

specifying how men and womeshould use money and resources equallgimilarly, hey

addresed the problem of financial dependency on men that is often a ltestithe seual

division of labour (Wingood & DiClemente, 2000, p.542).

Table 64 Overview of sditements regrding GEIMRN =262)

Statement Treatment Control group | N

group (N=141)| (N=121) valid
cases

Yes No Yes No

It is the task of he women to raise the kids | 10.6% | 89.4% | 21.5%| 78.5% | 262

and cook for her family*

Men should be head of the houseldo 34.6%0 | 654% | 28.3% | 71.7% | 256

Men should be thesource of income for the | 54.3%| 45.7% | 55.5% | 44.5% | 257

household

Both men and wonen can workand raise the | 100% | 0% 93.4%| 3.1% | 260

children**

LG A& I ¢2Yl t6avaid gefBng L| 48.6% | 51.4% | 558% | 44.2% | 260

pregnant

If a woman getpregnant unwanted, it is her | 37.5%| 62.5%| 47.1%| 52.9%| 260

own fault

A women can suggest usingndoms juslike | 87.1%| 12.9% | 87.5%| 12.5% | 260

a man can

A couple should decide together they want | 94.3% | 5.7% | 73.1% | 26.9%| 259

to have children***

If a guygets a women pregnant, the child is | 98.6% | 1.4% | 95% | 5% 258

the responsibility of both

Men and wanen are equdly smart** 82% | 18% |65.3%|34.7%| 260

Men and women have the same 33.8%| 66.2% | 27.7% | 72.3% | 258

feelings/emotions

| follow other males in theitbehaviour towards 34.6% | 65.4% | 31.1%| 68.9% | 255

women

| want the approval of other males for my 62.2% | 37.8% | 52.5% | 47.5% | 253

behaviair towards women

| care about what other men think of me** | 81.4% | 18.6% | 65.8% | 34.2% | 260

Only theman caninitiate sex 10.8%| 89.2%| 7.4% | 92.6% | 260
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It is okay for a women to say no to sex 52.5%| 47.5% | 51.7%| 48.3% | 261
Women can ak for sex ifthey want to** 91.4%)| 8.6% | 78.5%| 21.5% | 261
Women and men can equally enjoy sex 80.1%| 19.9% | 72.7%| 27.3% | 262
It isokay br aman tobe feminine 49.6% | 50.4% | 38% | 62% | 258
It is okay for a man to be sensitive** 88.7%| 11.3%| 73.6%| 26.4% | 262
It is okay for a women to be masculine* 58% |42% |44.4%)| 55.6% | 255
It is okay for a women to be physally 79.4%| 20.6%| 67.5% | 32.5% | 261
strong*

Women should have limited interaction with | 35.7%| 64.3% | 42.5% | 57.5% | 260
men outside of their household

Women and men catbe friends(without this | 88.4% | 11.6% | 77.5% | 22.5% | 258
being sexualised)*

You should talk adut your emotions and 81.3%| 18.7% | 73.9%| 26.1% | 258
feelings imarelationshp/marriage

There are times when a women deserves to| 49.3%| 50.7%| 50.4%| 49.6% | 261
beaten

A women bould tolerate violence in order to | 88.2% | 11.8%| 81.7%| 18.3% | 256
keep her family together

Women should béreated with respect 93.6% | 6.4% | 91.6%| 8.4% | 259
A man should have the final word about 47.1%| 52.9% | 54.2%| 45.8% | 260
decisions in his home

Women and ma are equal* 91.4%| 8.6% | 82.6% | 17.4% | 260
Women and men have equal rights in a 92.9%| 7.1% | 93.3%| 6.7% | 260
marriage

Trustis important in a relationship/marriage* | 97.1%| 2.9% | 89.9%| 10.1% | 259
Intimacy/being close is important in a 87.7%| 12.3%| 85.7% | 14.3% | 257
relationship/mariage

A man should know what his partner likes | 95% | 5% 86.7%| 13.3% | 261

during sex

p-value < .05%.01** <.0QL***

SourceFieldsurvey 2018, Debre Tabor

Table 65 Overview statements regarding cheadin




Statement Treatment Control group N

M F Both | None | M F Both | None

Who is albwed 1.4%| 2.2% | 17.4% | 79% | 8.3% | 5.8%| 19% | 66.9%| 259
to cheatin a
relationship?*

Who is allowed | 1.4%| 1.4%| 12.1%| 85% | 10.8%| 2.5%| 19.2%| 67.5% | 260
to cheat in a
marriage?**

p-value < .05* <.01*<.001***
SourceFieldsurvey018,Debre Tabor

6.2.2 Sexualivison of power
Besides the overall atementin al mind mapshat men and women are equal, the societal

level of the sexual division of powérolour coded redasonly addressed amongst lge
participating in the HC programme. Both Table 6.1 and Table 6.3 address hoenvae
not inferior to men. Tale 6.3 gpes moe indepth abouthow the superior attitude in men

should be eliminated and that females should not undere themselves.

The saual division of poweat the institutional levelis addressed imall mnd maps, but

overall least mentioead amorgst primary educated boys in the control group (Table 6.2).

The two related statements remain broad and only addresg the family should béed

together and that issues need to be discussed. Boys in tlanrent group, both in primary
education(Table6.1) and secondary education (Table 6.3)dedY 2 NB y dzZ- yO0OSa 0SS o=
RSOAAAZ2Y YI1TAYy3 Ay YNWNRAGAS e dzaNw B A WO i $ §yRY
addresedK I N Fdzf LINI OG A O Safassibyd DG WS @K2idA RO Sk KA
attitudS Q 0 eéBe ndoke elaborated answemmight be due to their introduction to these

specific topics in the HC programnsed Box 5.1).

Answers tol KS adzNBSe adlFdSYSyid We¢KSNBE | Kéteyioh YS a
(see Table 6.4yvere divergent in both the control (50.4 percent agrees) and treatment
group (49.3 percent agreeshue to this divergence, theopic was intuded in the first

vigndte (see Box 6.1). Respondenfsecondary educated control gip) all agreed that
Abebech did nbdesewe to be baten in the vignette context, but rathershould be cared

for (FGD 8)When asked if there are other sétions in wheh it is justified to bat females,
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GKS F2fft26Ay3 SEI YdidH¥ ahe i BisvglIfriend ahd she sty &
someoneedS> KS gAff AYYSRAFGSte& o0SFG KSNE OLOARI
and if she says nb, y R f ySshea@cepislthe offérom another guy, then there might be

a situationwhere he isgoing to beat her because he igmig. ® if they 8 y 2 G KIF G A
(Ibid). They said that althougtiiolenceis not allowedyviolencedoes happen in reality.am

uncertan if this statement reers tot KS 0628 Qa LISNOSLIWIA2Yy 2N (K!

happers in the communityand whether tlese arethe same o differ.

Box6.1Vignettes

Vignette 1:

Abebech is 17 yea old and has an 18 year old bogihd named Mulugeta. They @anot
married yet,but they did sleep together andhe got pregnant unexpected. She w
afraid to tell this to her boyfrientbut there was no other option but to tell him since
would find oud anyways. When she told him sheaw pregnant, he got angry wiher. He
beat/hit her and told her that she shoultave used birth control and blamed her for tH
pregnancy.

Vignette 2:

A husband (Berhanu) and wife (Tsihay) are always very busy workirggtegchave 5
kids to support whall go to school. Since theye working so muchisihay is very tired
Some eveimgs the man initiates sex, and although she sometimes says yes, sh
sometimes says no because she is very tired and she really needdeheras well.
Berhanu gets frusated and when he is away farweek for work heheats with another
girls on Tihay.

Vignette 3:

Banchalem is the wife of Muluken, she treats him imeay well manner. She support
him in outdoor working/activity, lik@loughing. But Muluken is not intested to support
her in thebaking of Injera, @oking of wot and other househlactivities, because eve
if he wants to support his wife, he is afratithe judgement from the community.

Source: FieldworR018,Debre Tabor

6.2.3 Cathexis
Topics regardingathexis (coloucodedgreen)were mentioned almost the same apunt as

topics regarding the sexual division of powealhmind maps.lust like the sexual divisioof

4 Throughout this thesis, grammar errors were removed from the original quotes
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power, were also topics regarding cathexis least mentioned by the primary educated control

group (Table 6.2).

Thesocietal levelvastouched upon in dimind map FGD$oweverremaned vague by only
mentioningthe need for generakquality. Table 6.2furthermore mentions the elimination
of Wackwardlthinking, however this combined wih general equality as all this table

includedregardingcathexis.

The topic of cathexiswas most touched uponat the institutional level.Boys in the HC
programme, both in primary egaton (Téble 6.1), and secondary education (Table 6.3),
mentioned detailedanswers. Thle 6.1 specifies for examptaat HTPs need to be ke out
and that females can say no to anythirfgyt this answershould bebased on common
understanding ananutual consent. Secondary educated boys in the programme (TaB)e 6.
gavemost detailed anwers and also put more emphasis thre emotional aspect fogender
equality in relationships. They mentied for example the importance of tolerance,

kindness, bnesty,andsharing problems and secrets.

This trendwas also present in the survey datavhere around 75 percent of all boys in
primary education agreed 2 G KS &adl dSYSyd Wwez2dz akKz2dzZ R
feelingsy | NXf I (A 2y wdtehin_tife progeariindeyin sécandlaiy education, this
percentageincrease to 90 percent This percentag dropped to 72.1 percent when bys
were in secondary edcation and not in the programmésee Annex 17)While boys
generallyagreel that sharing feelings andnaotionsisimportant, boys in primary education
were divided regarding if boys and girls haves ttame feelings and emotions. Wheoys

are insecondaryeducation, this percentage dpped from anagreementof 43.8 percento

15.9 perceni(see Annex 17).

Suvey dda showed a general disagreement on the topa¢ contraceptives, and thus this
topic was included in the vignette FGR 5D amongst boys in theontrol group (FGD 8)
showed that there are different layers of respaibility. In general they agrekthat boys are
responsible to inform the girl about éhuse of contraceptives, while the girl herself is
responsible of arrangingna taking these contraptives (FGD 8). This whole discussion
revolved around the assumptiothat the female has to take the otraceptives. Male

contraceptives were not mentioneds an option. When asked about which forms of male
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contraceptives exist, théirst male contraceptie mentioned was a vasectoméfter some

thinking, condoms were alsoentioned as a contraceptive.

Around 61 pecent of all boys in primary education dlight it is okay for women to say no
to intercoursé? This percentage dpped to 41 percent when boys arin secondary
education. During FGD 8 it became apparent that thisestent alsoworks the other way
around. Bg/salso shouldhot say no when the women ingtes intercourse in a relationship.
Although it is culturally not acceptethat females initiateintercourse (Respondent 4)
survey data shoed that 91.4 percent of thereatment group and 78.5 percentfdhe
control group thoughtit is okay for women taask for intercourse if they want to. FGD 8
showed that the underlying motie for not rejecting ineércourse is the fear of cheating of
0KS LI NIy SN a{deSusalikehazs Rghly igtéredtdolhaye sgkRvith her,
and if she says no, defielly he is going to cheat with someone els®l at the end, if she
knows thd he is cheating, thedivorce might happen. Children will face all these problems
relatedtodh @2 NOSé @ | f (i K 2cizatig might Sceur JNihtefrduks® S rejected,
the majority of both boys in the treatment grouB% percen)) and control grop (67.5

perceny did not think cheating is allowed when in a marriage.

6.2.4 Conclusion
Overall, general peeptions of GEIMRof boys in he control group mainly involve resolving

the sexual dision of labour. Boys in the treatment group, both primary as@tondary
educated, feused more equally on all structures of the theory of gender and power, and
thus, hdd more allencompassing perceépns of GEIMR Boys in the programme in
secondary eduation distinguisked themselves from boys in the programme inimary
education by alsdaighlighting the importance of emotional aspects of intimate/marital
relationshipsand overall giving more idepth examples Boys in the HC programme
furthermore distirguisied themselves from the control group because they alsoradstd

the societal leel within the theory of gender and power, whereas the control group only
addresgd the institutional level While thus indicaing more allencompassing perceptions
in the treatment group, the specific mind maps focused on gendesrafe gender equality
within a relationship, and thus focus specifically on the institutional lddeilvever these

two levels are intdinked, andalthoughless emphasis should be tpon the cietal level, it

42To their partner when they are imantimae/marital relationship
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should be taken into accounVithin the insttutional level, it canbe concuded that boys

and maleyouth in the programme hold more s#hcompassing perceptions of GEIMR.

6.3HerChoiceQda NRBfS Ay &aKIFLAY3I LISNOSLIIA2Yy A

L (KS yR2&Ed D S @2dzi KQa LIS NGEBRihadngegadter theyHE LINI O
programme was measured in mukiple ways to enable triangulation. One way of
measurement was through sekéflection. Boys in the gatment group (n=141) were asked
about K SANJ LISNOSLIiA2ya UGKNRdAZAK GKS |jdzSatheh 2y W5
way you think abouthese isaS #3123 participants in thedCprogramme answered yes,

while only 17participants answered nandicating that 87.9 percent“ noticed a change in

their own perceptions. Another question measar® K y IS Ay LW yuOSay
act towards gfls’women chame becalza S 2F (G KS LINPINI YYSKQ® MHM
yes, while 20 participants answered riadicating that 86.4 percent noticed a change in

their own practices.Results show almost no difference in the amountselfrefledive

changebetween perceptions athpractcesof GEIMR

6.3.1 Effect of engagement in building child marriage free communities

A Factorial Analysis of Variance (ANOVA) was conducted to compare the main effects of
education (primary/secondary) dnthe HC programme (tr@tment/control), and their
interaction effectond 2 @ a8 Q | Yy R pélcdptdndTo? GEIMR Results are displage

in Table6.6.

Table 66 Factorial ANOVAest ofbetweensubjectseffects (N =252)

Predctor Sum & Squares df Mean Square F Sig. Patial ' 2
(Intercept) 131.434 1 131.43 12324.69 .000 .982
Education .024 1 .024 2442 119 .010

Programme 127 1 127 13.022  .000 .049
Education * .041 1 .041 4202 .041 .016

“referring to issues related to GEIMR

441 missing

45 Although likely related to practices GEIMRIt is important to note that these effects concern specifically
the perceptions ofSEIMR.
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Programme
Error 2477 253 .010

Total 136.755 257

SourceFieldsurvey2018,Debre Tabor

The factorial ANOVA shows that the main effect of Hi@programme on perceptionsfo
GEIMRIs statistically significantH1, 253) = 13.02p < .001, with participants in the
treatment group M = .74, = .09) scoring significantly higher perceptionsof GEIMR
than participants in control groupgM = .70,SD= .11). Partial etsquared (?) for this effect
is .049 which is considered a large effect (Richardson, 2011).

The main effect of education on perceptions GEIMRis not statisticallysignificant, H1,
253) = 2.44p = .119, partial 2 = .010.Participants in secondary educatioll < .71,SD=
.10) thus do not score significantly higher parceptions of GEIMRthan participants in
primary educationil = .73,SD= 10).

There is an inteaction effect between education and tHéCprogrammeon perceptions of
GEIMRHK1, 253) = 4.2y = .041, of which a visual representation is displayed in Figudre
Partial' 2 for this effect is .016.

Estimated Marginal Means of Gender Equality in Intimate/Marital Relationships
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Figure 61 Interaction effect: GEIMRx education (N=252)
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